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CDN or Vendor ID 071905 I

[X] Shared services arrangements (SSAs) are permitted for this grant. Check the box below if applying as fiscal agent.
The organization submitting this application is the fiscal agent of a planned SSA. All participating agencies will enter
[J into a written SSA agreement describing fiscal agent and SSA member responsibilities. All participants understand
that the written SSA agreement is subject to negotiation and must be 3pproved before a NOGA can be issued.

S5As are not permitted for this grant.

Identify/Address Needs ]

List up to three quantifiable needs, as identified in your needs assessment, that these program funds will address. Describe
your plan for addressing each need,

|Shared Services Arrangements

Quantifiable Need Plan for Addressing Need
Increase the number of applicants for Identify effective teachers and/or instructional coaches that have the potential to
principal and assistant principal be transformative campus administrators and provide them the guidance along
vacancies, with the financial resources to complete their principal certification.

New principals and assistant principals SL??Tifi?f'!l‘?ﬁﬂﬂe‘ié?ﬂiﬁ'"gb°?i‘i’.ﬁ!ﬁﬁf'ﬁi?&i”ﬁi’ﬁfdi‘f.?'"Lsi?“’,'éwd.n
are entering the profession with limited g 4 g cy oy 9 9 P 9

real-world administrative experlences. ;l;l::tri::ttieosnto cover thelr classes to allow for daily principal shadowing/

SMART Goal

Describe the summative SMART goal you have identified for this program (a goal that is Specific, Measurable, Achievable,
Relevant, and Timely), either related to student outcome or consistent with the purpose of the grant.

Ysleta Independent School District (Ysleta ISD) will identify, recruit, and support ten aspiring administrators, from within
the district with a year of campus-based experience through on-site coaching with a campus administrator.

|Measurable Progress 7

Identify the benchmarks that you will use at the end of the first three grant quarters to measure progress toward meeting the
Process and implementation goals defined for the grant.

First-Quarter Benchmark:

1. Post-secondary course syllabus or program and degree plans to show enrollment and participation in the Institution
of Higher Education (IHE)

2. A minimum of 40 documented hours of on-site coaching for Quarter 1 from the instructional coaching protocols.

3. Attend one district-level training on instructional practices, student achievement, state assessment, school finance,

federal and state requirements, or campus cuiture,

4. The first in-person evaluation visit by the IHE staff,

RFA #701-18-105/sAS #{ 276-18 2018-2019 Principal Preparation Grant Program Page 2 of 7




CDN or Vendor ID [071905

[Measurable Progress (Cont.) |
Secorid-Quarter Benchmark: :

1st semester course completion transcript from the IHE.

2nd semester enrollment documentation {if required) for IHE,

A minimum of 40 documented hours of on-site coaching for Quarter 2 from the instructional coaching protocols.
Attend a minimum of one of the district-leve! training on instructional practices, student achievement, state assessment,
school finance, federal and state requirements, or campus culture.

The second in-person evaluation visit by the IHE staff.

PN =

o

Third-Quarter Benchmark:

1. Facilitate a campus-level professional development training.

2. A minimum of 40 documented hours of on-site coaching for Quarter 3 from the instructional coaching protocols.
3. Participate in the logistics of state assessment schedules.

4. The third in-person evaluation visit by the IHE staff.

Project Evaluation and Modification

Describe how you will use project evaluation data to determine when and how to modify your program. If your
benchmarks or summative SMART goals do not show progress, describe how you will use evaluation data to modify your
program for sustainability.

Data that will contribute to evaluate the success of the residency program are:

1. Residents' program completion rates,

2. End of program surveys for residents, mentors, IHE staff,
3. Resident's transcripts,

4. Completed principal certifications and test scores.

If the benchmarks and summative SMART goals do not show progress, the district will evaluate and modify:

1. The process in the selection of the residents,

2. The scope of work required through the IHE,

3. The district/campus metrics of the required activities

4. The activities, projects and leadership opportunities that are aligned to the TEXES Principal (268) certification and
Performance Assessment for School Leaders,

5. The district will make necessary modifications and adjustments based on formative and summative evaluations of it's
Principal Preparation Program to address deficiencies and focus on continuous improvement.
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CDN or Vendor ID 071905

[Statutory/Program Requirements

1. The LEA must provide sustained and rigorous clinical iearning in an authentic school setting and substantial leadership
responsibilities such as the ability to address and resolve a significant problem/challenge in the school that influences
practice and student learning; the skills needed to establish and support effective and continuous professional
development with assigned teaching staff; and the abllity to facilitate stakeholders’ efforts to build a collaborative team
within the school to improve instructional practice, student achievement, and the school culture.

Clinical and Authentic Learning Opportunities:

The residents have strong leadership skills that can be refined for future leadership roles. The residents will develop
knowledge, skills and best practices while shadowing a proven campus administrator (mentor) through a wide array of
hands-on experiences.

June 2018 - Residents will be invaived in the TEA Principal Summer Institute and 4 days of District-wide Leadership Retreat
April 2018 - June 2019 Ysleta ISD residents will participate in all leadership experiences to inctuding but not limited to:

- using data to lead and participate in school improvement planning, developing the vision and setting
goals

- planning and leading professional development sessions, faculty meetings and/or team meetings

- leading and participating in monitoring and communicating progress of improvement initiatives

- being responsible for an initiative focused on closing the achievement gaps and increasing equity

- leading and participating in Language Proficiency Assessment Committee {LPAC) and Admission, Review,
Dismissal (ARD), 504, Response to Intervention and other intervention and decision-making meetings

- participating in implementing state and other assessments

- using and revising school policies and procedures

- participating in campus safety procedures (fire drills/ evacuation plans, lock downs ...)

- assisting in the development and implementation of a budget

- participating in staff selection, placement and evaluation process

- participating in scheduling process including master schedule, students with special needs, assessments,
special activities, parent nights

- leading and participating In parent and community engagement initiatives, meetings, and

communication

attending and participating in school and district leadership meetings

observing and facilitating student discipline matters that involve parent attendance and/or student

placement in alternative settings

participating in attendance/truancy court meetings

attending school committee meetings
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|Statutory/Program Requirements (Cont,) ]

2.The LEA must ensure that there is a systematic and informed targeted recruitment and selection process utilizing
demonstrated criteria such as track record of measurable student achievement, evaluations/appraisals, interpersonal
leadership, response to observations and feedback, and growth mindset to ensure quality of future principal pool. Plan for
consideration of the following in LEA recruitment and selection strategy: degree to which the diversity of the residents
mirrors that of the student population.

Residents must: be a classroom teacher, instructional coach or facilitator, have a minimum of 3 years classroom experience,
be recommended by their current administrator. Residents were asked to share examples of how they have been leaders in
their school and community; the leadership traits they admire most from their proposed mentor, why they want to be a
transformative principal.

Date Activity

2/20/18 Created an on-line district candidate application and selected an interview committee made up of
current and former principals

2/2118 Presented the grant opportunity to all 61 district principals during their leadership meeting and requested
that they identify strong candidates with leadership potential.

2/21-28/18 Applicants had a week to submit questions and to submit their district-created on line application for the
program.,

2/28/18 Applicants were screened by the human resources department, the associate superintendents and by the
interview committee, The human resources department reviewed the appraisals to ensure all candidates had
favorable evaluations

3/2/18 Eighteen candidates were interviewed, and the top ten were selected to participate. The interview questions
encompassed interpersonal leadership examples and thelr commitment to continuous growth.,

Ysleta ISD's current student population is 93.3% Hispanic and the district's teachers of record is 84.6% Hispanic. The
residents mirror the student population.

3. The LEA must provide the name of the institution of higher education (IHE) or educator preparation program (EPP)
providing principal preparation; the IHE's or EPP's scope and sequence that includes topics such as student culture routines,
data-driven instruction, observation and feedback, team effectiveness, personal leadership, change management, and
delivering effective professional development; and the IHE's or EPP's required reading and textbooks.

We have elected to partner with The University of Texas at El Paso (UTEP) as the Institution of Higher Education to support
our residents with their principal preparation program.

Attached are the required documents:

Attachment #1 = UTEP's degree plan (scope and sequence) for M. Ed. in Education Administration with a Focus on
K-12 Administration.

Attachment #2 = UTEP's course syllabi's for the M. Ed courses with required readings and textbooks are highlighted for
each of the required courses.

RFA #I701 -18-105|SAS # 276-18 [— 2018-2019 Principal Preparation Grant Program Page 5 of 7




CDN or Vendor ID |071905

|Statutory/Program Requirements (Cont.)

4. The LEA must provide the IHE's or EPP's candidate evaluation process and metrics; IHE's or EPP's instructional coaching
protocols such as the tools used during observations to identify the highest leverage action steps for the principal resident
and the protocol the IHE or EPP uses to conduct feedback sessions.

We have etected to partner with The University of Texas at El Paso (UTEP) as the Institution of Higher Education to support
our residents with their principal preparation program.

Attached are the required documents:;

Attachment #3 = UTEP's evaluation process and metrics to be completed a minimum of 3 times per year with on site visits
conducted with post-observational meetings with UTEP staff, mentor and candidate.

Attachment #4 = Template and tools that will be used to organize and support the principal resident through their own
weekly logs, reflection sheets, mentor's and UTEP's staff formative/ summative evaluations

[Statutory/Program Assurances

The LEA must assure that the principal preparation residency is at least one year in length.

The LEA must assure that partner IHE/EPP provides residents with certification; evidence-based coursework; opportunities
to practice and be evaluated in a school setting; and in-person and on-site coaching and evaluation with a minimum of
three visits per year.

The LEA must assure that residents do not hold a principal certification in the state of Texas.

The LEA must assure that resident will receive ongoing support from an effective mentor principal or school leader who
ensures the resident is exposed to substantial leadership opportunities.

= The LEA must assure that all participating residents, mentor principals, and an EPP representative managing resident's on-
site coaching will be present at TEA Principal Preparation Summer Institute on or around June 6-8, 2018.

RFA #701-18-105|SAS #| 276-18 2018-2019 Principal Preparation Grant Program Page6of 7




Total number of principal residents to be served (maximum 10 per LEA) |10 CDN or Vendor ID 1071905

[Request for Grant Funds

List 2ll the allowable grant-related activities and other costs for which you are requesting to expend grant funds, along with

the amount of grant funds you are requesting for each. The maximum grant amount you are awarded will not exceed the

total you request, Before funds are awarded, you will be required to budget your planned expenditures by class/object code.

In the list, group similar activities and costs, keeping salaries, contracts, computers, and other related expenses together.
Description of Activity or Cost Amount Budgeted

1. |Stipends for Mentor Administrators - $1,000 for each resident being mentored 10,000

2. (Residents' tuition at IHE EZ,OOO

3. |IHE required books 5,500

4. |Substitute Costs for Resident Classroom Teachers 6,900

5. |Certification Fees 14,100

6. |Travel to the TEA Summer Institute (airfare and lodging for mentors, residents, IHE representative) | |25,000

7. lindirect Costs 5% 6,500

8,

9.

10.

1.

12.

13.

14.

15.

16.

17.

18.

19,

20.

21,

22,

23,

24.

25,

Total grant award requeste 130,000

RFA #701-18-105(SAS # 276-18 2018-2019 Principal Preparation Grant Program Page 7 of 7




THE UNIVERSITY OF TEXAS AT EL PASO
DEPARTMENT OF EDUCATIONAL LEADERSHIP AND FOUNDATIONS
M Ed. in Educational Administration with Focus on K-12 Administration
Leading 1o a Principal Certification— 36 credit hours (Approved: 7-17-15)

Name Student ID # E-mail Address
Home/Cell Phone # Complete Home Address
Undergraduate Degree & Major District School Name
Teaching Certification Teaching Area Work Phone #
O Traditional O Alternative

I.  FOUNDATION COURSES (12 hours) Completed Grade

EDAD 5310 | Administrative Leadership

EDAD 5312 [ Instructional Leadership

EDAD 5340 | School-Community Leadership

EDRS 5307 | Data-Based Decision Making

I,  GENERAL ADMINISTRATION COURSES (12 hours)

EDAD 5314 | School-Based Budgeting

EDAD 5342 | Educational Law

EDAD 35345 | Educational Leadership in a Diverse Society

EDAD 5348 | Administration of School Personnel & Services

III. SPECIALIZED COURSES (6 hours)

EDAD 5311 | Curriculum Renewal

Plus 3 hours from:

SPED 5320 | Special Education: Historical and Legal Basis / EDAD 5320

BED 5331 | Survey Issues/Bil/Sec Lang Ed

EDT 5372 | Web Tools for the Constructivist Classroom (Fall only)

EDT 5375 | Technology, Assistive Tools and Issues of Access (Spring only)

EDT 5376 (/:\nsls;:)ssmg, Planning, & Implementing Tech Programs EC-12 (Summer

| TEXES Principal | (Score of 240 or greater)

IV. INTERNSHIP COURSES (6 hours)(Prerequisite: TEXES Principal Score 240)

EDAD 5375 | School Management Internship |

EDAD 5376 | School Management Internship 11

Student: Date:
Faculty Advisor: Date:
Department Chair: Date;

With few exccptions, you arc entitled on your request to be informed about the information The University of Texas at E! Paso collects about you. Under section
552.021 and 552.021 of the Texns Government Code, you are entitled to receive and review the information. Under Section 55%.004 of the Texas Government
Codle, you arc entitled to have The University of Texas at El Paso correct information nbout you that is held by us and that is incorrect, in accordance with the
procedures set forth in The University of Texas System Business Procedures memorandum 32. The information that The University of Texas at El Paso collecis



will be retained and maintained as required by Texas records retention laws (Section 441 180 ¢t seq. of the Texas Government Code) and rules. Different types ol
information are kept for different periods of time.

ADMISSION REQUIREMENTS
FOR STUDENTS SEEKING DEGREE WITH PRINCIPAL CERTIFICATION

; Completion of all M.Ed. requirements

Successful mastery (>= 80%) on the TEXES qualifying exam

Submission of Application to the Principal Preparation Program and 3 letters of recommendation
Admission recommendation by Principal Preparation Program Committee

EXIT PROCEDURES
1. Meet with major advisor during the final semester to verify that all principal certification requirements have
been completed.
2. Submit evidence to the Educational Leadership and Foundations Department indicating completion of the
requirements noted below.
Master’s degree
Copy of valid Texas teacher certificate
Copy of ISD service record reflecting a minimum of two years of classroom teaching experience
Copy of ILD (Instructional Leadership Development) /AEL (Advanced Educational Leadership) training
certificate
I:] Copy of PDAS (Professional Development Appraisal System) /T-TESS (Texas Teacher Education
evaluation and Support System) training certificate
|:| Copy of TEXES Principal Examination report reflecting mastery (>= 240 scale score)

The Texas Examination of Educator Standards (TExES) approval will be issued by The University of Texas at El Paso College of
Education Certification Office once a student has been classified as a “completer.” The term “completer” signifies completion of
all required coursework and completion of all Additional Principal Certification Requirements and Exit Procedures.

Student: Date:
Faculty Advisor: Date:
Department Chair: Date:

With few exceptions, you are entitled on your request to be informed about the information The University of Texas at E! Paso collects about you, Under section
552.021 and 552,021 of the Texas Government Code, you are entitled to receive and review the information. Under Section 559.004 of the Texas Government
Code, you are cntitled to have The University of Texas at El Paso correct information about you that is held by us and that is incorrect, in nccordance with the
procedures set forth in The University of Texas System Business Procedures memorandum 32, The information that The University of Texas at EI Paso collects
will be retained and maintained as required by Texas records retention laws (Section 441 180 et seq. of the Texas Government Code) and rules. Different types of
information are kept for different periods of time,



EDAD 5307
DATA-DRIVEN DECISION-MAKING IN EDUCATION

COURSE INSTRUCTOR

Arturo Olivarez, Ir., Ph.D.

College of Education, Room 511

Phone: (915) 747-5579

E-mail: aolivarez3@utep.edu

Office Hours: M-F 1:00-4:00 pm or by appointment

COURSE INFORMATION

EDAD 6370 / TED 6319 (3 credit hours)

7-week Spring semester 2018 (Wednesday January 17"~ March 3)

6:00 pm-10:00 pm Thursdays (Hybrid format is at most 50% of the designated meeting time)
Education Building, Room # 110

COURSE DESCRIPTION

Data generation on students, staff, school, family and community is of utmost importance for the
implementation of school continuous improvement plan and the myriad of decision making opportunities.

COURSE PURPOSE

There is a long history on the use of information and data to improve education. In the last decades, under the
umbrella of educational reform or accountability, there have been a plethora of efforts to incorporate the use of data
in education even more. Several of these efforts have been led by commercial interests. It is undeniable, however,
that today educators increasingly need to use information to make sound decisions at every level of the education
system. The purpose of this course is threefold. First, this course will provide graduate students with an
introduction to the field of comprehensive data generation and data interpretation for the improvement of
student learning and instructional effectiveness as well as the understanding of key school processes
geared at the implementation of the school continuous improvement plan within a selected framework.
Second, this course will provide students with a series of tools for collecting various types of data,
collection strategies, and the procedures for analyzing and integrating school and student demographic,
perceptual, and academic performance data. Third, this course will examine the various ways for
ascertaining the appropriate deployment and implementation of the school continuous improvement plan
along and its effectiveness through appropriate evaluation models.

COURSE PREREQUISITES

Prior to enrolling in this course, students need to have had the following prior required courses: No
prerequisites need to be met.

RELATIONSHIP TO THE CONCEPTUAL FRAMEWORK

The course adheres to the College of Education’s mission and vision addressing the culture of inquiry
through a sustained, comprehensive, and coherent program of study with special emphasis and support for
student learning and development within linguistically and culturally diverse settings. In this course, the
graduate student gets the opportunity for the development and thorough preparation of educational
planning, research and evaluation tools and its school applications. Students will learn to use various
approaches to accessing data sets as well as the generation of perceptions questionnaires across different




school entities and processes to inform the progress of students, the practice of educators and to assist
educational stakeholders (staff, families, and administrators) in making informed educational decisions.
As researchers and educators, their practice is continuously informed and molded by the many research
modalities and techniques typically found within the course content allowing them for the appropriate
application and efficient use of technologies which may serve across many diverse communities. Asa
whole the course goal is to equip students with the rationales for the appropriate use and application of
school improvement frameworks that assist school leaders to effectively lead their campuses.

PROFESSIONAL STANDARDS

This course is designed to assist students in developing skills and competencies consistent with the
expectations for performance as effective educational leaders in the state of Texas. To that end, course
content and learning activities are meant to address the standards established by the Texas Education
Agency and the State Board for Educator Certification to govern the licensure of Texas school principals.
The Learner Centered Principal Standards can be found at

http://www. sbec state tx.us/stand_framewrk/stand_framewrk.htm (may need to update)

REQUIRED TEXTBOOKS

Bernhardt, V. L. (2018) DATA ANALYSIS FOR CONTINOUS SCHOOL IMPROVEMENT 4% Ed.
Routiedge. www.routledge.com/eyeoneducation (ISBN: 9781138294622).

COMPLEMENTARY/OPTIONAL TEXTBOOK READINGS

Texas Education Agency. (2015). 2015 Accountability Manual. Austin, TX. Retrieved from
https://rptsvrl.tea.texas.gov/perfreport/account/201 5 /manual/index.hitm)

Texas Education Agency. (2012). 2012 Adequate Yearly Progress Guide. Retrieved from
http://ritter.tea.state.tx.us/ayp/201 1/index.html (need to update)

Texas Education Agency. (n.d.) NCLB Comprehensive needs assessment. Austin, TX. Retrieved from
https://tea.texas.gov/Finance_and_Grants/Grants/Federal_Flexibility_Initiative/Schoolwide Programs/Sc

hoolwide Programs Comprehensive Needs Assessment/

Weblinks from the Texas Education Agency pertinent to accessing district, school and student data:

State Accountability on overall performance of Texas school districts and charter schools:

https://tea.texas.gov/Student_Testing_and_Accountability/Accountability/State_Accountability/

The new STAAR Report Card with an 8 minute introductory video: https.//tea.texas.gov/studentreport/

Texas Accountability Rating System. A one page profile of the school district for specific academic year.

https://rptsvrl.tea.texas.gov/perfreport/account/

Performance-based Monitoring Reports and Data (PBMR). Annual reports on school districts and charter
schools selected program areas (i.e., special education, bilingual education, etc.):
https://tea.texas.gov/Student_Testing_and_Accountability/PBMAS/

Access to annual Data for districts:
https://tea.texas.gov/Student_Testing_and_Accountability/Monitoring_and_Interventions/Performance-
Based_Monitoring_Analysis_System_(PBMAS)/Performance-Based_Monitoring_Reports_and_Data/



Manuals: https://tea.texas.gov/pbm/PBMASManuals.aspx
PBMAS Masking rules: https://tea.texas.gov/index2.aspx?id=2147485722&menu_id=2147483683

School Report Cards: https:/tea.texas.gov/perfreport/sre/index. html

Additional assigned readings for this course will come from a variety of sources (e.g., journal articles and
book chapters, etc). Most of these readings are already available via the Blackboard Learning System.

COURSE CONTENT CENTRALIZED LOCATION

The course learning system, Blackboard, contains this syllabus in its most current form, assignments,
quizzes or exams, course grades, announcements, e-mail messages, additional readings, and other
noteworthy information for the course. If you experience problems with the site, please contact the

instructor immediately.

STUDENT LEARNING OUTCOME AND ASSESSMENTS OF OUTCOMES

Student Learning Outcomes

Assessments/Activities

By the conclusion of EDRS 5307, the student
will be able to:

To assess these learning outcomes students will:

Describe and evaluate the continuums on the
School Continuous Improvement Plan (SCIP)
framework as suggested by the author

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters

-Use the text’s author rubric or similar rubric to
provide evaluation of selected school CIP within
the suggested framework or similar frameworks.
-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency

Distinguish and develop a school profile report
using demographic data, student and staff
perceptions data, and school processes data that
will assist or support the implementation of the
SCIP for the selected school.

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters

-Generate school profile report from pertinent data
sources for dissemination to class and instructor
-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency.

Distinguish and develop a school profile report
using longitudinal student achievement data (at
least three academic years) which will help
identify and/or correct, as needed, student
learning issues or problems for all subject

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters




matter areas (may select one or two grades only)
that will support the implementation of the
SCIP for the selected school.

-Generate school profile report from student data
for dissemination to class and instructor
-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency.

Apply principles and concepts of questionnaire
design by developing, administering, analyzing,
interpreting, and presenting survey results from
perceptions data about the school and assist or
support the SCIP. School climate surveys may
be available for use on this competency.

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters,

-Generate a 10-item survey using perception
questions in both close-ended and open-ended
formats making clear links to the implementation
of the SCIP.

-Engage in ongoing discussions regarding the
various assigned chapler concepts

-Access TEA websites pertaining to concepts on
this competency.

Identify and select an educational problem or
issue {i.e., student, teacher, administrator,
programs, family, community, etc.) from
developed school and student profile reports by
critically evaluating extant research in the
problem area.

-Refiection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters

-from the examination and evaluation of the
selected school profile reports write a 10-page
literature review on an identified educational issue
or problem using research-based articles on the
issue. At least 5 references of the latest research
works in the area selected.

-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency

Examine and evaluate from a selected
school/district’s continuous improvement plan
and provide ways for monitoring its feasibility
for implementation with high fidelity and
potential for accomplishing established goals
and objectives within allotted timeline and
calendar of activities.

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters

-Present findings on the evaluation of SCIP for
identified school or district

-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency.

Clearly and convincingly make succinct
presentation of data results on issues
surrounding student performance and school
processes along with appropriate set of
recommendation for implementation.

-Reflection on key questions derived from
introduction of concepts in assigned chapter
readings.

- Selection of at least one application
opportunities in assigned chapters




-Present findings on the evaluation of SCIP for
identified school or district

-Engage in ongoing discussions regarding the
various assigned chapter concepts

-Access TEA websites pertaining to concepts on
this competency.

COURSE ASSESSMENT AND EVALUATION

Grades are computed based on satisfactory completion of all course requirements. Unexcused or
excessive absences to the planned face-to-face meetings and late assignments will lower your grade.
Grades may be raised based upon your ability to contribute to class discussions and group activities
programmed for the course. Below is a breakdown of the grading and the grading scale.

I. Reflection Questions from Text Chapters (1-14 chapters available may turn in reflection
responses from 12 chapters for credit. Throughout the semester you will participate in variety of
reflective activities about concepts learned in our text where you will provide your own
viewpoints and perspectives using personal and professional experiences. Worth 24% points of
overall grade.

IL. Application Opportunities from Text Chapters (1-14 chapters available. Student will select at
least one appropriate applications per chapter. A total of 10 applications will be turn in for credit.
Worth 40% points of overall grade. More information will be made available to students during
the semester.

IIL. School Profile Report with detailed description of current student and school statistics and
pertinent data using longitudinal data (at least 3 academic years) and across two key grade levels.
Student will justified the selection of those levels. Worth 12% points of overall grade.

V. Literature Review. From the selected school and the profile report generated about the school,
write a 10-page critical review of an identified educational research issue or problem. Use at least
5 of the most recent research works on this selected topic. A rubric for evaluating this work will
be provided during the semester as a guide. Worth 10% points of overall grade.

V. Review and Evaluation of an existing School Continuous Improvement Plan (SCIP) using
concepts and principles from our text with special emphasis on the 7 Continuums proposed by the
author using Appendix A rubric. Worth 10% points of overall grade.

VL Presentation of School Profile Report and Review of Literature. At the end of the semester, each
member of the class will give a 10-15 minute This assignment is a formal oral presentation of the
paper for the course and it should be of the quality and style of those presented at research
conferences. In other words, you will be defending your project to the point that you are
convinced that no gaps or holes exist in your thinking processes involved in the development of
the school profile report. Worth 4% points of overall grade.

VII.  Participation on In-Class Activities and Discussions (optional or extra credit where needed).
Students are expected to attend class and participate in various in-class activities that are designed
to enhance the learning process through the creation of a dynamic and stimulating environment.
These individual and/or small group activities may consist of discussion questions and other
relevant concepts and applications of material from lectures. No points allocated.

In order to obtain a grade based on the criteria below, all evaluation assignments must be completed
before the semester is over. Follow APA style in writing your literature review and other reports. An
example follows at this site hitp://dianahacker.com/pdfs/Hacker-Mira-APA pdf




Grading summary of course assignments

Chapter Reflection questions 12@ 2% = 24%

Chapter Application opportunities @ 4% = 40%

School Profile Report l@ 12% = 12%

Literature Review 1@ 10% = 10%

Review and Evaluation of SCIP l@ 10% = 10%

Research Proposal Presentation l@ 4% = 4%

100%

Grade Assignment  (University guidelines)

90-99.9% A (Excellence in all required course tasks)

80-89.9% B (Good performance on most course tasks)

70-79.9% C (Average performance on most course tasks)

60-69.9% D (Below average performance)

<60% F (Failure)

Course Instructional Methods

The instructional methods pertinent to the efficient delivery of the material will focus on the following
didactical processes and procedures:

i. Introduction and Exposition of new material via instructor-led presentation using chapter
syntheses of significant chapter content through MS Power-point presentations.
2. Instructor-led illustration of chapter material using educational and data-driven problems

from textbook exercises or other relevant sources.
3. Student-led solutions of similar chapter material exercises or problems with opportunities to

work individually and/or collaborate in groups.

4. Student-led question and answer sessions.
5. Instructor-led summary and discussion of presented chapter material or evaluation of material

taught.

Class Policies / Statements

Active Participation. Active participation in this course is required. Full participation points can be
earned by students who not only attend class but also actively participate during class discussions,
exercises, and class interactions. Participation and attendance points will be lost for each absence.
Excessive absences, tardiness, leaving class early or being off task will result in a lowered participation
grade. In this grading system participation points are strongly correlated with attendance points. The chart
in Appendix D defines what is meant by participation and describes how participation grades will be
assigned. Your participation will be assessed twice during the semester - midterm and at the end of the

semester. Total scores for participation typically range from 6 to 10.

Workioad Policy. The class is a 3 credit course. This indicates that there should be at least 3 contact
hours per week with a minimum of 6 additional hours of work outside of class per week for the student to
receive an average grade in the course. Assignments in some chapters in the textbook may be easily



finished within a couple of hours; however, the material in the later chapters does increase in difficulty
and the time burden in tackling some of the assigned exercises increases accordingly. Please, make
appropriate adjustments!

Course Preparation. The student is expected to come prepared before each class meeting. The student is
expected to 1) read the assigned chapter content and material and 2) complete any class or homework
assignments, if any.

Attendance. Due to the nature of the course and amount of material to be covered, attendance in this
class is mandatory, primarily for the face to face portion of the course. Please, inform the instructor of
your impending absence in advance. Class attendance plays an important role in expressing your
commitment and professionalism and it is a critical factor in your successful completion of the course. If
you must miss more than three class meetings, [ advise that you take the course at some other time.

Civility in the classroom. Students are expected to assist in maintaining a classroom environment that is
conducive to learning. In order to assure that all students have an opportunity to gain the most from time
spent in class, unless otherwise approved by the instructor; students are prohibited from using cellular
phones or beepers, eating or drinking in class, making offensive remarks, internet surfing (those with
laptops), reading newspapers, sleeping or engaging in any other form of distraction. Ad hominem remarks
or disparaging comments about gender, ethnicity, religion, and other sensitive issues will not be tolerated.
Inappropriate behavior in the classroom shall result in, minimally, a request to leave the class. Thus,
courtesy for classmates and instructors is expected.

American with Disability Act. The university is committed to the principle that in no aspect of its
programs shall there be differences in the treatment of persons because of race, creed, national origin, age,
sex, or disability, and that equal opportunity and access to facilities shall be available to all. If you
require special accommodations in order to participate; please contact me, as soon as possible for
necessary accommodations. The student should present appropriate verification from UTEP Disability
Student Office. No requirement exists that accommodation be made prior to completion of this approved

university process.

Academic Integrity and/or Honor Cade. For those courses where a student is assigned to generate
reports, literature reviews, and research course projects, [ take our standards of professional ethics
seriously, as [ expect all members of the academic community to do. Any form of cheating or plagiarism
will result in the referring of the student to the office of Dean of Students. Any paper or class assignment
you submit for this class must not have been submitted for any other class. No written work may be
submitted for academic credit more than once. If you have any questions about how this may apply to a
paper you are considering for this class, please ask the instructor. For further details on how UTEP
considers academic dishonesty read below:

Academic Integrity (from UTEP webpage)

“The University of Texas at El Paso prides itself on its standards of academic excellence. In all
matters of intellectual pursuit, UTEP faculty and students must strive 1o achieve excellence based on the
quality of work produced by the individual. In the classroom and in all other academic activities, students
are expected to uphold the highest standards of academic integrity. Any Jorm of scholastic dishonesty is
an affront to the pursuit of knowledge and jeopardizes the quality of the degree awarded to all graduates



of UTEP. It is imperative, therefore, that the members of this academic community understand the
regulations pertaining to academic integrity and that all faculty members insist on adherence to these
standards.

Any student who commits an act of scholastic dishonesty is subject to discipline. Scholastic
dishonesty includes, but is not limited to, cheating, plagiarism, collusion, the submission Jor credit of any
work or materials that are attributable in whole or in part to another person, taking an examination for
another person, and any act designed to give unfair advantage fo a student or the attempt to commit such
acts. Proven violations of the detailed regulations, as printed in the Handbook of Operating Procedures
(HOP) and available in the Office of the Dean of Students and the homepage of The Dean of Students at
www.utep.edw/dos, may result in sanctions ranging from disciplinary probation, to failing a grade on the
work in question, to a failing grade in the course, lo suspension or dismissal, among others.”

Please refer to the UTEP?s Policy outlined in the 2015-2016 Graduate Catalog.
.//catalog.uten.edw/erad/academic-regulations/curriculum-and-classroom-policies/

Cell phones, Wireless Laptops, and similar technologies

Please turn off cell phone so as not to disturb others during class time. Please, advise instructor when
personal circumstances require any different communication access. Laptops may be used to capture
lecture notes and materials but not to access the internet sites and ports not linked to the course lecture.

Final Word

1) Ireserve the right to change procedures, readings and topics as necessary, with ample warning.
2) In order to obtain a grade based on the criteria above, all assignments must be completed
before the semester is over.

Incomplete work does not guarantee a letter grade of an Incomplete. However in the case of an
unforeseen life event justifiable by the student, a grade of an “I” may be possible as a final grade for this
class. Students are discouraged from placing themselves in that position since the grading system
changes once the student does not finish the required material for the semester. Students should make
proper arrangements for the completion of course material for final grade.



Tentative Class Schedule. Seven-Week Spring Semester 2018

WEEK

Topics, Readings, Assessments

F2F

Jan, 1 7%

Welcome; dvcwiew of Syllabus; Introductions. Why Study Data?
Text: Bernhardt Chapters 1 and 2 + supplemental readings and materials

Chapter 1: From Compliance to Commitment: Using Data for Continuous School Improvement

Chapter 2: The Continuous Schoo! Improvement Framework

Appendix A Rubric on the CIP framework

htip://tea.texas.gov/accountability/

TEA No Child Left Behind:

hitp://tea.texas.gov/Student Testing_and_Accountability/Monitoring_and_Interventions/Program_Monitori
ng_and_Interventions/No_Child_Left Behind Monitoring_Intervention Guidance_and_Resources!
NCLB Comprehensive Needs Assessment: http://web.esc20.net/NCLB_CNA fb/index.html#/ 1/

Federal Title Programs: hitp://www.esc] | .net/Page/d361

No Child Left Behind: http://tea.texas.gov/pmi/NCLBmonitorin
Elementary and Sccondary Act (ESSA): h

e S

o =Tl R

Assessments:
¢ Evaluation of textbook and reading concept.
o Complete Bernhardt’s chapter 1 Reflection Questions and Applications
o Complete Bernhardt’s chapter 2 Reflection Questions and Applications

F2F

Jan. 22““
and 24%

Review previous course material and proceed to cover new material and assignments
Text: Bernhardt Chapters 3 and 4 + supplemental readings and materials ’

Chapter 3: Who We Are: Demographic Data

Chapter 4: How We Do Business: Perceptions Data

Appendix B, C, and D.

Guest Speaker: Dr. Teresa Cortez-TAPR presentation

Every Student Succeeds Act: http./www.ed.gov/essa

http://tea.texas,gov/About TEA/News_and_Multimedia/Press_Releases/2015/Statement_of Commissioner

e s

Michael Williams_regarding_passage of_the Every Student Succeeds Act/
https://www.congress.gov/bill/] 14th-congress/senate-bill/1 177 /text
Overview of projected implementation timeline ESSA:file:///C:/Users/mtcortez/Downloads/2%20Memo-
Y. o2OProiected%20ESSA%ZOimglemenlation%ZOtimelines"xh20 12.8.15.pdf
9. ESSA represents significant policy shift - TEA:

hitp://tea.iexas.gov/Home/Commissigner Blog/ESSA_Represents_Significant Policy_Shif/

10. ESSA Video: https:/youtu.be/zWQGmU-1800Q

oo =

Assessments:
« Evaluation of textbook and reading concept.
e Complete Bernhardt’s chapter 3 Reflection Questions and Applications
o Complete Bernhardt’s chapter 4 Reflection Questions and Applications
s Who we are: Demographic data assignment. Select a school (elementary, Middle or High) for this
assignment.




Review of previous course material and overview of new material
Text: Bernhardt Chapters 5 and 6 + supplemental readings and materials

i. Chapter 5: How Are Our Students Doing: Student Learning Data

2. Chapter 6: What Are Our Processes: School Processes Data

3. Appendix F

4. State Accountability Performance Reporting: http://tea texas.gov/perfreport/ AEIS, TAPR, Required

FgF Improvement School Report Cards, and PEG Schools
5. Video: TEA State Accountability Overview. hitps://www.voutube.com/watch?v=cbE rdijuc8
Jan, 20% 6. Leaddward Accountability Overview. https:/www.youtube.com/watch?v=cbE rdijuc8&feature=youtu.be
Syl 7. To download TAPR reports from the TEA website:
and 31 https://rptsvr |.tea.texas.gov/perfreport/tapr/index.html
Assessments:
¢ Evaluation of textbook and reading concept.
¢ Complete Bemhardt’s chapter 5 Reflection Questions and Applications
e Complete Bernhardt’s chapter 6 Reflection Questions and Applications
s Student performance data from TAPR reports due for selected school (3 years)
Review of previous course material and overview of new material
Text: Bernhardt Chapters 7 and 8 + supplemental readings and materials
1. Chapter 7: How Did We Get to Where We Are: Looking Across All the Data
2. Chapter 8: What is Working and What is not Working: Delving Deeper Into the Data
3. Appendix H and Appendix I
4 4. Title 1 - Part A. Basic Requirements: hitp.//www2.ed.gov/policy/elsec/le esea02/pg2.html
F2F S Title I - hitps://www.federalregister.gov/articles/2004/07/02/04-15121 /notice-authorizing-
Feb. 5t schoolwide-grograms-to-consolidate-federal-education-funds-and-exemgtina-them
and 7% 6. Title I - Schoolwide Program: http://lea.texas. gov/grants/schoolwideprograms/
Assessments:
e Evaluation of textbook and reading concept.
s Complete Bernhardt’s chapter 7 Reflection Questions and Applications
» Complete Bernhardt’s chapter 8 Reflection Questions and Applications
e  School and Staff Data from TAPR reports due for selected school with at least 3 prior years of
data
Review of previous course material and overview of new material
Text: Bernhardt Chapters 9 and 10 + supplemental readings and materials
1. Chapter 9: Where do we want to Be: Creating a Shared vision‘and monitoring its implementation.
2. Chapter 10: How are we going to get to where we want to be: Implementing the shared vision by
3 creating a plan for continuous school improvement?
F2E - 3. Appendix ), E,andK
Feb 12'1 4. AppendixL,N, 0,and P

Assessments:
¢ Evaluation of textbook and reading concept.
e Complete Bernhardt’s chapter 9 Reflection Questions and Applications
« Complete Bernhardt’s chapter 10 Reflection Questions and Applications




Review of previous course material and overview of new material
Text: Bernhardt Chapters 11 and 12 + supplemental readings and materials

I. Chapter 11: Strategies for Teachers: Using data to implement the vision through the continuous

FSF school improvement plan to improve teaching and learning,.
2. Chapter 12: Is What We Are Doing Making a Difference: Evaluating our Efforts.
Feb, 19 3. AppendixD,Q, R, S and E.
st
aacel Assessments:
¢ Evaluation of textbook and reading concept.
o Complete Bernhardt’s chapter 11 Reflection Questions and Applications
¢ Complete Bernhardt’s chapter 12 Reflection Questions and Applications
School and Staff Data from TAPR reports due for selected school with at least 3 prior years of data
1. Chapter 13: Continuous School Improvement Timeline: Making Time to do the Work.
2. Chapter 14: The Transformation From a complying school to a learning organization.
7 3. AppendixT
Fei.zgﬁ"‘ Assessments:
and 28 » Evaluation of textbook and reading concept.
+ Complete Bernhardt’s chapter 13 Reflection Questions and Applications
+ Complete Bernhardt’s chapter 14 Reflection Questions and Applications
8 Turn in all assignments and complete student evaluation survey of course and instructor

Mar. 5t

Grades will be posted by Wednesday march 7* due date.




APPENDIX A
An Ethical Decision-Making Model

Given the fact that ethical dilemmas may not always be readily resolved through the use of codes of ethics, it
might be useful to have a framework in which to analyze and make ethical decisions. The following ethical
decison-making model comes from the work of Corey et al. (1998).

Step 1: Identify the problem.

Step 2: Identify the potential issues involved.

Step 3: Review relevant ethical guidelines.

Step 4: Know relevant laws and regulations.

Step 5: Obtain Consultation.

Step 6: Consider possible and probable courses of action.

Step 7: List the consequences of the probable courses of action.

Step 8: Decide on what appears to be the best course of action.

It is extremely important that you keep your immediate supervisor and all involved parties informed during
this process. After you have made your decision, take some time to reflect on the process and to review what
you have learned with a trusted supervisor or colleague.

How do you think this model is helpful in the resolutio of ethical dilemmas? How might the model be
improved? Try applying this model to an ethical dilemma that you have experienced or try one of
the gases included in this module.

Now that we have looked codes of ethics and how they apply to counseling and humans services, we will now
look more specifically at how ethics apply to clinical supervision in counseling and human services. This is not
meant to be an exhaustive treatment of the subject. For a more thorough treatment, see Chapter 9 in Bernard
and Goodyear (1999). Then next section of the module will focus on some of the key ethical issues that surface
may during the clinical supervision process.



APPENDIX B

Five Tips for Making Decisions

Thanks to its partnership with publisher Eye on Education, Education World is pleased 1o present this
administrater tip from School Leader Internship (4th Edition): Developing, Monitoring, and Evaluating Your
Leadership Experience, by Gary E. Martin, Arnold B. Danzig, William F. Wright, Richard A.

Flanary, and Fred Brown. This article provides school leaders with five factors to consider when making
quality decisions.

Decision making is sine gua non to education administration because a school, like all formal organizations, is
basically a decision-making structure (Hoy and Miskel, 2001). Decision making is a process that guides
actions. Decisions are based on the beliefs, values and previous experiences of individuals. Leaders must know
themselves, know why they choose particular paths, know whom to involve, and know which particular
decision-making model to use. Today, researchers and theorists know that those at the top cannot accurately
gather or predict all alternatives. They know that followers deserve to be involved and that input and
collaboration result in better decisions. The first decision is to decide what level of involvement is most
effective.

Leaders have at least four options of involvement in decisions: deciding alone, seeking participation and input,
seeking collaboration, and letting others decide. These approaches are termed awtocratic, participative,
collaborative, and laissez fair, respectively. A wise leader uses participative and collaborative strategies for all
important decisions. However, such an approach is not always possible, nor is it preferable in all situations.
The leader must assess 3 factors to decide on the level of involvement:

Time

Urgency may require the leader to make his or her own decision without consulting others. Participative
decisions, especially collaborative decisions, require more time than a decision made alone. If important
decisions are at stake, the leader must schedule more time for involvement.

Staff Interest in the Decision

Barnard (1938) found that individuals have a "zone of indifference” in which they simply accept the leader's
decision and are apathetic toward the decision. In these cases, the leader would not benefit from trying to gain
participation or collaboration. At higher levels of interest, however, more participation or collaboration is
appropriate. Leaders who desire more collaboration must generate interest in the decision.

Staff Expertise

Followers who have very low levels of expertise accept the decisions of leaders. Staff members who have
higher levels of expertise require either participation or collaboration to arrive at successful decisions. The
leader who desires collaboration must raise levels of expertise to successfully involve subordinates.

Importance or Need For a High-Quality Decision



Some decisions are much more important and carry significant consequences. This is usually the case for
instruction and learning, whether direcily or indirectly. For important questions that demand high-quality
decisions, collaboration is the best model. If the decision is relatively unimportant, then the leader should
simply make the decision.

Degree of Need for Buy-In or Support for the Decision

Many decisions in schools need staff support for successful implementation and results. A collaborative model
often increases buy-in and support.
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APPENDIX C

PARTICIPATION RUBRIC
Throughout the semester students are expected to:

« Be present (in mind and body) and well prepared for class.

» Participate fully in class activities and assignments — take an active part in small and large group
discussions (without dominating the conversations) and attend to class lectures.

« Make insightful comments, which are informed by required readings and demonstrate reflection on
Assigned article or chapter readings. Specifically, come to class with questions, comments and thoughts
on the current chapter concepts and supplemental readings.

« Treat class activities, group discussions and class discussions as important components of the course,
showing respect for fellow classmates and the course material.

Participation grades will be assigned based on the extent to which students meet the above criteria.

Level | Description of performance Points
Earned

A Student exceptionally and consistently demonstrates the criterion throughout 4
the semester.

B Student proficiently and frequently demonstrates the criterion throughout 3
the semester.

C Student satisfactorily and intermittently demonstrates the criterion 2
throughout the semester.

D Student inadequately and sporadically demonstrates the criterion 1
throughout the semester. i

F Student does not demonstrate any of the above mentioned criteria throughout 0
the semester.




APPENDIX D

Course Readings (These may also be found in Blackboard) Pending uploading



Appendix F

Guidelines for Analytical Writing
(From Professor David Labaree’s course syllabus on History of Higher Education in the U. 8. Winter, 2015)

In writing papers for this (or any) course, keep in mind the following points. They apply in particular to the longer
papers, but most of the same concerns apply to critical review papers as well.

1. Sclect strategically an important issue: Make sure that your analysis meets the "so what" test. Why should anyone
care about this topic, anyway? Pick an issue or issues that matters and that you really interested in learning more
about.

Stay focused on your selected topic or issue: Do not lose track of the point you are trying to make and make sure

the reader knows where you are heading and why.

3. Aim for clarity: Do not assume that the reader knows what you are talking about; it's your job to make your points
clearly. In part, this means keeping focused and avoiding distracting clutter. However, in part it means that you need
to make more than elliptical references to concepts and sources or to professional experience. When referring to
readings (from the course or elsewhere), explain who said what and why this point is pertinent to the issue at hand.
When drawing on your own experiences or observations, set the context so the reader can understand what you
mean. Proceed as though you were writing for an educated person who is neither a member of this class nor a
professional colleague, someone who has not read the material you are referring to.

4. Provide an in-depth analysis on issuc and/or related topics: A good paper is more than a catalogue of facts,
concepts, experiences, or references; it is more than a description of the content of a set of readings; it is more than
an expression of your educational values or an announcement of your prescription for what ails education. A good
paper is a logical and coherent analysis of the issues raised within your chosen area of focus. This means that your
paper should aim to explain rather than describe. If you give examples, be sure to tell the reader what they mean in
the context of your analysis. Make sure the reader understands the connection between the various points in your
paper.

5. Provide depth, insight, and interrelate idcas, concepts, facts, and arguments by making meaningful
connections: The best papers are ones that go beyond making obvious points, superficial comparisons, and
simplistic assertions. They dig below the surface of the issue at hand, demonstrating a deeper level of understanding
and an ability to make interesting connections.

6. Support your analysis with evidence: You need to do more than simply state your ideas, however informed and
useful these may be. You alse need to provide evidence that reassures the reader that you know what you are talking
about, thus providing a foundation for your argument. Evidence comes in part from the academic literature, whether
encountered in this course or elsewhere. Evidence can also come from your own experience. Remember that you are
trying to accomplish two things with the use of evidence. First, you are saying that it is not just you making this
assertion but that authoritative sources and solid evidence back you up. Second, you are supplying a degree of
specificity and detail, which helps to flesh out an otherwise skeletal argument.

7. Draw on course materials (this applies primarily to critical review papers, not the final essay paper). Your paper
should give evidence that you are taking this course. You do not need to agree with any of the readings or
presentations, but your paper should show you have considered the course materials thoughtfuily.

8. Recognize complexity and acknowledge multiple viewpoints beyond your own. The issues in the history of
American education are not simple, and your paper should not propose simple solutions to complex prablems. It
should not reduce issues to either/or, black/white, good/bad. Your paper should give evidence that you understand
and appreciate more than one perspective on selected issue. This does not mean you should be are playing a neutral
role. Instead, you should aim to make a clear point by showing that you have considered alternate views.

9. Be prepared to challenge assumptions. The paper should show that you have learned something by doing this
paper. There should be evidence that you have been open to changing your mind.

10. Do not overusc quotation: In a short paper, long quotations (more than a sentence or two in length) are generally
not appropriate. Even in longer papers, quotations may be used sparingly unless they constitute a primary form of
data for your analysis. In general, your paper is more effective if written primarily in your own words, using ideas
from the literature but framing them in your own way in order to serve your own analytical purposes. However,
selective use of quotations can be very useful as a way of capturing the author's tone or conveying a particularly

aptly phrased point.

2%



11.

12.

Provide appropriate credit by citing all your sources: You need to identify for the reader where particular
ideas or examples come from. This is done through in-text citation: Give the author's last name, publication
year, and (in the case of quotations) page number in parentheses at the end of the sentence or paragraph where
the idea is presented -- e.g., (Kliebard, 1986, p. 22); provide the full citations in a list of references at the end of
the paper. You can also identify sources with footnotes or endnotes: Give the full citation for the first reference
to a text and a short citation for subsequent citations to the same text. (For critical reaction papers, you only
need to give the short cite for items from the course reading; other sources require full citations.) Note that
citing a source is not sufficient to fulfill the requirement to provide evidence for your argument. As spelled out
in #6 above, you need to transmit to the reader some of the substance of what appears in the source cited, so the
reader can understand the connection with the point you are making and can have some meat to chew on. The
best analytical writing provides a real feel for the material and not just a list of assertions and citations. Depth,
insight, and connections count for more than a superficial collection of glancing references. [n other words, do
not just mention an array of sources without drawing substantive points and examples from these sources; and
do not draw on ideas from such sources without identifying the ones you used.

Pay close attention to the quality of your prose: A paper that is written in a clear and effective style makes a more
convincing argument than one written in a murky manner, even when both writers start with the same basic
understanding of the issues. However, writing that is confusing usually signals confusion in a person’s thinking.
After all, one key purpose of writing is to put down your ideas in a way that permits you and others to reflect on
them critically, to see if they stand up to analysis. Thus, you should take the time to reflect on your own ideas on
paper and revise them as needed. You may want to take advantage of the opportunity in this course to submit a draft
of the final paper, revise it in light of comments, and then resubmit the revised version. This, after all, is the way
writers normally proceed. Outside of the artificial world of the classroom, writers never turn in their first draft as
their final statement on a subject.



Department of Educational Leadership and Foundations

Course Syllabus
Spring 2018
EDAD 5310

Don P. Schulte, Associate Professor Emeritus

Meeting Days and Time: Monday/Wednesday -5 p.m. to 7:50 p.m.
Class Location: Eastlake High School — Room B-200

Office Hours: 4 p.m. to 5 p.m. Eastlake High Schoo! — Room B-200

Course Description: An introduction to the roles and functions of the school administrator emphasizing
administrative and organizational theory and practice; identifies the primary knowledge, skills and
competencies required to be an effective school administrator.

Required Texts/Resources:

Assigned readings in Blackboard.
Access to Blackboard.

Scenarios to stimulate discussion.
Online Discussion Boards.

Guest Speakers.

Students.

SV rwNp

Course Approach

This class will include a reading series and instructor/ student presentations that relate to the course
description and Administrative Leadership Competencies. Since there are subsequent courses that [={s]
into greater depth in certain areas, such as personnel, budget and law, you will be provided with a
general overview of these functions, as opposed to a more detailed treatment.

In addition, we will be addressing other relevant topics, including district policy, time management,
safety, crisis management, organizational and leadership theory, ethics, principal competencies,
technology and use of data, best practices, creating and maintaining a positive school climate and
various other subjects.

Writing assignments and face to face/online discussions are designed to prompt thought about what
you have learned from your reading and from past professional experiences. It is my belief that you all
come to class with some knowledge and skills acquired from observation and interactions at your
schools. This course will provide opportunities to build upon existing knowledge.

I encourage you to relax, fearn and have fun. | am pleased to join you for a few months on this exciting
educational journey.



Administrative Leadership Competencies

Competency 008

The principal knows how to apply principles of effective leadership and management in relation to
campus budgeting, personnel, resource utilization, financial management, and technology use.

The principal knows how to:
* apply procedures for effective budget planning and management.
* work collaboratively with stakeholders to develop campus budgets.

* acquire, allocate, and manage human, material, and financial resources according to district policies
and campus priorities.

* apply laws and policies to ensure sound financial management in relation to accounts, bidding,
purchasing, and grants.

» use effective planning, time management, and organization of personnel to maximize attainment of
district and campus goals.

* develop and implement plans for using technology and information systems to enhance school
management.

Competency 009

The principal knows how to apply principles of leadership and management to the campus physical plant
and support systems to ensure a safe and effective learning environment.

The principal knows how to:

* implement strategies that enable the school physical plant, equipment, and support systems to
operate safely, efficiently, and effectively.

* apply strategies for ensuring the safety of students and personnel and for addressing emergencies and
security concerns.

* develop and implement procedures for crisis planning and for responding to crises.

* apply local, state, and federal laws and policies to support sound decision making related to school
programs and operations (e.g., student services, food services, health services, transportation).



Course Schedule:

1/22 {Face to Face Meeting) First Day of Class

Reod — Texas Principal Domains and Competencies

Read - Five Key Responsibilities — The School Principal as Leader: Guiding Schools to Better Teaching and
Learning {2013 Report from the Wallace Foundation)

Activity 1 - Introductions

Activity 2 - Review of course requirements

Activity 3 — General discussion of topics

1/22 (Online Learning Unit #1) (To be completed by noon on 1/29)

Task 1.1 — Access Assignment 1 — Competencies and Responsibilities

Task 1.2 - Complete assigned readings with Assignment 1

Task 1.3 — Write and submit paper via Blackboard

Task 1.4 — Participate in Online Discussion Board 1

Task 1.5 — Begin online planning and collaboration with presentation group

1/29 (Face to Face Meeting)

Read — Texas Educators’ Code of Ethics

Read — Reflections of Practicing School Principals on Ethical Leadership and Decision-Muoking:
Confronting Social Injustice {2015). by Gardiner and Tenuto

Activity 1 - Debrief - Online Learning Unit 1

Activity 2 - Discuss principal competencies, responsibilities, and leadership qualities

Activity 3 - Instructor presentation on the personnel function as it relates to the principal
Activity 4 - Scenario

1/29 (Online Learning Unit #2) (To be completed by noon on 2/5)
Task 2.1 - Access Assignment #2 — Ethical Behavior

Task 2.2 — Complete assigned readings within Assignment 2

Task 2.3 — Write and submit paper via Blackboard

Task 2.4 - Participate in Online Discussion Board 2

Task 2.5 — Continue online communication with your group

2/5 (Face to Face Meeting)
Read - Leadership Theories and Style: A Transitional Approach (2011). by Russell

Read — Organizational Theory and Behavior by Walonick

Activity 1 - Debrief - Online Learning Unit #2

Activity 2 - Class discussion on ethical behavior

Activity 3 - Instructor presentation on budget/finance management

2/5 (Online Learning Unit #3) (To be completed by noon on 2/12)

Task 3.1 — Access Assignment #3 — Leadership and Organizational Theory
Task 3.2 - Complete assigned readings within Assignment 3

Task 3.3 - Write and submit paper via Blackboard

Task 3.4 — Participate in Online Discussion Board 3

2/12 (Face to Face Meeting)
Read - Job Description — Principal



Read — Principal Standards (Duties)

Read - Leadership Qualities of Effective Principals {2015) by Krasnoff

Activity 1 - Debrief - Online Learning Unit #3

Activity 2 - Class discussion on leadership and organizational theory

Activity 3 - Instructor presentation on other administrative functions, such as food and transportation
services

Activity 4 - Instructor presentation on understanding and navigating local policies/administrative
regulations

2/12 (Online Learning #4) {To be completed by noon 2/19)
Task 4.1 — Access Assignment #4 - Interview an Administrator
Task 4.2 — Complete assigned reading within Assignment 4
Task 4.3 — Write and submit paper via Blackboard

Task 4.4 — Participate in Online Discussion Board 4

2/19 (Face to Face Meeting)

Read - Using Student Achievement Data to Support Instructional Decision Making (Report by NAESP,
2011)

Optional Reading - Use of Education Data at the Local Level from Accountability to Instructional
Improvement (Report from US Department of Education, 2010)

Activity 1 - Debrief — Online Learning Unit #4

Activity 2 - Class discussion on interviews with practicing administrators

Activity 3 - Group Presentation:

Student Group 1 — Presentation on facilities management (Students will be provided with suggested
articles, reports or documents that will inform their presentations.)

2/19 (Online Learning Unit #5} {To be completed by noon on 2/26)
Task 5.1 — Access Assignment #5 — Using Student Achievement Data
Task 5.2 - Complete assigned reading within Assignment 5

Task 5.3 — Write and submit paper via Blackboard

Task 5.4 — Participate in Online Discussion Board 5

2/26 (Face to Face Meeting)

Read - School Safety: What Really Works. (2015) by Cowan and Paine

Read — Positive School Climate. {2010} by Dol

Activity 1 - Debrief — Online Learning Unit #5

Activity 2 - Class discussion on using student achievement data to support decision making

Activity 3 - Instructor presentation on use of data and technology to support decision making in areas
other than instruction

Activity 4 - Group Presentations:

Student Group 2 — Presentation on crisis management {Students will be provided with suggested
articles, reports or documents that will inform their presentations.)

Student Group 3 — Presentation on time management (Students will be provided with suggested articles,
reports or documents that will inform their presentations.)

2/26 (Online Learning Unit #6) (To be completed by noon on 3/1)
Task 6.1 - Access Assignment #6 — School Safety/Positive School Climate



Task 6.2 — Complete assigned reading with Assignment
Task 6.3 — Write and submit paper via Black Board
Task 6.4 ~ Participate in Online Discussion Board 6

2/28 (Face to Face Meeting)
Closing Remarks and Activities

10/9 (Online Learning Unit #7) (To be completed by 3/1)
Task 7 — Access Assignment #7 — What did you learn?

Policy Statement on Academic Integrity

The act of submitting work for evaluation or to meet a requirement is regarded as assurance that the
work is a result of the student’s own thought and study, produced without unauthorized assistance, and
stated in the student’s own words, except as quotation marks, references, or footnotes that
acknowledge the use of other sources.

A common error is to include information taken from an article or book without providing proper
citation: that is known as plagiarism. This generally occurs because of carelessness or neglect, seldom is
intentional. Regardless of whether it occurs intentionally or unintentionally, however, it still remains
plagiarism. Don't go there.

Academic Accommodations

it is the intent of faculty to facilitate full participation of all students regardless of disability. Please
contact me early in the course if you require special accommodations in curriculum, instruction, and
assessment or classroom conditions in order to facilitate your full participation.

Grade Based On: Points
Face to Face/Online Participation: 15
Group Presentation: 15
Assignment 1 10
Assignment 2 10
Assignment 3 10
Assignment 4 10
Assignment 5 10
Assignment 6 10
Assighment 7 10

Possible Poaints = 100



EDAD 5311: Curriculum Renewal

The University of Texas at El Paso
College of Education
Department of Educational Leadership and Foundations

Instructor: David E. DeMatthews, Ph.D.
Office: Education Building Room 505
Phone: (915) 747-5383

Email: dedematthews@utep.edu
Office Hours: Wednesday 3pm-5pm, Tuesday 3pm-4pm (in person or via skype) or by

appointment.

This course introduces and explores the basic dimensions of curriculum theory, policy, and
practice as these interact, affect, and are influenced by the social context and the school setting.
The course engages with current pedagogical, theoretical, legislative, and field-based issues
relevant to curriculum renewal from a school administrative perspective.

Course Objeetives and Student Learning Outcomes

Critically analyzing school curriculum and leadership practices associated with curricular
improvements is demanding and complex. It requires intensive reading, writing, discussion,
reflection, and an ability to participate effectively in shared decision-making processes. The
following table provides a list of the most relevant student learning outcomes for the course and
the assessments that will be used to evaluate student learning.

Student Learning Qutcome | Assessments
Demonstrate knowledge of curriculum theories, | In-class discussions

leadership theories, and exemplary leadership
practices that facilitate innovative curriculum Practitioner-Book Club Discussions

renewal.

Reflective Essays

Teaching Observation
Reflect and explain issues related to how In-class discussions

historically marginalized groups have been
negatively impacted by traditional curriculum, | Reflective Essays

teaching practices, and leadership approaches.

Teaching Observation




Demonstrate knowledge of current federal, In-class discussions
state, and local curriculum and assessment
policies. Reflective Essays

Design a strategic plan for the implementation | In-class discussions
of culturally relevant and social justice oriented
curricular reforms. Curriculum Integration Strategy

Course in Relation to the College of Education’s Conceptual Theme

This course shares the vision and mission of the College of Education because it directs students
to consider the cultural and linguistic assets of the border region and promotes a culture of
inquiry into local school-based practices. The course provides opportunities for graduate students
to develop their knowledge of curriculum and effective leadership practices to enable them to
better serve students in the El Paso region and in Texas.

e Theoharis, G., &Broaks, J,$; (E,ds)(%gl 1).&{{1_{1{_@1‘{@{‘,}( principql peeds to_\!g_zfglv fo.
créwe etputablesnd excellent schools. New York: Feachers College:Press. '

e Walker, D. F., & Soltis, J. F. (2009). Curriculum and aims. New York: Teachers College
Press, «

L

Professional Standards for Principal Preparation

The Texas Principal Standards have been developed and utilized in Texas Principal Evaluation
and Support System (T-PESS) in accordance with Chapter 149 of the Texas Administrative . The
standards serve as a guide for improving school productivity, increasing student achievements,
and continually reflecting upon and improving your effectiveness as a leader throughout all
stages of your career. Standard 4: School Culture, is highlighted throughout this course, although
this course broadly utilizes all standards.

While we cover a variety of Texas Principal Standards, this course focuses specifically on
Standard 1: Instructional Leadership. According to the standards, “Effective instructional
leaders: (I) prioritize instruction and student achievement by developing and sharing a clear
definition of high-quality instruction based on best practices from research; (If) implement a
rigorous curriculum aligned with state standards; (III) analyze the curriculum to ensure that
teachers align content across grades and that curricular scopes and sequences meet the particular
needs of their diverse student populations; (IV) model instructional strategies and set
expectations for the content, rigor, and structure of lessons and unit plans; and (V) routinely
monitor and improve instruction by visiting classrooms, giving formative feedback to teachers,
and attending grade or team meetings. For more information about these standards and other
components of these standards, click on the hyperlink above.



This course also utilizes the Professional Standards in Educational Leadership (PSEL). These
standards are grounded in current research and real-life experiences of educational leadership
and they articulate the leadership that our schools need and our students deserve. For more

information:
http://www.cesso.org/Documents/201 5/Professional StandardsforEducationalLeaders201 5forNP

BEAFINAL.pdf

Electronic Communications

It is important to share a word of caution, so we can become wiser about interpersonal distance
learning communications. When communicating electronically, many of the feelings or
impressions that are transmitted via body language in face-to-face communications are lost.
Consequently, interpreting emotions and innuendos is much more difficult. Only what is written,
or drawn, carries the message. Often, excitement can be misinterpreted as anger or insult. It is
important that we all keep this in mind as we communicate. Words in print may seem harmless,
but they could emotionally injure us when working at a distance. Hence, it is vitally important
that we are conscious of how we communicate while working at a distance. For example, avoid
the use of caps in your electronic messages, as wording in caps comes across as shouting.

The standard practice ("Netiquette") for participation in networked discussion requires that all
participation be focused on the topic at hand, not become personalized, and be substantive in
nature. (Translation: you may certainly disagree with others, but you must do so respectfully;
you may express strong beliefs or emotions, but you may not get so carried away that you lose
all perspective on the course itself). More information on Netiquette, the etiquette of Internet

communication, can be found at www.albion.com/netiquette.

Technical Information and Support

The University of Texas at El Paso offers complete technical information and help desk support
at: http://issweb.utep.edw/techsupport/.

Academic Integrity and Scholastic Dishonesty

A fundamental principle for any educational institution, academic integrity is highly valued and
seriously regarded at The University of Texas at El Paso. More specifically, students are
expected to maintain absolute integrity and a high standard of individual honor in scholastic
work undertaken at the University. At a minimum, you should complete any assignments, exams,
and other scholastic endeavors with the utmost honesty, which requires you to:

« acknowledge the contributions of other sources to your scholastic efforts;
« complete your assignments independently unless expressly authorized to seek or obtain
assistance in preparing them;



» follow instructions for assignments and exams, and observe the standards of your academic
discipline; and
« avoid engaging in any form of academic dishonesty on behalf of yourself or another student.

For the official policies on academic integrity and scholastic dishonesty, please refer to
Handbook of Operating Procedures.

Center for Accommodations and Support Services

In Section 504 of the Vocational Rehabilitation Act of 1973 and the Americans with Disabilities
Act (ADA) of 1990, if a student needs an accommodation then the Center for Accommodations
and Support Services (CASS) at UTEP must be contacted. If you have a condition, which may
affect your ability to perform successfully in this course, you are encouraged to discuss this in
confidence with the instructor and/or the director of the Center for Accommodations and Support
Services. You may call 915.747.5148 for general information about the American with
Disabilities Act (ADA) and the rights that you have as a UTEP student with a disability. You
also can visit the CASS website at http://sa.utep.edu/cass/ or the CASS office in Room 106 East
Union Building.

Individuals with disabilities have the right to equal access and opportunity. It is the student's
responsibility to contact the instructor and CASS at The University of Texas at El Paso.

Week Readings due for class Due

Module 1: Curriculum Theories and the Purposes of Education

1 (8/30) | What is Curriculum Theory- Introduction

Pinar, W.F. (2004). What is curriculum theory? Mahwah, NJ: Lawrence
Erlbaum.

2(9/6) |Beane, I A, & Apple, M. W. (2007), The case for democratic schools. In M.
W. Apple & J. A. Beane (Eds.), Democratic schools: Lessons in powerful
education (pp. 1-29). Portsmouth, NH: Heinemann.

Omnstein, A. C., Pajak, E. F., & Omstein, S. B. (2015). Contemporary issues in
curriculum. Upper Saddle River, NJ: Pearson.

73 (9/13) | What Every Principal Needs- Introduction, Chapter 1, Chapter 2
Online
Curriculum and Aims- Chapter 1, Chapter 2

Module 2: Policies and Politics of Curriculum




4 (9/20) | Lipman, P. (2015). Urban education policy under Obama. Journal of Urban Essay 1
Affairs, 37(1), 57-61.
McLaren, P., Martin, G., Farahmandpur, R., & Jaramillo, N. (2004). Teaching
i in and against the empire: Critical pedagogy as revolutionary praxis. Teacher
i Education Quarterly, 31(1), 131-153. Shi g
ONLIN | What Every Principal Needs: Chapter 3, Chapter 4
E |
5(9/27) | Curriculum and Aims- Chapter 3, Chapter 4
6 (10/4) | Texas Law Packet T
Sloan, K. (2008). The expanding educational services sector: Neoliberalism and
the corporatization of curriculum at the local level in the US. Journal of
Curriculum Studies, 40(5), 555-578.
i7 What Every Principal Needs: Chapter 7, Chapter 8
(10/11)
Curriculum and Aims: Chapter 5
Module 3: Multiculturalism, Critical Curriculum, and Social Justice
ONLIN | Gillborn, D. (2014, January). Racism as policy: A critical race analysis of Essay 2
E education reforms in the United States and England. Educational Forum, 78(1),
8 26-41.
(10/18)
Giroux, H. A. (1994). Teachers, public life, and curriculum reform. Peabody
Journal of Education, 69(3), 35-47.
9 What Every Principal Needs to Know: Chapter 9, 10
(10/25)
Curriculum and Aims- Chapter 6, Chapter 7
ONLIN | Freire, P. (2006). Pedagogy of the Oppressed. New York: Continuum. Chapter
E 1. (Read second time to increase understanding)
10
(11/1)
11 Curriculum and Aims- Chapter 3 o
(11/8)
What is Curriculum Theory- Chapter 5
ONLIN | DeMatthews, D., & Izquierdo, E. (2016). School leadership for dual language e
E education: A social justice approach. Educational Forum, 80(3), p. 278-293.
12
(11/15) | Zembylas, M. (2013). Critical pedagogy and emotion: Working through

‘troubled knowledge’in posttraumatic contexts. Critical Studies in Education,
54(2), 176-189.

Module 4: Effective Leadership in the Accountablllr;-, Era




E perspectives on how principals promote teaching and learning in schools.

13 { Curriculum and Aims: Chapter 7 (p. 80-102) Essay 3
(11/22)
DeMatthews, D. E. (2014). How to improve curriculum leadership: Integrating
leadership theory and management strategies. The Clearing House: A Journal
R of Educational Strategies, Issues and Ideas, 87(5), 192-196. :
ONLIN | Blase, ]., & Blase, J. (2000). Effective instructional leadership: Teachers'

Principals Need to Know. Educational Forum, 79(1), 81-89.

14 Journal of Educational Administration, 36(2), 130-141.
(11/29)
Anderson, G. (2009). Advocacy leadership. New York, NY: Routledge.
15 What is Curriculum Theory- (fil-anl_:ter 8, Chapter 9 | Curriculum
(12/6) Integration
DeMatthews, D. (2015, January). Getting Teacher Evaluation Right: What Presentation

A= 92-100; B=91-80; C=79-70; F=69 and below (20% off assignments that are late, not accepted
after 3 days). Late Policy: Any assignment that is late less than one day will resuit in 25% loss
of credit. Students will not receive any credit for assignments that are submitted one day late.

Title

Description

Score

Class
Participation

5 points: Engagement during discussions in professional manner
(e.g., tone, focus, balance of speaking and listening, not distracted on
social media/computer)

5 points: Meaningful contributions that reflect knowledge and
mastery of reading

10 points

Practitioner
Book Club

Complete readings, actively participate, and lead at least one session

5 points

Reading
Facilitation

On the assigned presentation date the student will facilitate a 12-15
minute timed discussion with the class. The student should develop
an agenda and/or set of questions/activities prior to the facilitation.
This agenda should be submitted to BlackBoard the day of the
facilitation. No PowerPoint or electronic presentation application
should be used in the presentation.

10 points

Observation

Conduct 1-2 classroom observations. Develop a PowerPoint
presentation that includes the following:

e A basic description of course (e.g., grade, subject, student
population, teacher background, TEKSs and/or subject of
lesson).

10 points




Curriculum
Integration
Strategy
Presentation

Relevant curriculum theories that emerged and examples.
Critique the lesson in terms of curriculum covered (e.g,
strengths and areas of growth).

Summary of what you learned.

hI:resentation should last no more than 10 minutes

The purpose of this assignment is to think about teaching and
learning in a particular school context and consider how you can
pique student interest while engaging them in cross-curricular
instruction guided by two educational philosophies.

You will collaboratively develop and submit:

A one-page narrative about a given school and the
surrounding community. Use data from TEA and other
relevant sources to describe student population, parent
engagement, and other relevant social and economic issues
within the community.

A one-page narrative describing two distinct subject areas
(e.g., mathematics, English, social studies, music) and a grade
level. This narrative will describe the curriculum theories that
drove the group's decision to select the two areas. Make note
of key TEKSs that will be utilized and addressed. In addition to
the one page narrative, attach relevant TEKs for both subject
areas.

A unit plan that emphasizes two educational philosophies
(select one of two options: perennialism and progressivism or
essentialism and reconstructionism). Include a table or
document that highlight’s the unit’s;

Big vision
Primary educational intent
What students already know
How instruction can be adjusted to.meet all students
What curriculum materials besides textbooks might be
used

o What are the cross-curricular connections

o How are the two educational philosophies you

selected embedded within the unit

One fully developed lesson plan that fits into this unit. Include
the following:

o Purpose and lesson objectives

o Cross curriculum focus

o Activities and assessments

o How each educational philosophy appears in the
lesson

Qe 20O O

20
points




e Create a 10-minute presentation to be presented to the class
covering all aspects and lessons learned

Reflective On each of the assigned dates, students will submit via Blackboard a | 45 points/
Essays reflective essay on that summarizes and analyzes each of the key 15 points
texts, book club text, and in-class discussion. Students should closely | each
follow the writing prompt for each reflection essay, APA format, and
| scoring rubric. Students are encouraged to write sections of the paper |
in advance and submit for feedback from the instructor prior to the
due date. Students are also encouraged to take advantage of UTEP’s
University Writing Center:

hitp://academics.utep.edu/Default.aspx?alias=academics.utep.edu/wri
tingcenter

e 5 points: APA format, 2-3 pages in text (not including references,
cover page)

* 10 points: Synthesize readings and follow writing prompt in
interesting, relevant, and meaningful way (effort or covering
space is not sufficient)

References

Anderson, G. (2009). Advocacy leadership. New York, NY: Routledge.

Beane, J. A., & Apple, M. W. (2007). The case for democratic schools. In M. W. Apple & J. A.
Beane (Eds.), Democratic schools: Lessons in powerful education (pp. 1-29).
Portsmouth, NH: Heinemann.

Blase, J., & Blase, J. (2000). Effective instructional leadership: Teachers' perspectives on how
principals promote teaching and learning in schools. Journal of Educational
Administration, 38(2), 130-141.

DeMatthews, D. E. (2014). How to improve curriculum leadership: Integrating leadership theory
and management strategies. The Clearing House: A Journal of Educational Strategies,
Issues and Ideas, 87(5), 192-196.

DeMatthews, D. (2015). Getting teacher evaluation right: What principals need to know.
Educational Forum, 79(1), 81-89,

DeMatthews, D., & Izquierdo, E. (2016). School leadership for dual language education: A
social justice approach. Educational Forum, 80(3), p. 278-293.



Freire, P. (2006). Pedagogy of the oppressed. New York: Continuum.

Gillborn, D. (2014, January). Racism as policy: A critical race analysis of education reforms in
the United States and England. Educational Forum, 78(1), 26-41.

Giroux, H. A. (1994). Teachers, public life, and curriculum reform. Peabody Journal of
Education, 69(3), 35-47.

Lipman, P. (2015). Urban education policy under Obama. Journal of Urban Affairs, 37(1), 57-
61.

McLaren, P., Martin, G., Farahmandpur, R., & Jaramillo, N. (2004). Teaching in and against the
empire: Critical pedagogy as revolutionary praxis. Teacher Education Quarterly, 31(1),
131-153.

National Policy Board for Educational Administration (2015). Professional standards for
educational leaders 2013. Reston, VA: Author.

Omstein, A. C., Pajak, E. F., & Ornstein, S. B. (2015). Contemporary issues in curriculum,
Upper Saddle River, NJ: Pearson.

Pinar, W.F. (2004). What is curriculum theory? Mahwah, NJ: Lawrence Erlbaum.

Sloan, K. (2008). The expanding educational services sector: Neoliberalism and the
corporatization of curriculum at the local level in the US. Journal of Curriculum Studies,

40(5), 555-578.

Theoharis, G., & Brooks, J. S. (Eds.). (2011). What every principal needs to know to create
equitable and excellent schools. New York: Teachers College Press.

Walker, D. F., & Soltis, J. F. (2009). Curriculum and aims. New York: Teachers College Press.

Zembylas, M. (2013). Critical pedagogy and emotion: Working through ‘troubled knowledge’in
posttraumatic contexts. Critical Studies in Education, 54(2), 176-1 89.



Appendix 1

APA Citation Tips
Regular Quotes — used when the quote is less than 40 words.
Example: McPherson (2007) coined the phrase “goblet of motivation” (p.71).

Tips:
¢ Keep the author and the year of publication together.
» Use quotation marks to identify the exact words of the author,
o Include the page number in parenthesis immediately after the direct quote.
o Place the period after the parenthesis.

Block Quotes — used when quote is over 40 words. Refer to
http://owl.english.purdue.edu/owl/resource/560/02/

Citations for Paraphrased Information — use the author-date method of citation by inserting
the surname of the author and the year of the publication at the appropriate point in the text.
Paraphrasing is used when you take someone else’s direct quote and state their idea in your own
words.
e Beginning of sentence
o Krankenstein (2006) reported that empirical research was needed.
¢ Middle of sentence
o After looking into the issue, Lynch (2007) stated that the findings were not valid.

¢ End of sentence
o The report concluded were victims of cyberterrorism (Windhorst, 2004).

Citations with Direct Quotes

e Author and quote together
o The principal stated clearly that students “needed parental permission to leave

school” (Abbott, 2005, p. 25).
¢ Author and quote separated
o MacDougall (2004) stated that the “Information Literacy Model needed to be
implemented” (p. 34).

Multiple Citations by the Same Author in Same Paragraph - When the same author is cited
multiple times in the same paragraph (with no other authors mentioned) and the author’s name is
part of the narrative, you need to include the year in the subsequent non-parenthetical and
parenthetical citations:

Example: A study by Tunon (2007) found that the quality of the two sets of citations were
comparable. The subjective rubric developed by Tunon (2007) helped establish this. The study
went on to show a difference between academic programs (Tunon, 2007).



Note: If you were to start a new paragraph with the same author, you would cite as follows:

Tunon (2007) established that the rubric met the rigorous standard of compliance for accredited
United States based universities.

Formatting Citations in the Reference Lists:

e Book by single author — Author’s name. (Year). Title of book. Place of publication:
Publisher.

o Chitty, D. Do lemmings commit suicide? Beautiful hypotheses and ugly facts.
New York, NY: Oxford University Press.

* Book by two or more authors - Author’s name. (Year). Title of book. Place of
publication: Publisher.

o Rosellini, G., & Worden, M. (2004). Of course you're angry: A guide to dealing
with the emotions of substance abuse (Rev. ed.). Center City, MN: Hazelden.

* Work in an edited book - Author’s name. (Year). Title of selection. In Editor’s name
(Ed.), Title of edited book (Vol. volume number), then if appropriate, pp. page#s). Place
of publication: Publisher.

o Updike, J. (2205). Reading Trends. In M. Meyer (Ed.), The Bedford introduction
to literature. Reading, thinking and writing (Vol. 1, p. 307). New York, NY:
Greenwood Press.

o Electronic version of republished book — Author. (Year.) Title of work. Retrieved from
URL (Original work published in XXXX)

o Freud, S. (1933). An Autobiographical study. New York, NY: Knopf. Retrieved
from http://books.google.com/books (Original work published 1900).

e Article in a2 journal or magazine - Author’s name. (Year). Title of article. Title of
Journal or journal number (issue number), page numbers.

o Gerry, R. (2000). Tempo training for freestyle. Journal of Swimming Technique,
34(1), 40-42,

¢ Website-magazine, journal or newspaper article — Cite as you would a printed source,
followed by a retrieval statement that includes the Internet address or URL of the article.
Start it with the word Retrieved and end with the Internet address/URL.

o Reed, M.L, (2000). Algebraic structure of generic inheritance. Bulletin of the
American Mathematical Society, 34, 107-130. Retrieved from
http://www.ams.org/bull/1997-34-02

¢ Film or vidco recording — Name of the producer (Producer), & Name of the director
(Director). (Year of release). Title [Medium of recording: CD, record, cassette, etc.].
Country of origin or city and state: Distributor or studio.

o Carr, P. (Producer), & Sommers, S. (Director). (2004). The Mummy [DVD]. New
York, NY: MCA Universal Home Video.

Source: Publication Manual of the American Psychological Association (6th ed.)



Using “I,” “We,” and “You”

The differences between spoken and written academic English become very clear in the ways
that first- and second-person pronouns are used, Underlying these differences are bwo basic
characteristics of all academic writing: 1) the readers of academic writing tend to be more
interested in the Insights that a writer has to offer than in the person who is offering the
insights, and 2) these rcaders value precision.

Although you may have been told that “1” is never used in academic writing, that Is not true.
It is okay Lo use it, but only If the "1" is a vital part of the thing that Is being discussed. For
example, a student conducted 3 chemistry experiment and is reparting on the pracedure, 1f
the stucent is writing a paper for a chemistry class, the people reading It are probably not
interested In who did it; they are interested only in the chemical phenomenon. She would
remove the “17 by writing In the passive voice:

The plf level of the auld was ralzed by adeing water.

However, il her readers were more interested in the writer and her experiences than in the
chemical phenomenon, then it weuld be okay to use °I”:

T rafsed the pH level of shoe acld by adding walers,

The first-person plural pronoun “we” (and “us” and "our”) Is used even less frequently, The
problem lies in the fact that it often Is not clear who the pronoun, “we” represents. Take the
following example, wrilten by one student working by himself;

He nave busose scosustomed @0 cemmereiallzation Ln aperis.

1f this had been written by a group of people working tegether, then “we” could refer to ati the
writers together. But this Is only one writer, working alone. So who Is "we™? Maybe the writer
was referring to himself and his readers together—but he cannot know who Is reacing the
paper, and it might be that one of the readers disagrees with him. Since there Is no clearly
defined group here, It would be best to change it so that it is more accurate:

Many puop.g have bevote sccustesed 19 commerclializatlon on gpQet3.

»you” is almost entirely non-existent in academic writing, again because it is not ciear who will
be reoding & text, so the writer cannot accurately account for cach and every reader.

“e sppmn to be the wasiest way Lo meel pegple Lin your oWnogemminoly.

It is common to use "you® this way while speaking, but it since it 1s so imprecise, academic
readers generally do not like it. A common stralegy is to replace “you” with “one”;

=t seems to be Lhe saglest way 1o feet pecple &n one's cun ocesmmanity.

It a wriling situation calls for direct instructions on how Lo ¢o something, rather than
gescribing or arguing for semething (as is the case in Lhis handout), it is okay to use “you.”



Couse Syllabus
EDAD 5314:

SCHOOL-BASED BUDGETING
3 Semester Credit Hours
Fall, 2017 (October 23 — December 7)
Revised 10-30-2017

Instructor: David Knight, Ph.D. Class meeting time: Mon 5:30-8:20 pm
Email: dsknight@utep.edu Class location: SISD District Service Center
Phone: (915) 747-5949 Project Room

Office: EDUC 503/ 105C 12440 Rojas Dr., El Paso, TX

Office Hours: Tuesdays 12-3, and by appointment

Course Overview

This course introduces aspiring principals to budgeting practices at the school level. Topics
include budget planning, cost-effectiveness, equity, ethics, and resource allocation issues that
arise in the educational budgeting process. The goal of this course is to assist prospective school
administrators in better understanding how to develop a site-based budget, expend allocated
funds, and how to control expenditures. The course emphasizes experiential exercises and
activities to facilitate learning of school-based budgetary practices.

Course Objectives
This course is designed to enable the student to:

¢ Develop an understanding of school-based budgeting as integrated with campus planning
and goal setting;

o Apply educational theory to practical experiences as a method of increasing awareness of
the budgeting process utilized and implemented by Texas school districts;

e Research the linkages that exist between educational goals and resource appropriations;

e Analyze a campus improvement (or action) plan and conduct a needs assessment to better
ensure effective allocation of school funding;

» Create and design a budget development project which establishes funding priorities as
related to and integrated with the campus vision and the instructional goals and objectives
of the school’s campus improvement {or action) plan.

e Develop writing skills

Course Requirements and Grading

Grading is based on participation in class discussion throughout the course (20%), experiential
exercises (30%), and the budget development project (50%). Specific assignments are described
below. Experiential exercises are due on Blackboard before the start of class on the dates listed.




If you cannot upload to Blackboard, please send by email or bring a hard copy to class to avoid a
late penalty. Late assignments will be marked down one letter grade per day, no exceptions
except in cases of emergency.

1. Participation: 20% — Ongoing
You are expected to attend and actively participate in every class session. Arrive having
completed all reading/writing assignments and prepared to discuss the material. More
than one absence puts you at risk for a lower grade or course failure.

2. Experiential Exercises: 30% — Ongoing
Throughout the semester, your will complete three assignments that will help lay a
foundation for the final project. For Assignment 1 and 3, students will read case studies
presented in the textbook and respond to discussion questions. Students have the option
to submit their responses individually or in groups of 2-3. Due dates for assignments are
listed in the class schedule. Assignment 2 will require students to assess the level of buy-
in on their school’s Campus Improvement Plan. Additional information for each of the
three Experiential Exercises is provided at the end of this syllabus.

3. Budget Development Project: 50% — December 7
Students will apply knowledge and expertise gained throughout the course to design a
school-based budget to include a narrative (campus description, identification of
programs to be funded, vision statement, needs assessment, priority analysis, and faculty
distribution table), allocation statement, distribution of funds narrative, and final budget
compilation table.

This syllabus is subject to change. Any changes will be announced to class through email.
The most updated syllabus will be available on the course Blackboard site.

Grade Breakdown: A=92-100 B=80-92 C=70-79 F=69 and below

Text

All required readings will come from the textbook from the course or will be provided on
Blackboard. The course textbook will be:

e Sorenson, R. D. & Goldsmith, L. M. (2013). The principal’s guide to school budgeting
(2nd Ed.). Thousand Oaks, CA: Corwin. -

Academic Dishonesty Statement

Academic dishonesty is prohibited and is considered a violation of the UTEP Handbook of
Operating Procedures. It includes, but is not limited to, cheating, plagiarism, and collusion.
Cheating may involve copying from or providing information to another student, possessing
unauthorized materials during a test, or falsifying research data on laboratory reports. Plagiarism
occurs when someone intentionally or knowingly represents the words or ideas of another



person's as ones' own. And, collusion involves collaborating with another person to commit any
academically dishonest act. Any act of academic dishonesty attempted by a UTEP student is
unacceptable and will not be tolerated. Violations will be taken seriously and will be referred to
the Dean of Students Office for possible disciplinary action. Students may be suspended or
expelled from UTEP for such actions.

Academic dishonesty is an assault upon the basic integrity and meaning of a University.
Cheating, plagiarism, and collusion in dishonest activities are serious acts which erode the
University’s educational and research roles and cheapen the learning experience not only for the
perpetrators, but also for the entire community. It is expected that UTEP students will understand
and subscribe to the ideal of academic integrity and that they will be willing to bear individual
responsibility for their work. Materials (written or otherwise) submitted to fulfill academic
requirements must represent a student’s own efforts. Any act of academic dishonesty attempted
by a UTEP student is unacceptable and will not be tolerated. Violations will be referred to the
Dean of Students Office for possible disciplinary action. Students may be suspended or expelied
from UTEP for such actions.

Disabled Student Statement

In Section 504 of the Vocational Rehabilitation Act of 1973 and the Americans with Disabilities
Act (ADA) of 1990, if a student needs an accommodation then the Office of Disabled Student
Services located at UTEP need to be contacted. If you have a condition, which may affect your
ability to perform successfully in this course, you are encouraged to discuss this in confidence
with the instructor and/or the director of the Disabled Student Services. You may call '
915.747.5148 for general information about the American with Disabilities Act (ADA) and the
rights that you have as a UTEP student with a disability. You also can visit the DSSO website at
www.utep.edu/dsso or the DSSO office in Room 108 East Union Building.

Individuals with disabilities have the right to equal access and opportunity. It is the student’s
responsibility to contact the instructor and The Disabled Student Services Office at The

University of Texas at El Paso.

Incompletes

An incomplete (“I”) will be given only when there is a documented medical or family emergency
and only if the student has passed the first half of the course. Arrangements for the “I” and its
removal should be initiated by the student and agreed to by the instructor prior to the deadline for

the final paper.



Class Schedule

The topics covered and assignment due dates are as follows:

Week Date/ Class

Topic

Assignments Due

1

Oct 23: Class 1
(face-to-face)

Oct 25: Class 2
(online)

Oct 30: Class 3
(face-to-face)
Nov 1: Class 4
(online — APPAM
conf.)

Nov 6: Class 5
(face-to-face)
Nov 8: Class 6
(online)

Nov 13: Class 7

(online — W.T. Grant

conf.)
Nov 15: Class 8

(online - W.T. Grant

conf.)

Nov 20: Class 9
(face-to-face -
location change)
Nov 22: Class 10
{online)

Nov 27: Class 11
(face-to-face)
Nov 29: Class 12
(online)

Dec 4: Class 13
(face-to-face)
Dec 6: Class 14
(online)

Overview of the course; PSEL
and ISLCC standards, state-
level school finance policy;
introduce Assignment |

Collecting and analyzing data;
creating an integrated budget
model, introduce Assignment 2

Performing an information
analysis; conducting a needs
assessment

Building the school budget

Allocating Title I funding under

the Every Student Succeeds Act

Work Session (In Class Group
Work)

Work Session (In Class Group
Work)

S & G Chapters 1 and 2
{pp. 1-57); Obtain copy
of Campus Improvement
Plan

S & G Chapters 3 and 4
(pp 59-108);
Assignment 1 due
October 29

S & G Chapter 5 (pp
109-149)

S & G Chapter 6 (pp
151-188); Assignment 2
due November 12

Gordon, N. (2016,
March);

No readings due for this
week; Assignment 3 due
November 26

Final project due Dec. 7




Detailed Course Qutline

The topics covered, readings to complete, and assignments due for each class meeting are
outlined below. The readings listed for each day should be read prior to coming to class that day.
Please note: readings may be revised over the course of the semester to better meet student
interests and areas of need.

1. Oct 23 and Oct 25: Overview of the course / Introduction

Topics:

Overview of the course

Review of the Interstate School Leaders Licensure Consortium (ISLCC) Standards for School
Leaders and the Professional Standards for Educational Leaders (PSEL) 2015

Campus Improvement Plan Analysis Activity (Due Wednesday, November 15)

Come to class having read Chapter 1 and 2 of Sorenson and Goldsmith (2013)

2. Oct 30 and Nov 1: Foundational Concepts in School Budgeting

Topics:

Using data to inform decision making

Different types of educational data

The integrated budget model

The action plan

Goals, objectives, strategies, and actions mapping

Come to class having read Chapter 3 and 4 of Sorenson and Goldsmith (2013)
Assignment 1 due October 29

3. Nov 6 and Nov 8: Effective School Budgeting Practices

Topics:

The budget plan

Analyzing the school action and budget plan
Generated income sources

Collection and Deposit Structures
Generated Income Sources

Expenditure Accountability and Control
Budgetary Systems

Accounting and Auditing Procedures

Come to class having read Chapter 5 of Sorenson and Goldsmith (2013)
Assignment 2 due



4. Nov 13 and Nov 15: Building the school budget
Topics:

Building the School Budget

Site-Based Decision Making (SBDM)

The SBDM Committee

Budgetary Applications

Ethical and Moral Behaviors

Coding Applications

Projecting Student Enrollment

Both class meetings are online

5. Nov 20 and 22: Effective school level resource allocation decisions

Prior research on limitations of Title I funding restrictions
New regulations of Title I under the Every Student Succeeds Act

Group Work ~ In Class
Note: Nov 20 class will be in an alternate location

6. Nov 27 and 29: Work session — in class group work

Group Work — In Class
No assignments due

7. Dec 4 and 6: Work session — in class group work

Group Work — In Class

Final project due Dec. 7



Assignments

Assignment 1: Case Study Application of the Professional Standards for Educational
Leaders

Read the case study presented on page 54 — 56 of Sorenson and Goldsmith (2013). In 2-4
sentences, answer the following five application questions. For the first four questions, you will
describe how the principal at Belle Plain Middle School can promote the success of every
student at her school using each of the four clusters of Professional Standards for Educational

Leaders.

Cluster 1 includes Standard 1, 2, and 3;
Cluster 2 includes Standard 4 and 5;
Cluster 3 includes Standard 6, 7, 8, and 9;
Cluster 4 includes Standard 10.

For the fifth application question, please answer application question #7 on page 57 of Sorenson
and Goldsmith (2013).

For more information about the Professional Standards for Educational Leaders 2015, see the
guidebook published by the National Policy Board for Educational Administration (2015) called
Professional Standards for Educational Leaders 2015, available at:

http://www.cesso.org/Documents/201 5/ProfessionalStandardsforEducationallLeaders2015 forNP
BEAFINAL.pdf

APA Citation:
National Policy Board for Educational Administration (2015). Professional Standards for

Educational Leaders 2015. Reston, VA: Author.



Assignment 2: Assessing Buy-In on the Campus Improvement Plan

Building buy-in for the campus budget and Campus Improvement Plan (CIP) is essential. This
work starts with the principal. Most principals will enter a school that already has a CIP from the
prior year. To begin to build a campus budget that is embedded with the school vision and
mission, a new principal can use the CIP as a useful starting place, A natural first step is to
determine the extent to which professional faculty and staff have bought in to the school’s CIP.

Imagine you are a new principal at your school. Speak with three members of your school’s
professional faculty and staff. Ask these individuals the following questions (note: the text in
brackets is for your understanding of the question and should not be read out loud):

1. Are you aware of our school’s CIP? How did you became aware?

If the individual is familiar with the school’s CIP, ask the following questions (if not, skip to
question 8):

2. Were you actively involved in the development of the CIP?

3. How much input did you have in the development of the CIP? How did you feel about
your level of involvement in the development of the CIP [i.e., would you have preferred
to have more control]? What would you have changed if given the opportunity?

4. What aspects, if any, of the CIP do you feel are particularly important or should be
changed?

5. What role and how much influence do you think the CIP plays on this campus [i.e., it
serves as a major guidepost for all faculty and staff vs. it serves no real purpose]?

6. Is there anything else about the CIP and its development, dissemination, and role on this
campus that you would like to share?

7. Are there any questions about the CIP that you think I should have asked?

If the individual is not familiar with the school’s CIP:

8. Are you aware that schools in Texas are required to have CIPs?

9. Why do you think you were not made aware of the school’s CIP [i.e., did not one inform
you of it or did you ignore notifications]?

10. Have you been aware of CIPs in your experiences at previous schools?

11. Is there anything else about the CIP and its development, dissemination, and role on this
campus that you would like to share?

12. Are there any questions about the CIP that you think I should have asked?

For cach intervicw that you conduct, take notes of the responses to ecach question (you may
want to audio record the interview). After you complete each interview, write one
paragraph reflecting on what you learned from this interview. Consider whether faculty
and staff have bought in to the CIP. To what extent does the CIP impact faculty behavior?
Why? This assignment is due November 12 at 11:59 pm.



Assignment 3: Creating the Budget Spreadsheet

You will create a Budget Spreadsheet based on the prioritized needs outlined in the case study
application at the end of Chapter 6 (p. 189).

More information about Assignment 3 will be provided during Week 3.
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UNIVERSITY OF TEXAS AT EL PASO
DEPARTMENT OF EDUCATIONAL LEADERSHIP AND FOUNDATIONS

EDAD 5340: School-Community Leadership
Competency Arca: Community Leadershi
ey Course Syllabus - i

(REVISED: FALL, 2016)

Department Misslon Statement

The Department of Educational Leadership and Foundations is committed to assisting
individuals to become effective educational faders. Educational laders, in turn, are
people who possess knowledge of self (espoused vafies, attitudes, bellefs, and personal
_platforms), otfiers (tnside and outside the schivol), organizations, and society as a whole.
This is necessary so that feaders are able to perform creatively and effectively in diverse
enviromments.  Leaders engage people in identifying and working toward the
accomplishiment of a sfiared vision for the organization. Leaders also incorporate ideas,
vabfies, and experiences reflactive of a plirafistic soclety and promote continual earning
6y students, teachiers, staff, and seff.

Course Description:

The putpose of this courss fs to provide students with insights into tho techniques that may be used in creating schools
that are lcamning communities for tcachers, staff, mnd students. In addition to the theory underlying the creition of
lmmhgnrmhaﬁmnﬁmmniﬁu.ﬂudmﬂwﬁﬂmgﬂnhﬁghﬂﬁmanﬂdyo{uﬂmwho@m
different constituent groups with whom they will work as schoo! Jeaders. Finally, skills associated with the analysis of
individunl small groups and larger social sysicms will be developed.

This course treaty interpersunal rolations and human variobles n groups and formal organizations, with special
emphasls on interoctions that occur cach day in schools. Emphasis is placed on the identification of strategles to caable
school principals and other leaders (o work effectively with the people who muke up school communitics and therefore
improve group cifectivencss.

This course is designed to assist siudents in dcvnlopingsmlswdccmpdmcicstbalmmmistmtwilhperfmnw as
effoctive cducntionel leaders. A major reaponsibility of alt leaders must be to work toward the development of
community, both within their schools and also in the exiernal cnvironment surrounding their schools, This course
provides students with insights into the many different individusls who comprise both their intemal and external school
environments.

Prerequisites;

This cousse is onc of four Core Courscs in the sequmcelcadingtnnMastaodeumﬁnnchu(M.Ed.}in
Bducational Leadership. Mamﬂhmpmkﬂnmnwddhmﬂhtﬁismhutwmplﬁﬁmoﬂhi’m
isupaxﬂa]pmequisilnmmmllmuuinunywmbcyondthe&m
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Course Objectives:

The cbjectives of this course are to enable students pursuing a Master of Bducation degree in Educational Leadership
an_d.lnsomcmc:.ldnadminionhloﬂw?ﬁm:ipdhepunﬁm?mgmnnttﬂ'EPlnmcnsuT:xnssﬂlml

Relationship of the

To acquire insights into the natire and theory of orgnnizations that function as true leerning communities;
To develop personal skills in the area of analyzing the characteristics of a school community (school district,
individual school, and broader community served by a district and schools);

To develop an awarcness aff the needs and expectations of major stnkeholders who will work as members of
the learning community developed in a school;

To acquire a basic knowledge of the many people who caotributo to elfective educational leadership;

To lcarn about the affect that the role of principal may have on the individuals who serve in these roles;

Te appreciate the unique contributions of many who interact with schools to form an effective edicational
comnunity;

To understand the concept of emotional intelligence and develop a cancept of how the clfective educational
Iesder must constantly strive to engage all mesmbers of the internal and external communities to promole
educational quality;

To engage in the analysis of groups both inside and outside of schools that must be included as part of the
community created to focus on leaming by studenls;

To understand the vision of Commumity Leadership included within the framework fior principal preparation
mandated by the Texas Education Agency and the State Banrd for Educator Certification.

urse to Tex ducator Certlfication Stagdards:

‘This course is a Core Leaming Experience in the Principal Preparation Program offered by the UTEP Department of
Educational Lendership and Foundations. As such, it is designed t o address the standands cstablished by the Texas
Education Agency azd the State Board for Educator Certification to govern the licensure of school principals in this
state. The “Leamer-Centered Princlpal™ standards are ps follows:

Learaer-Centered Values and Ethics of Leadership. A principal is an educationn! leader
who promotes the success of all students by acting with intcprity und fuimeas, in an ethical
manner,

grber-Centersd Lpade: 2 us A principal is an educational leader
who promotes the success of all students and shopes campus culture by fncilitnting the
development, articulation, implementation, and sicwnndship of a vision of leaming that is
shared by the school communrity.

Learner-Centered Human Reyources Leadership and Mangpewent. A principal is an

educational lender who promotes the success af all students by implementing  stoff evaluation
and development system (o imrove the perfarmance of all staff members, sclects and
implements appropriste models for supervisionand stafl development, and applics the legal
requirements for personnel mmagement.

Learper-Centored Communications sud Community Relations, A principal is an

educations] Jender who promotes the success of all students by collaborating with fkmilies and
community members, responding to diverse community inlerests, and mobilizing community
interests,

Leamer-Centered Orgupizatiopal Leadership and Manapement. A principal is an

cducationnl lender who promoies the success of all students through leadership and
management of the organization, operations, and resources for a afe, efficient, and effective
leaming environment.

Learner-Centered Curriculum Planniag and Development, A principal is an educatioanl

Jeader who promotes the success of all siudents by fucilitating the design and implementation
of cuticuln und strategic plans that cohance teaching end leaming, elignment of the
curriculum, corriculum resources, and assessment, end the use of various fonns of asscsyment
1o measure student performance.




Learper-Cenfered Instructional Leadership sud Mansgement, A principal is mn
educationnl leeder who promotes the suecess of oll students by advocafing, nurturing. and
sustaining a campus culture and instructional progrm conducive yo student leaming and siaff
professional growth.

More specifically, this course will address the foliowing broad competencies nssocisted with principal
preparation in Texas, as assessed through czodidato performance on the TExES test for those secking
certification as school principals.

DOMAINI: SCHOOL COMMUNITY LEADERSHIP

Competency 001

The principal Imows how to shape campus colture by facHitatiog the devclopmeat, ariiculation,
impicmentation, nnd stewardship of a vision of learning that s shared and supported by the school
community.

The principal knows kow to:

Crealc o campus culture that sets high expectations, promotes leaming, and provides intcllectusal stimulation
for self, students, and staff.

Ensure that parents and other members of the community are en inicgral part of the campus culture
Implemcnt strategics to ensure the development of collegial relationships and cffective collaboration
Respond appropriately to diverse necds in shping the campus culture

Use various types of information {e.g., demogreaphic data, campus climate inveatory results, student
achicvement data, cmerging issues facing cducation) to develop a campus vision and create u plan for
implementing the vision

Use strategies for involving all stakeholders in planning processes to enoble (he colleborative development of
a shared campus vision focused on teaching end leamning

Facilitalc the collabarative development of a plan that clearly ariiculates objectives atyd stralegices for
implementing a campus visioa

Align financial, human, and matetin! resources to support implementtion of a campus vision
Establish procedures to ussess and modify implementation plans to ensure achievement of the campus vision

Support innovalive thinking and risk taking within the schoo) community and view unsuccessful experiences
as learning opportunities

Acknowledge and cclcbrate the contributions of stafl, pareats, and community members toward realization of
the cimpus vision

Competency 002

The principal Imows how to communicate and callaborate effectively with all members of the school
communlty, respond to diverse nceds and interests, and mobilizes resources to promoic student

success,

‘The principal knows haw to:

Communicate effectively with families and other community members in varied educational contexts




Apply skills for building conscnisus and managing conflict.

Implement cffective stratcgics for systematically conmisnicating with and pathering input from all campus
sinkeholders

Develop and lioplement a comprehiensive program of community relations that effectively involves and
informs multiple constituencics, including the medin

Provide varicd and meaningful opporinitics for parcnis/caregivers to be engaged in the education of their
children

Establish pertnerships with parents/carcgivers, businesses, and others in the cotnmunity to strengthen
programs and support campus goals

Conununicate and wark cifectively with diverse groups in the school community to ensure that all students
have an cqual opportunity for educational success

= Respond to pertinent political, soclel, and economic issues in the internal and external environments

Competency 003

‘The principal knows how to act with integrity, faimess, and in an ethical and legal manser.

‘Fhe principal knows how to:

Modclmdmumlc!hchiﬂmststmdﬂdofmdud.dhimlpﬁnﬁplm,mdinlcgrilyindu:isimmnking.
actions, and behaviors

Implement policies and procedures that promaote professional educator compliance with the Code if Ethics
nnd Standard Practices for Texas ducalors

Apply knowledge of cihical issues affecting education

Apply legal guidelines (c.g., in relation t o students with disabilitics, bilingual education, confideatinlity,
discrimination) to proteet the rights of students and staff to improve leaming disabilitles

Apply laws, policics, and procedures in a fair and reasonable manner
Aticulate the impartence of education in u five democratic socicty
Scrve 13 an advocate for afl children

Promote the continuaus and approprinte development of all students

Promote awarcacss of leaming differcnces, multicultura] awarcaess, gender sensitivity, and ethnic
sppreciation

tandards from Proflessipnal Qreganizations and Learned eclies

In addition to the standards estublished for educationsl personnel in the statc of Texas, leaming experiences in this
course are nlso designed to address the skills, competencics, and performance expectations identified by numerous
professional organizations and learned socictics with interests in the prepamtion of educational leaders, Among be
organizations consulted are the American Association of School Adminisimiors (AASA), the Association for
Supervision and Curriculum Development (ASCD), the Nutional Associntion of Elementary School Principals
(NAESP), the National Associaion of Sccondary School Principals (NASSP), the National Policy Board for
Educationsl Administration, and the Inferatnte Leadership Liccnsure Consotiom (ISLL). The standards (and
accompanying performance expectations) from ISLLC that are most directly related to this courso are:




Standard One: A school administrator is an cducational leader who promotes the success
of all students by facflitating the development, articulation, implementation, and
stewardship of  vision of learning {hat Is shared anJ supported by the school community.

(Knawledge) The administrator has knowledge ond understanding of?

Learning goals in a pluralistic soclety

The principles of developing and implementing strategic plans
Systems theory

Infarmation sources, data collection, and data analysis strategies
Effective communication

Effective consensus-building and negotiation skills

visuue

(Dispasiiions) The administrator belfeves is, values, and Is commitied to:

The educability of all

A schoal vision of high standards of learning

Continuous school improvement

The Inclusion of all bers of the achool ity

Ensuring that students have the knowledge, skills, and values needed to becoms successful adults
A willingness to continucusly examine one's own assumptions, belizfs, and proctices

Dolng the work required for high levels aof personal and organization performace

(Performances) The administrator facilitates processes and engagtes in acilvities ensuring that:

I

= The vision and misylon of the school are affectively communicated to staff. parents, students, and community
members

The vision and mission ore commuleated through the usc of ymbols, ceremonies, stories, and similar
The core belfefs af the schoal viston are modeled for all stakeholders

The vision is developed with and among stakeholders

The school community iz imvolved in school improvement efforts

The contributions of school communily me:nbers to the realization af the vision are recognized and
celebrated

Progress toward the vision and mission Is communicated to all siakeholders

The vision shapes tha educational programs, plans, end activities

The vision shapes the educational programs, pluns, end actlons

An implementation plan is developed in which ohjectives aund strafegies to achieve the vision and goal are
clearly articulated

Assessment data related to student learning are used to develop the school vision and goals

Relevant demographic data pertaining to students and their - families are used in developing the school
mizslon and goals

Barriers to achleving the vizion are identified, clarified, and addressed

Neaded resources are sought and obtained to suppart the implementation of the school misston and goals
Existing resources ore used in support of the scheol vision and goals

The vision, miszion, and implementation plars are regularly manitored, evalusied, and revised

U
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Standard Fours A school sdministrator is an cducational leader who pramotes the
saccess of all students by collabornting witk families and community members,
vesponding to diverse communily Interesis and needs, and mobilizing community
resources.

(Knowledge) The administrator has knowledge and understanding of

Emerging éssues and trends that potentially impact the school community

The canditions and dynamics of the diverse school community

Comumunity resources

Community relations and marketing strategles and processes

Successfid models of school, family, bush comimunity, government and higher education parinerships

c




(Dispowitions) The administrator believes in, values, and is commitied 1o;

Schaals aperating as an integral part of the larger commurity

Collaboration and communication with families

Involvement of fomilies and other stakcholders in school decision-making processcs

The propasition that diversity enriches the school

Families ax partners in the education of their chiidren

The propasition that fomilies have the best interests of their children in mind

Resources of the family and community needing to bs brought to bera on the educalion of students
An Informed public

pypLuuuy

(Performances) The administrator facilitates processes and engages in activities ensuring that:

High vizibility, active Involvemeni, and communication with the lurger community iz a priority
Relationships with community leaders are identified and mertured

Information about famlly and community concerns, expociations, and nceds is wsed regularly

There is outreach o different business, religious. political, and service organizotions and organizations
Credence is given to individuals and groups whose opinions and values may conyflict

The achou! and community serve one anather as resources

Available conmumity resources are secured fo help the school solve problems and achieve goals
Partnerships are established with area tusinesses, institutions of ‘higher education, and comnunity groups to
strengthen programs and suppart school goals

Community youth family services are intograted with school programs

Community stakeholders are ircated equitably

Diversity is recognized and valued

Effective media relations are developed and maintained

A comprehensive program of commundty relations is established

Public resources and funds are ysed appropriately and wisely

Community collaboration is modeled for staff

Opportunities for staff to develop collaboratire skills are provided
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Overview Plan of the Course
Course activities ar designed to provide students with:

Knowledge of the fundementol sssumptfons and practices of organizations as lcarning
communities; effective consensus building and ncgotintion skills; adult leaming principles;
commumity refations; cmerging issues and irends that potentially impact the school community;
Ihcmdiﬂonsmddymmimuflhedimsuhoolwmmmity;mmmﬂym
successful models of school, famély, business, community, government, nnd higher education
parinerships; and the political, socizl, cultural, and economic systems and processes that impact
schools.

Skifls and Dehaviors such as focusing on the needs and characteristics of schools as leaming
communitics; communicating the school’s vision and mission to stodents, parents, siaff, and
community members; involving the school comanity in improvement cfforts; treating all
fndividuals with falrness, respect, and dignity; using effective group proccss and conscnsus-
bullding skills; integrating community resources into the school; forging cifective partnerships
with proups external fo the school; forming partncrships where the school and the community
sorve cach other; opeming the school to public scrutiny; and tmproving the quality of
communication within the schoo! and with groups extemal fo the school.

Atthtudes Indicating that there is an appreciation of the school being an open system; valuing
the construct of the lcamning conumunity; including all members of the school commiunity;
trusting peopls and their judgments; appreciating that familics are partners in thic education of
their chitdren; involving fumilies and other stakeholders in school decision-making processes;
recogoizing the voluc of an informed public; developing a caring community; and carrying oul
dislogue with varied decision muking groups concerming roaiters related to cducation.




More specifically, these knowledge bases, skills pnd behaviors, and aftilades will be developed using individual
readings, group activitics, closs discussions, visits with educationel resources persons, and reflective practice.

The course is organized around three major themes:

THEME 1: ESTABLISHING THE CONTEXT: How do wec creaie o “leaming organization,” or a “Community of
Leamers?" What is school culture and what does it have to do with the role of 8 school leader? What specific skills arc
needed? What are some effective practices?

THEME II: INTRAORGANIZATIONAL ISSUES: How docs tho leader wurk cffectively with people and issucs
wilhin the school?

THEME IT: EXTRAORGANIZATIONAL ISSUES: How does the leader work cffectively with people, groups,
organizations, and issues externaf to an individual school? How can those exiernal groups and people be recruited to
help the school achieve its critical goals and objectives?
Required Readings:

Daresh, Jc!bn C., & Lynch, J. {2010) Improve lcaming by building community. Thousand Oaks, CA:

Carwin

Additional required readings will be scat to enrolled students through c-mail prior to the daies noted in the course
schedule when readinge must bo completed,  There is not additional cost for these readings. They should be
downloaded and may be printed by each recipient.

Course Requirements:
Read all assigned rendings and participate actively in small group discussions

1.

2. Attend all class scssions

3. Preparc e personal portfulio highlighting expericnces or planned expericaees related to the performance
cxpectotions of the SBEC Compelency Arca B2 Community Leadership.

4. Wark nctively and cffectively with members of nssigned smail groups

5, Complete two brief reflection papers afler visits by the resource persons invited fo class

hods of Assessment/Evaluation/Documentation

Mel

Stodents will be praded according to the u:diﬁonnlAllnmgllennnn(miheumuuUuivusitmedeullcﬁn
for definitions of each grade).

Attendance is expected at all lass scssions and absences will be noted. Since part of your grade will be determined
according to participation in class discussions and activities, ahscnces may impact your grade.

Grades erc delermined nccording 10 the following scale:

Attendance and participation 200 points
Portfolio 200 points
Reflcction papers 200 points ({otal)
Mid-Term Exam 200 poinls

TOTAL POINTS 800 points

Grading is based on the following percentages of the total points accumulated on all pctivities:
A = 90% (720 points or more out of 800)
B = 80% (640 points or morc out of 800}

C = 70% (560 polnts or more out of 1000)
F = Below 560 points




UNIVERSITY OF TEXAS AT EL PASO
DEPARTMENT OF EDUCATIONAL LEADERSHIP AND FOUNDATIONS

EDAD 5340: SCHOOL COMMUNITY LEADERSHIP
Fall, 2016
Course Schedule

Instructor:  John C. Daresh, Ph.D.
509 Education,
915-747-7592 (Office)
915-356-4274 (Cell)
915-747-5838 (Fax)

jdaresh(@utep.edu

DATE CONTENT READINGS

TOPICI: ARTICULATING AND IMPLEMENTING VISION

CLASS #1 Course Introduction
Review of Syllabus & Expectations

Angust 25 “What is a Good School?”

CLASS #2 Discussion of Assigned Readings Daresh & Lynch, Chapter 1
Barth Vision Barth paper

September 1 Visions of Good Schools Senge, Chapters 1, 11, 1
Video: “The Power of Vision™
Creating Shared Visions

CLASS #3 Discussion of Readings Daresh & Lynch, Ch. 2
Emotional Intelligence Goleman article

September 8 Importance of Relational Trust Bryk article
Video: “Principals’ Story” Best paper
Principals as people Donaldson, et al. paper

TOPIC I: CREATING COMMUNITY IN SCHOOLS

CLASS 4 Discussion of Readings Daresh & Lynch, Chapter 3
DuFour, “What is...”
DuFour: Wanted: Principals...”

September 15
Commuunity Building
CLASS #5 Guest Speaker Sergioivanni, “Relationships™
Discussion of Readings Daresh & Lynch, Chapter 4& 5

September 22 Video: North Grand High School




TOPIC IIT: BUILDING A CULTURE

Barth, “Becoming Colleagues”

November 10

CLASS #6 Collegial Culture Barth, “Becoming a Commumity
Challenges of Culture Change Sergiovanni, “...Learners”
September 29 Discussion of Readings Deal & Peterson, Toxic Cultures”
Negative Cultures Evans, “Culture of Resistance”
Deal & Peterson “Toxic Culture”
October 6 NO CLASS MEETING
" CLASS#7 Mid-Term Exam
October 13
TOPIC IV: ISSUES OF PRACTICE FOR LEADERS
CLASS #8 Daresh & Lynch, Ch. 7
October 20 Working with Parents
Parent Involvement
Video: “The Road to Nowhere”
CLASS #9 Invisible Heroes Daresh & Lynch, Ch. 8
October 27
CLASS #10 Discussion of Readings Daresh & Lynch, Chapter 8
November 3 Voices from the Field Glanz article
Ethical Leadership Mirk article
CLASS #11 Discussion of Readings Daresh & Lynch, Chapter 9

Voice from the Field: Assistant Principalship

November 17 NO CLASS MEETING
November 24 THANKSGIVING!
CLASS 12 All Papers Due

Reflections: What Have I Learned? What Have we Learned?



NOTE: “Daresh & Lynch” Readings are from the required text for this class
Other readings will be sent to students as e-mail attachments approximately one week before
the next class meeting. They can be read while on-line, or downloaded copies are permitted if
not used for sale or non-class distribution




The University of Texas at El Paso

Department of Educational Leadership and Foundations

Course Syllabus
Spring 2018
EDAD 5342 - Educational Law

Don P. Schulte, Associate Professor Emeritus

Email: Blackboard Course Email

Meeting Days/Time: Tuesday/Thursday - 6 p.m. to 8:50 p.m.
Class Location: Classroom Building C-201

Office Hours: 5 p.m. to 6 p.m. in Classroom Building C-201

Course Description: This course offers an introduction to the federal and state legal
systems, including constitutional provisions, federal and state regulations, and court
decisions affecting public education; includes student and employee rights and
responsibilities, statutory and assumed authority of school boards, relations with
employee organizations, civil liability of school personnel, and elements of due process
and federal law.

Ten Years from Now: This course is designed not only to inform students of the major
principles and elements of educational law (content), but also to understand the
importance of advocacy and leadership for social justice (ethical and moral behavior).
The difference in students will be demonstrated by a greater understanding of legal
concepts and by an increased readiness to challenge institutions and policies when
unfairness and inequity exists.

In ten years, students will continue to have the ability to stay current with the law by
accessing sources that have been identified and used in the course. During the next
decade, as laws change and evolve, students will continue to have the ability and passion
to look critically at public policies in order to serve as informed and effective advocates
for children beyond the confines of their institutional job descriptions.

Relationship of course objectives and activities to learner-centered outcomes:

1.1 Model and promote the highest standards of conduct, ethical principles and integrity
in decision-making and behaviors.

1.2 Implement policies and procedures that encourage all campus personnel to comply
with the Code of Ethics and Standard Practices for Professional Educators.

1.3 Promote awareness of learning differences, multicultural awareness, gender
sensitivity, and ethnic appreciation in the campus community.



2.2 Ensure that parents and other members of the community are an integral part of the
campus culture.

2.3 Utilize strategies to ensure the development of collegial relationships and effective
collaboration of staff.

4.1 Demonstrate effective communication through oral, written, auditory and nonverbal
expression.

4.2 Utilize effective conflict management and group consensus building skills.

4.6 Provide varied and meaningful opportunities for parents to be engaged in the
education of their children.

5.6 Apply local, state and federal laws and policies to support sound decisions while
considering implications related to all school operations and programs.

Required Text/ Resources:

1. Kemerer, F. and Walsh, J. The Educator’s Guide to Texas School Law. Austin,
TX: University, of Texas Press, Latest edition

2. Access to Blackboard.

3. Selected U.S. Supreme Court Hearings — Audio/Written Transcripts.
4. Online Glossary of legal terms.

5. Online Educational Law Resource Center.

6. Scenarios to stimulate discussion.

7. Online Discussion Boards.

8. Guest speakers.

9. Students.

Course Schedule:

1/16 (Face to Face Meeting) First Day of Class
Read Chapter | — An Overview of Education Law

Read Chapter 9 — Privacy Issues

Review Requirements

Introductions

Overview of School Law

1/16 (Online Learning Unit #1) (To be completed by noon on 1/23)
Task 1.1 — Take Quiz 1 - Overview Concepts
Task 1.2 - Access Assignment 1 — Privacy Issues — Complete Assignment

Task 1.3 — Take Quiz 2 - Privacy Issues



1/23 (Face to Face Meeting) School Finance/Advocacy
Reflections and discussion on Online Learning Unit #1

Discussion School Finance Law

The Importance of Advocacy/Leadership for Social Justice

Begin Discussion of Employment Issues

1/23 (Online Learning Unit # 2) (To be completed by noon on 1/30)
Task 2.1 - Participate in Discussion Board Activity — Discussion 1 — Leadership for
Social Justice

Task 2.2 — Organize presentation groups and begin meetings

1/30 (Face to Face Meeting) Employment Issues/Liability
Read Chapter 3 (TX.) — Special Education

Read Chapters 4 and 5 - Employment/Personnel Issues

Read Chapter 10 — Legal Liability

Reflections and discussion on Online Learning Unit #2
Employment/Personnel Issues

Legal Liability

1/30 (Online Learning Unit #3) (To be completed by noon on 2/6)
Task 3.1 — Access Assignment 2 — Employment Exercise — Complete Assignment
Task 3.2 — Take Quiz 3 - Employment Issues

Task 3.3 — Take Quiz 4 - Personnel

Task 3.4 — Access Assignment 3 — Team Work Week — Complete Assignment
Task 3.5 — Take Quiz 5 - Special Education

2/6 (Face to Face Meeting) Instructional Program/Abused Children
Read Chapter 8 — Student Discipline

Read Chapter 7 (TX.) — Religion in Schools

Read Chapter 6 (TX.) - Student and Educator Rights

Reflections and discussion on Online Learning Unit #3

Group Presentation

Group 1 — Site-Based Decision Making

In Class Activity

2/6 (Online Learning Unit #4) (To be completed by noon on 2/13)

Task 4.1 — Take Quiz 6 - Student Discipline

Task 4.2 — Participate in Discussion Board Activity - Discussion 2 - Student Discipline
Task 4.3 — Take Quiz 7 - Religion in Schools

Task 4.4 — Participate in Discussion Board Activity — Discussion 3 - Student Rights



2/13 (Face to Face Meeting)

Read Chapter 2 (TX.) — Student Attendance and the Instructional Program/
Abused and Neglected Children

Reflections and discussion on Online Learning Unit #4

Group Presentation

Group 2 - Student Attendance and the Instructional Program/Abused Children
Discussion of Student Attendance and Instructional programs

2/13 (Online Learning Unit #5) (To be completed by noon on 2/20)
Task 5.1 — Take Quiz 8 - Student Attendance
Task 5.2 — Access Assignment 4 — Equality — Complete Assignment

2/20 (Face to Face Meeting)

Reflections and discussion on Online Learning Unit #5
Group Presentation

Group 3 — Religion in Schools

Class discussion on religion in schools

2/20 (Online Learning Unit #6) (To be completed by noon on 2/27)

Task 6.1 — Conduct an interview with an administrator as indicated in Assignment 5
Task 6.2 — Access Assignment 5 — Interview with Administrator — Complete Assignment
Task 6.3 — Access Assignment 6 — In Basket — Complete Assignment

Task 6.4 — Access Assignment 7 — Student Rights — Complete Assignment

2/27 (Face to Face Meeting)
Read State Rules on Limited English Proficient Students (Found by clicking Special

Populations Icon on Course home page)

Reflections and discussion on Online Learning Unit #6
Group Presentation

Group 4 - Student and Educator Rights

Class discussion on student and educator rights

2/27 (Online Learning Unit #7) (To be completed by noon on 3/1)

Task 7.1 — Participate in Discussion Board Activity — Discussion 4 - What did you learn?
Task 7.2 — Take Quiz 9 — Other Legal Issues

Task 7.3 — Take Quiz 10 — Bilingual Education

Policy Statement on Academic Integrity

The act of submitting work for evaluation or to meet a requirement is regarded as
assurance that the work is the result of the student’s own thought and study, produced



without unauthorized assistance, and stated in the students own words, except as
quotation marks, references, or footnotes acknowledge the use of other sources.

A common error is to include information taken from an article or book without
providing proper citation; that is what is known as plagiarism. This generally occurs
because of carelessness or neglect, seldom is it intentional. Regardless of whether it
occurs intentionally or unintentionally, however, it still remains plagiarism. Don’t go
there.

Academic Accommodations

It is the intent of faculty to facilitate full participation of all students regardless of
disability. Please contact me early in the course if you require special accommodations
in curriculum, instruction, and assessment or classroom conditions in order to facilitate
your full participation.

Course Grade Based On:
Course Requirement Points

Class Participation 15

s
Lh

Group Presentation

Online Assignment 1 — Privacy Issues

Online Assignment 2 — Employment Exercise
Online Assignment 3 — Team Work Week

Online Assignment 4 — Equality

Online Assignment 5 — Interview an Administrator
Online Assignment 6 — In Basket

Online Assignment 7 — Student Rights

Lh Lh Lh bh Lbh h Lh

Online Quiz 1 - Overview Concepts
Online Quiz 2 — Privacy Issues
Online Quiz 3 — Employment Issues
Online Quiz 4 — Personnel

Online Quiz 5 - Special Education
Online Quiz 6 - Student Discipline
Online Quiz 7 - Religion in Schools
Online Quiz 8 — Student Attendance
Online Quiz 9 — Other Legal Issues
Online Quiz 10 -Bilingual Education

Lhthth tn Lh Lah Lh h L L

Total Points 115



EDAD 5345: Educational Leadership in a Diverse Society

Spring 2018
Instructor: Julia C. Duncheon Class meets: Thursday, 6-8:50pm
Email: jeduncheon@utep.edu Class location: EDUC 202

Phone: (915) 747-7589
Office: EDUC 505
Office Hours: Thursday 2-5pm and by appointment

“When someone with the authority of a teacher, say, describes the world and you
are not in it, there is a moment of psychic disequilibrium, as if you looked in to a
mirror and saw nothing... It takes some strength of soul—and not just individual
strength, but collective understanding—to resist this void, this nonbeing, into

which you are thrust, and to stand up, demanding to be seen and heard.”
—Adrienne Rich

“There is no neutral education. Education is either for domestication or for

freedom.”
— Joao Coutinho

Course Qverview

This course explores issues of cultural identity and categories of difference as they influence and
are influenced by school organization and practice. We will examine major diversity themes in
education such as race/ethnicity, class and poverty, and language and immigration status to better
understand why inequities exist and how school structures encourage some students to succeed
and others to fail. In so doing, we will discuss the danger of deficit thinking and its
manifestations in education, and consider what can be done to raise equity consciousness. We
will also critically reflect on our experiences and perspectives pertaining to diversity, and discuss
better ways to serve all students as educational leaders. This course will incorporate discussion,
lecture, group activities, online assignments, presentations, and writing workshops to facilitate

student learning.

Student Learning Cutcomes

By the end of the semester, students will be able to: (a) examine their own assumptions regarding
diversity and equity; (b) analyze how key diversity issues shape diversity and equity outcomes in
K-16 contexts; (c) recognize how categories of difference are related to disparate educational
opportunities nationally and in the El Paso region; (d) produce a research paper on a diversity
topic relevant to their professional situation; and (e) identify strategies for meeting diverse
students’ needs in their professional context.



Texas Principal Standards

The Texas Principal Standards have been developed and utilized in Texas Principal Evaluation
and Support System (T-PESS) in accordance with Chapter 149 of the Texas Administrative . The
standards serve as a guide for improving school productivity, increasing student achievements,
and continually reflecting upon and improving your effectiveness as a leader throughout all
stages of your career. Standard 4: School Culture, is highlighted throughout this course, although
this course broadly utilizes all standards.

Standard 4: School Culture

As an effective principal, you leverage the school's culture to drive improved outcomes and
create high expectations. You establish and implement a shared vision of high achievement for
all students and use that vision as the foundation for key decisions and priorities for the school.
You establish and communicate consistent expectations for staff and students, providing
supportive feedback to ensure a positive campus environment. In addition, you focus on
students® social and emotional development and help students develop resiliency and self-
advocacy skills. Families are treated as key partners to support student learning, creating
structures for two-way communication, and reporting regular updates on student progress.
Regular opportunities exist for both families and the community to engage with the school and
participate in school functions. Because of these standards, the staff believes in and is inspired by
the school vision and has high expectations for all students. They inspire the staff to take
responsibility for communicating the vision in their classrooms and implement behavioral
expectations throughout the building and with the families of their students for learning outside

of their own classroom.
Indicators

o Shared vision of high achievement
o 4a. You develop and implement a shared vision of high expectations for students

and staff,

o Culture of high expectations
o 4b. You establish and monitor clear expectations for adult and student conduct

and implement social and emotional supports for students.

¢ Intentional family and community engagement
o 4c. You engage families and community members in student learning.

o Safe school environment
o 4d. You create an atmosphere of safety that encourages the social, emotional, and
physical well-being of staff and students.
» Discipline
o 4e. You use a variety of student discipline techniques to meet the behavioral and
academic needs of individual students.

Taken from https://tpess.org/principal/standards/



Required Texts
There are two texts for this course that you should purchase or borrow from the library. You will

also be expected to buy or borrow a book of your choice (selected from a list provided later in
the syllabus) for a book review. All other required readings will be provided on Blackboard.

e McKenzie, K. B., & Skrla, L. (2011). Using equity audits in the classroom to reach and
teach all students. Thousand Oaks, CA: Corwin Press.

e Valencia, R. R. (2010). Dismantling contemporary deficit thinking: Educational thought
and practice. New York: Routledge.
List of Top Journals in Education

When searching for literature on your topic, please refer to high-quality peer-reviewed journals.
Examples include:

American Educational Research Journal Review of Educational Research
Educationa! Administration Quarterly Review of Research in Education
Educational Leadership School Leadership Review
Educational Researcher Sociology of Education
Educational Evaluation and Policy Analysis Teachers College Record
Harvard Educational Review Teaching and Teacher Education
Journal of Educational Administration Urban Education

Writing Style

All assignments must be typed and should conform to the style and reference notation format in
the Publication Manual of the American Psychological Association. I recommend buying the
APA manual, which is an essential tool for graduate school. Another useful resource accessible
online is Purdue Owl. If you are unsure about certain APA formatting and citation rules, refer to
these resources (listed below). Points will be deducted from incorrectly formatted papers.

e American Psychological Association (2009). Publication manual of the American
Psychological Association (6th ed.). Washington, DC: Author.
e Purdue Owl Website: https://owl.english.purdue.edu/owl/resource/560/01/




Academic Dishonesty Statement

Academic dishonesty is prohibited and is considered a violation of the UTEP Handbook of
Operating Procedures. It includes, but is not limited to, cheating, plagiarism, and collusion.
Cheating may involve copying from or providing information to another student, possessing
unauthorized materials during a test, or falsifying research data on laboratory reports. Plagiarism
occurs when someone intentionally or knowingly represents the words or ideas of another
person's as ones' own. And, collusion involves collaborating with another person to commit any
academically dishonest act. Any act of academic dishonesty attempted by a UTEP student is
unacceptable and will not be tolerated. Violations will be taken seriously and will be referred to
the Dean of Students Office for possible disciplinary action. Students may be suspended or
expelled from UTEP for such actions.

Academic dishonesty is an assault upon the basic integrity and meaning of a University.
Cheating, plagiarism, and collusion in dishonest activities are serious acts which erode the
University’s educational and research roles and cheapen the learning experience not only for the
perpetrators, but also for the entire community. It is expected that UTEP students will understand
and subscribe to the ideal of academic integrity and that they will be willing to bear individual
responsibility for their work. Materials (written or otherwise) submitted to fulfill academic
requirements must represent a student’s own efforts. Any act of academic dishonesty attempted
by a UTEP student is unacceptable and will not be tolerated. Violations will be referred to the
Dean of Students Office for possible disciplinary action. Students may be suspended or expelled
from UTEP for such actions.

Center for Accommodations and Support Services

If you have a disability and need classroom accommodations, please contact the Center for
Accommodations and Support Services (CASS) at 747-5148, or by email to cass@utep.edu, or
visit their office located in UTEP Union East, Room 106. For additional information, please visit
the CASS website at www.sa.utep.edw/cass. CASS’ Staff are the only individuals who can
validate and if need be, authorize accommodations for students with disabilities.

Incompletes

An incomplete (“I”) will be given only when there is a documented medical or family emergency
and only if the student has passed the first half of the course. Arrangements for the “I” and its
removal should be initiated by the student and agreed to by the instructor prior to the deadline for

the final paper.



Guidelines for Class Discussions

Given the content of this course, we often discuss sensitive matters (such as race, class, gender,
sexual orientation, politics, etc.), and it is essential that everyone feel safe to express her- or
himself. T ask that we commit to the following principles of discourse from Gary Fenstermacher:

1. Listen and understand before you judge. Learn to “hear” and comprehend before you
draw conclusions or evaluate what others are saying.

2. Rather than criticizing or negating what someone says, probe and ask questions as a
means to gain more understanding.

3. Do what you can to make the discussion atmosphere safe for different perspectives.
Present your own positions gently, and listen to the positions of others in the same way.

4. Invite fellow students who are not participating to engage the topic. Ask them what they
think (and take a genuine interest in their answers).

5. Be aware of your own participation, checking occasionally to ask whether you are
monopolizing the conversation or failing to contribute at all.

6. Keep our class discussions and your classmates’ contributions confidential. In order for
you and your classmates to feel safe contributing, it is imperative that our discussions
stay within our classroom.

Guidelines for Engaging with Research

o Engage with the assigned texts on an academic level. The work we will be reading will
not “tell” you things. You must ask questions and make connections while you are
reading in order to understand the content. Please do not expect to understand everything
perfectly upon a first read. Some recommendations to support comprehension are: (a)
summarize the article to someone who is not in the course; (b) articulate whether you
agree or disagree with the author, and with what points; (c) consider how the perspective
in this text compares to the other texts and ideas discussed in class; and/or (d) re-read.

e Think about how these texts challenge you personally as well as professionally. Critical
self-reflection is a crucial first step before we can effect change in our workplaces.

e« Use your classmates and me as resources. You won’t come to class with all of the
answers, and neither will I. We will learn by listening to and engaging with one another.



Course Requirements and Grading: Overview

The assignments, corresponding deadlines, and point values are listed below. Assignments that
are late will be marked down; assignments that are more than 24 hours late will not be
accepted unless by permission of the instructor. Assignments are due on Blackboard before the
start of class (before 6pm) when we meet face-to-face, and by midnight when we meet online.

1. Diversity Essay Proposal [5 points] — February 1

2. Autobiography of Identity-Based Experience [15 points] — February 8

Reflect on an incident you experienced related to your identity/ies, how it shaped your
views on education, and how it relates to the course readings. (5-7 pages)

3. Case Analysis: Alvarado v. EPISD and Deficit Thinking [15 points] — March 8
Write an essay analyzing the Alvarado v. EPISD court case, Valencia’s chapter on the
construct of deficit thinking, and their application to educational practice. (1000 words)

4. Diversity Essay [25 points] — April 19
Write a paper exploring one of our course diversity themes and a related topic. The paper
follows a clear outline that is specified later in the syliabus. (7-10 pages)

5. Diversity Book Presentation [5 points] — May 3
With your classmates who have read the same book, prepare a presentation on your book
for the class that includes summary, analysis, and implications. (10 minutes)

6. Diversity Book Review [15 points] — May 3
Review of a diversity book you choose from a list provided below. Evaluate its strengths
and weaknesses and its implications for educational practice. (1000-1250 words)

7. Reading Facilitation [10 points] — TBD
With one other student, you will present one of our assigned readings to the class and
facilitate a class discussion on its key issues. (15 minutes)

8. Class Participation [10 points] — Ongoing
You are expected to attend and actively participate in every session, whether online or
face-to-face. Come to class prepared to discuss the day’s material and having completed
any written assignments. If you want full participation credit, plan to speak out at least

two times in every class.

Please note: More than one absence puts you at risk of course failure. Only medical and family
emergencies and pre-approved professional obligations (e.g., parent-teacher conferences) will be
considered excused absences. You are expected to notify the instructor in advance if you have to
miss class. Students who miss class or are late will required to submit additional work.

Grade Breakdown: A=92-100 B=80-92 C=70-79 F=69 and below



Class Schedule: Overview

The topics covered and assignment due dates are as follows:

Date Topic(s) Assignments Due
January 18 Unit 1: Introduction to Deficit Thinking and
Equity Consciousness
Introduction to the Course
January 25 The Construct of Deficit Thinking
February | Background on Race and Education - ONLINE Diversity Essay Proposal
February 8 Background on Poverty and Education Autobiography
February 15 Unit 2: E1 Paso and the Persistence of Racism
Toward Mexican Americans
Discrimination and Segregation - ONLINE
February 22 Discrimination and Segregation in El Paso
March 1 Immigration and Parent Involvement - ONLINE
March 8 Unit 3: Achievement, Discipline, and Case Analysis
Opportunity Gaps
Racial Discipline Gaps
March 15 SPRING BREAK - NO CLASS
March 22 LGBT Exclusion
March 29 Islamophobia - ONLINE
April 5 Unit 4: Meaningful Recognition and Community
Cultural Wealth
Deconstructing Deficit Thinking
April 12 " AFERA Conference - NO CLASS
April 19 Acknowledging Cultural Wealth - ONLINE Diversity Essay
April 26 Toward Democratic Education
May 3 Diversity Book Presentations Diversity Book
Presentation

Diversity Book Review




Detailed Course Outline

The topics covered, readings to complete, and assignments due for each class meeting are
outlined below. Please note: readings may be revised over the course of the semester to better
meet student interests and areas of need.

Unit 1: Introduction to Deficit Thinking and Equity Consciousness

1. January 18 — Introduction to the Course

To read before class:
Valencia: Forward and Preface (ix-xviii)

2. January 25 — The Construct of Deficit Thinking

To read before class:

McKenzie and Skrla: Introduction, equitable and excellent teaching (p. 1-20)
Valencia: The construct of deficit thinking (p. 1-18)

Cruz: The problem we still live with

3. February | — Background on Race and Education - ONLINE

To read before class:
McKenzie and Skrla: Auditing for equity and excellence (p. 21-37)
Valencia: Neohereditarianism (p. 19-67)

*DIVERSITY ESSAY PROPOSAL DUE*
4. February 8 — Background on Poverty and Education
To read before class:
Valencia: Ruby Payne’s mindsets of poverty (p. 68-100)
Berliner: Our impoverished view of educational research
*4UTOBIOGRAPHY DUE*
Unit 2: El Paso and the Persistence of Racism Toward Mexican Americans
5. February 13 — Discrimination and Segregation - ONLINE
To read before class:
McKenzie and Skrla: Auditing for teaching and learning (p. 41-56)

Valencia: At risk students or at risk schools? (p. 101-125)
Rothstein: Why our schools are segregated
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6. February 22 — Discrimination and Segregation in El Paso

To read before class:

Donato and Hansen: Legally White, socially “Mexican”
Alvarado v. El Paso Independent School District
Weaver v. Tidwell Report (Peruse)

7. March | — Immigration - ONLINE

To read before class:

McKenzie and Skrla: Auditing for parent involvement (p. 69-78)
Crawford: The ethic of community and incorporating undocumented immigrant[s]
Henderson and Whipple: How to connect with families

Unit 3: Achievement, Discipline, and Opportunity Gaps

8. March 8 — Racial Discipline Gaps

To read before class:

McKenzie and Skrla: Auditing for discipline (p. 57-68)
DeMatthews: Effective leadership is not enough
Ladson-Billings: From the achievement gap to the educational debt

*CASE ANALYSIS DUE*

9. March 15 - SPRING BREAK - NO CLASS

10. March 22 — LGBT Exclusion

To read before class:

Patterson: Schooling, sexual orientation, law, and policy
Fondas: Schools are failing minority LGBT students
Sadowski: More than a safe space

11. March 29 — Islamophobia - ONLINE

To read before class:

Teaching Tolerance: Debunking misconceptions about Muslims and Islam
Fasciano: Extreme prejudice: Why teach about extremism?

Wormeli: Let’s talk about racism in schools



Unit 4: Meaningful Recognition and Community Cultural Wealth

12. April 5 — Deconstructing Deficit Thinking

To read before class:

McKenzie and Skrla: Auditing for programmatic equity (p. 79-98)
Valencia: Deconstructing deficit thinking: Practical solutions (p. 126-148)

13. April 12 - AERA Conference - NO CLASS

14. April 19 — Acknowledging Cultural Wealth - ONLINE

To read before class:

Yosso: Whose culture has capital?
Ladson-Billings: Culturally relevant pedagogy, 2.0

*DIVERSITY ESSAY DUE*

15. April 26 — Toward Democratic Education

To read before class:
Deschenes, Cuban, and Tyack: Mismatch: Historical perspectives

Valencia: The bankruptcy of standards-based reform (p. 148-158)
Bondy and Hambacher: Let care shine through

16. May 3 — Diversity Book Presentations
*DIVERSITY BOOK PRESENTATION*

*DIVERSITY BOOK REVIEW DUE™*

10
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Assignments: Detailed Instructions and Requirements

Regarding Written Work: All work you turn in is a reflection of you as a person, as well as
your orientation toward the class. With that in mind, I do not expect anyone to turn in a “first
draft” of anything. Work submitted by the deadline should have already gone through several
stages of revision. If you need assistance with writing, please seek out help through the writing
center, your peers, or your instructor. I am happy to read drafts of your work if given sufficient
time. Spelling, punctuation and grammar mistakes in final drafts are not acceptable. APA format
is required for all formal assignments, which means they should be typed and double-spaced in a
12 pt. Times New Roman font. If you have questions about APA, please reference the APA

Manual or Purdue Owl, as listed on page 3 of the syllabus. [}

1. Diversity Essay Proposal [5 points] — Due February I

This proposal should briefly explain what theme and topic you are choosing for your Diversity
Essay (sec full assignment below). Tell me what you plan to research and why you are interested
in this topic. Include references for at least nvo scholarly articles from peer-reviewed academic
journals that you will read to learn more about your topic. This means you will need to pick your
topic and begin conducting an article search. (150-200 words, excluding references)

2. Autobiography of Identity-Based Experience [15 points] — Due February 8

This assignment is worth 15 points (15% of your grade). Paper length should be will be 5-7
pages (double spaced, 1-inch margins, 12pt. Times New Roman font; following APA rules for
citation, etc.). Include a brief introduction and conclusion, and the following three sections:

Part One: Description of Identity-Based Experience

In this section of the paper, you will discuss an experience that happened to you related to your
identity. This could include your racial/ethnic identity, gender identity, sexual identity, class
identity, religious identity, etc. What specifically happened is not important so long as itis an
experience that shaped your thinking about diversity, equity, and/or oppression in education. The
discussion should include some brief context about you, your background, and your school (that
is, who are you? Where are you from? Where do you work?) that will help the reader better
understand your experience. No citations are expected in this section. Length: 1-2 pages.

Part Two: Influence on Educational Perspective

In this section, provide a critical, thoughtful analysis of how the experience you discussed in Part
One influenced your perspective on education. For some of you, perhaps have not thought much
about this incident before this class. For others, this may be something you think about often. In
either case, use this section to help “make sense” of how this experience influenced your
perspective on your life and the education system (this can include your perspective on your own
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education, the education system as a whole, and/or your role as an educator). Again, no citations
are expected in this section. Length: 1-2 pages.

Part Three: Connection of Course Readings

In this final section, connect your experience and your reflection on education to the course
readings. You are expected to demonstrate an understanding of how your personal experience
parallels, exemplifies, or counters the issues we have been discussing in class. Citations ARE
expected in this section. You must use at least four readings from class. Length: 2-3 pages.

Rubric:
Skill Superior/Good/Marginal
Met basic writing expectations (grammar, structure, usage, 3/2/1 points
adherence to length requirements, APA format, followed provided
outline)
Thoughtfully discussed personal incident (Part 1) 3/2/1 points
Thoughtfully discussed influence of chosen incident (Part 2) 3/2/1 points
Provided meaningful connections and analysis of at least 4 6/4/1 points
relevant course readings (Part 3)
Total = 15 points

SUPERIOR Score: Thoughtful, comprehensive work that is of the highest quality. Addresses
required elements in an analytical, meaningful manner. In the case of writing mechanics, there
are at most one or two writing errors.

GOOD Score: Work meets expectations but is not thorough or comprehensive. Addresses all
required elements, but not particularly thoughtfully. May include more summary than analysis.
Few writing errors.

MARGINAL Score: Work does not meet expectations. Either misses a required component
and/or does so incorrectly. May rely entirely on summary. There may be many writing errors.

3. Case Analysis: Alvarado v. EPISD and Deficit Thinking [15 points] — Due March 8

Write an essay of at least 1000-words in which you:

(a) Describe the primary findings in the Alvarado v. EPISD case (at least 300 words);

(b) Connect the Alvarado v. EPISD case to the ideas in Valencia’s book, Dismantling
contemporary deficit thinking. How do the Valencia’s ideas help us understand what
happened in the case? (at least 400 words); and

(c) Discuss how these two readings help you reflect on educational inequality in your own
personal and professional context (at least 300 words).
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Rubric:
Skill Superior/Good/Marginal
Met basic writing expectations (grammar, structure, usage, 5/3/1 points
adherence to length requirements, APA format, followed provided
outline)

Thoughtfully analyzed and discussed the primary findings in the 10/6/1 points
Alvarado v. EPISD case, their connections to Valencia, and their
application to educational inequality and practice.

Total = 15 points

SUPERIOR Score: Thoughtful, comprehensive work that is of the highest quality. Addresses
required elements in an analytical, meaningful manner. In the case of writing mechanics, there
are at most one or two writing errors.

GOOD Score: Work meets expectations but is not thorough or comprehensive. Addresses all
required elements, but not particularly thoughtfully, May include more summary than analysis.
Few writing errors.

MARGINAL Score: Work does not meet expectations. Either misses a required component
and/or does so incorrectly. May rely entirely on summary. There may be many writing errors.

4. Diversity Essay [25 points] — Due April 19

The Diversity Essay is a 7-10 page paper synthesizing and analyzing the course readings and
some outside research related to one diversity theme that is of interest to you. Examples of
themes include: (a) class and poverty, (b) race and ethnicity, (c) language and immigration
status, (d) gender, (e) Islam and religious intolerance, or (f) LGBTQ identities.

You will pick a theme and a specific topic within that theme to research further. For example, if
you pick the theme of race and ethnicity, your specific topic could be the discipline gap, the
school to prison pipeline, or Eurocentric social studies curriculum. If you pick the theme of
language and immigration status, you could study dual language programs.

The paper should conform to APA style (i.e., 12pt Times New Roman font, double-spaced, 1-
inch margins). APA and grammar will account for 10 total points and will be closely graded.
Twenty points will be for content, analysis, and following the outline below.

The paper must conform to the following outline:

Introduction (1-2 paragraphs): Introduce your diversity theme and topic and provide a road
map. What theme and topic will you be discussing? Tell the reader what to expect from the

rest of the paper.

Review of key concepts and relevant course readings (2-3 pages): This section should
discuss course concepls (e.g., deficit thinking, equity) and readings relevant to your theme
and paper topic. Do not merely summarize each reading. Provide analysis of what the
readings together show about diversity and equity in general and your theme in particular.
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Outside research on your topic (3-4 pages): Explore a topic related to your theme in depth.
This may be a topic that is of interest to you academically or one you encounter in your
professional practice. This subsection should discuss a minimum of five outside readings.

Application to your current position / workplace (1-2 pages): Discuss how what you have
learned about this theme/topic will inform your work as an educator and educational leader.
What can you do to make your institution more equitable for students from diverse
backgrounds? How might you address challenges related to your theme/topic specifically?

Rubric:

Skill Superior/Good/Marginal
Met basic writing expectations (grammar, structure, usage, 5/3/1 points

adherence to length requirements, outline, APA format, followed
provided outline, followed research requirements)

Sections II includes meaningful synthesis of course readings that | 5/3/1 points
extend beyond summarization.

Section III explores topic using additional research in a 10/5/1 points
meaningful way.
Section IV connects all sections of the essay to a discussion of 5/3/1 points

how what you have learned about this theme/topic will inform
your work as an educator and leader.

Total = 25 points

SUPERIOR Score: Thoughtful, comprehensive work that is of the highest quality. Addresses
required elements in an analytical, meaningful manner. In the case of writing mechanics, there
are at most one or two writing errors.

GOOD Score: Work meets expectations but is not thorough or comprehensive. Addresses all
required elements, but not particularly thoughtfully. May include more summary than analysis.
Few writing errors.

MARGINAL Score: Work does not meet expectations. Either misses a required component
and/or does so incorrectly. May rely entirely on summary. There may be many writing errors.

5. Diversity Book Presentation [5 points] — In Class on May 3

With your classmates who have read the same book, prepare a presentation on your book for the
class that includes summary, analysis, and implications. The presentation should start with a
brief background on the book’s author and elaborate on key aspects of the book and its relevance
{o the class. Presentations will be timed and should last no longer than 10 minutes.
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6. Diversity Book Review [15 points] — Due May 3

Students will select a text from the list below, read the book over the course of the class, and
submit a book review of at least 1000 words. Throughout the class, time will be allotted for you
to meet and discuss your book with your classmates who are reading the same text.

The book review should address the book’s key points, its strengths and weaknesses, and its
utility for educational practitioners and leaders.

For tips on writing a book review: hitps://owl.english.purdue.edu/owl/resource/704/1/

Hillbilly Elegy: A Memoir of a Family and Culture in Crisis by J.D. Vance

We Should All Be Feminists by Chimamanda Ngozi Adichie

Between the World and Me by Ta-Nehisi Coates

Becoming Nicole: The Transformation of an American Family by Amy Ellis Nutt
The Devil's Highway: A True Story by Luis Alberto Urrea

The Other Wes Moore by Wes Moore

Rubric:

Skill Superior/Good/Marginal
Met basic writing expectations (grammar, structure, usage, 5/3/1 points

adherence to length requirements, outline, APA format, followed
provided outline, followed research requirements)

Includes thoughtful and accurate description of book’s key points. | 5/3/1 points
Evaluates the book’s strengths and weaknesses and its utility for | 5/3/1 points
educators.

Total = 15 points

SUPERIOR Score: Thoughtful, comprehensive work that is of the highest quality. Addresses
required elements in an analytical, meaningful manner. In the case of writing mechanics, there
are at most one or two writing errors.

GOOD Score: Work meets expectations but is not thorough or comprehensive. Addresses all
required elements, but not particularly thoughtfully. May include more summary than analysis.
Few writing errors.

MARGINAL Score: Work does not meet expectations. Either misses a required component
and/or does so incorrectly. May rely entirely on summary. There may be many writing errors.

7. Reading Facilitation [10 points] — Due TBD

In groups of two, you will present one of our assigned readings to the class. Think about
questions and ideas that can help the class analyze the reading and its connection to school
leadership practice. In your presentation, you should:
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(a) state major points of the reading;
(b) pinpoint specific strengths and weaknesses of the ideas presented in the reading;

(c) analyze the author’s perspectives in relation to the course themes and our other assigned
readings;
(d) include 3-5 discussion questions to post to the class;

(e) critically reflect on the reading content as it relates to your personal and professional
experience.

Presentations will be timed and should last no longer than 15 minutes. There will be five
additional minutes of questions and answers,

Rubric:
Skill Superior/Good/Marginal
Covers requires elements (a) through (e) within the designated 5/3/1 points
time limit.
Offers thoughtful and analytical commentary about the reading 5/3/1 points
and engages the class with thoughtful discussion questions.
Total = 10 points

SUPERIOR Score: Thoughtful, engaging presentation that is of the highest quality. Addresses
required elements in an analytical, meaningful manner and in the given time limit. Motivates
students to think about and discuss the reading and the class.

GOOD Score: Presentation meets expectations but is not thorough or comprehensive. Addresses
all required elements, but not particularly thoughtfully. May rush through certain parts of the
assignment. May not engage the class effectively. _

MARGINAL Score: Presentation does not meet expectations. Either misses a required
component and/or does so incorrectly. May be too short or too long. Does not engage the class.

8. Book Club: (Practitioner Articles in Diversity) [10 points] — Ongoing

This portion of your grade is based on your active participation in book club. Active participation
includes reading practitioner-oriented articles and engaging in a discussion in which you: (a) take
notes on the article, (b) develop 2-3 discussion questions, and (c) contribute thoughtfully to class
discussion. Your notes, discussion question, and contributions should focus on connecting the
article to the other course readings and your professional contexts.
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9. Class Participation [10 points] — Ongoing

Regular and punctual attendance is expected for all scheduled sessions. Students must be well
prepared for class, having completed all assignments, including written work, reading, and other
activities. Students are expected to contribute insightful comments based on course readings,
present examples of concepts related to discussion topics, paraphrase and build on comments of
others, raise meaningful questions, and listen and respond appropriately to others. Plan to speak
out at least a couple times in each class. Ideas, not individuals, are open to critique. To ensure
multiple voices are heard, all of us must feel safe to express our ideas. You should feel
comfortable voicing your opinions and viewpoints. You should also feel comfortable challenging
the ideas, and being challenged on your own ideas. We are here to learn with, from, and about
each other.

Please be aware that more than one absence puts you at risk of course failure. You are
expected to notify the instructor in advance if you have to miss class. Only medical and family
emergencies and pre-approved professional obligations (e.g., parent-teacher conferences) will be
considered excused absences. Students who miss class or are late will required to submit
additional work. It is incumbent upon the student to make such arrangements with the instructor

in a timely manner.
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The University of Texas at El Paso

Educational Leadership and Foundations

Internship I Educational Administration 537

Spring 2018 - EDUC 411
Fridays 6:00 p.m. — 8:50 p.m.
Professor: Teresa Cortez, Ed.D. Email: micortez(@utep.edu
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Graduate Cynthia Chavez Email: cchavez{@miners.utep.edu
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Office Mon, Wed, Friday 2:00 p.m. — 5:00 p.m. or by appointment
Hours:
Texts:

Wilmore, Elaine L. (2013). Passing the principal TEXES exam: Keys to certification & school leadership. Second Edition.
Corwin Press, Thousand Oaks, CA. 15BN-10: 1452286019 ISBN-13: 978-1452286013 Retrieved from:
http://www.corwin.com/books/Bogk240510

Wilmore, Elaine L. (2013). Passing the principal TEXES exam:Practice tests for success . Corwin Press, Thousand Oaks,

CA. [SBN- ISBN- 978-1483319630 Retrieved from: http://www.corwin.com/books/Book243441

Wilmore, Elaine L. (2015). Making the Principal FExES Exam Real. Corwin Press, Thousand Oaks, CA. ISBN-978-1-4833-
6673-9

Educational Testing Service, (2013). Practice question ebook for the TEXES principal exam. Retrieved from:

htip://store.ets.org/store/ets/en_US/pd/ThemelD. 12805600 /productiD.227223500/categoryld.35697300

Tarleton Pact. Performance based academic coaching teatns, https://pact.tarleton.edw/pact/index.cfm

Texas Education Agency. (2017). Texas Principal and Support System: Principal assessment and goal setting form. Retrieved
from: https://tpess.org/materials/T-PESS_Principal Self-assessment_and_Goal-Setting_Forms.pdf

Preparation materials on Texas Educator Certification website: http:/texes.ets.org/texes/repmaterials

GoReact.com - online video feedback $20/semester

NOTE: STUDENTS WILL BE REQUIRED TO TAKE AND PASS THE TEXES PRINCIPAL QUALIFYING AND

CERTIFICATION EXAMS BEFORE REGISTERING FOR INTERNSHIP II.
Graduate Conrse Catalog Description

EDAD 5375 - School Management Internship 1

First half of a two-course sequence including planned field experience and seminars for the Professional Principal
Certification candidate; field experience includes working with a fully certified cooperating administrator in elementary,
middle, and high school settings under the supervision of a university professor; includes administration of special programs,
community education programs, student services, discipline management, scheduling, budgeting, and school business
managetment. Prerequisites: Department approval,

EDAD 5376 — School Management Internship 1i. Continuation of EDAD 5375,
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Purpose of the Course

The administrative internship course EDAD 5375 and 5376 are culminating experiences in the principal preparation
certification program. Their purpose is to help students combine the academic content of administrator preparation with the
practice of school administration in schools. Professional administrators are required by the Texas Education Agency to
complete this experience for public school administrative certification.

Staff of the department of Educational Leadership and Foundations of The University of Texas at El Paso directs the
administrative internship as a collaborative venture with cooperating local school districts. As prescribed by the Texas
Education Agency, interns work under the joint supervision of a qualified university faculty member and certified
administrators from local school districts,

Course Objectives
. Acquaint participants with the administrative policies, procedures and realities of K-12 education within the

sponsoring school districts of the enrolled interns;

2. Provide actual administrative experience at all levels from K-12, under the direct supervision of experienced,
certified administrators;

3. Provide each participant with supervised analysis and discussion of the administrative situation s/he encounters,
facilitating the intern’s application of the theoretical and conceptual knowledge gained through preparatory

coursework;
4. Provide each participant with feedback regarding the quality of his/her performance as an administrater-in-training.

Mentor Principals
Students must be working with a PRINCIPAL who may or may not assign you to work with other administrators as well, but

it is your MENTOR PRINCIPAL who must complete paperwork associated with the course. If you experience any problems
whatsoever with your internship experiences, please contact me immediately.

YOUR MENTOR AGREEMENT MUST BE SIGNED AND RECEIVED BY THE END OF THE FIRST WEEK OF
CLASS. IT MAY BE FAXED TO ME OR EMAILED BUT IT MUST BE FROM YOUR MENTOR PRINCIPAL.

Internship Site
Students are expected to dress professionally, as administrators should, at the internship site during this semester. Blue jeans

and shorts are not permitted, regardless of the dress policy of the school district. You must think “image” during these next
critical months and encourage others to see you in a different way (as future administrators). In addition, no negative
comments or personal disparagement will be permitted in class relative to any other professionals involved in our educational
community. We are grateful to have the involvement of our mentor principals and will honor them by keeping unprofessional
observations to ourselves. Programs and issues may be mentioned, however, without mentioning identifiable specifics. This
is very important as your peers in this classroom may very well sit on your next interview committee!

Professional Standards
This course is designed to assist students in developing skills and competencies consistent with the expectations for

performance as effective educational leaders in the state of Texas. To that end, course content and learning activities are
meant to address the standards established by the Texas Education Agency and the State Board for Educator Certification to
govern the licensure of Texas school principals. The Learner Centered Principal Standards can be found at

https://tpess.org/materials/T-PESS User_Guide.pdf

The Test framework for Principal Field 068) can be found at the following URLSs:
Domain I-Scheol Community Leadership (approximately 33%

Domain Il-Instructional Leadership (approximately 44%)
Domain I1l-Administrative Leadership (approximately 22%)
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Course Policies
TEXES Principal Certification Exam
All students enrolied in the administrative internship are required to TAKE & PASS the TEXES Principal Exam before
completing Internship . Students will be given numerous opportunities to take qualifying exams throughout the Internship 1.

Class Attendance

The student is expected to attend all classes whether on campus or off campus (face-to-face or virtually). It is the
responsibility of the student to inform the instructor of extended absences. When, in the judgment of the instructor, a student
has been absent to such a degree as to impair his or her status relative to credit for the course, the instructor can drop the
student from the class with a grade of W before the course-drop deadline or with a grade of F after the course-drop deadline.

Attendance to every scheduled class is expected. If you are not able to attend class you are expected to notify the professor
prior to the class session. After one absence, the student will be dropped from the class. Late arrivals and early
departures are discouraged and will count against absences. You will be dropped after the first absence or twao late
arrivals or carly leaves. All students are required to attend the final presentation. Anyone not attending the final
presentation will be automatically dropped a letter grade,

Students not attending AEL and T-TESS are expected to attend class.

Scholastic Integrity
Please refer to the UTEP’s Policy outlined in the 2017-2018 Gradnate Catalog.

http://catalog.utep.edu/erad/academic-regulations/curriculum-and-classroom-policies! The University of Texas at El Paso
prides itself on its standards of academic excellence. In all matters of intellectual pursuit, UTEP faculty and students must
strive to achieve excellence based on the quality of work produced by the individuai. In the classroom and in all other
academic activities, students are expected to uphold the highest standards of academic integrity. Any form of scholastic
dishonesty is an affront to the pursuit of knowledge and jeopardizes the quality of the degree awarded to all graduates of
UTEP. It is imperative, therefore, that the members of this academic community understand the regulations pertaining to
academic integrity and that all faculty members insist on adherence to these standards.

Any student who commits an act of scholastic dishonesty is subject to discipline. Scholastic dishonesty includes is not limited
to cheating; plagiarism; collusion; the submission for credit of any work or materials that are attributable in whole or in part
to another person; taking an examination for another person; and any act designed to give unfair advantage to a student or the
attemnpt to commit such acts. Proven violations of the detailed regulations, as printed in the Handbook of Operating
Procedures (HOP) and available in the Office of Student Life and the homepage of the Office of Student Life

at www.utep.edu/dos, can result in sanctions ranging from disciplinary probation, to failing a grade on the work in question,
to a failing grade in the course, to suspension or dismissal, among others.

Class Activities
You will be working on the following activities during class:

® Portfolio (electronic/for Dr. Cortez & hard copy/for the student)
Weekly (2 - page) Reflection Journal

Video Reflections

Educational Platform

Case Studies

My Story Presentation {Internship 1/II)

Internship Projects

Internship Project Presentation (Internship IT)

Conference Presentation
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Time sensitive items required by this class are:

Grades

Two site visits in Internship |

One site visit in Internship II

Reflection Journal (to be completed on a weekly basis);

an Educational Platform;

a completed portfolio of your work that follows the outline provided in class/GDrive, and a

A letter from your principal indicating that you completed your hours in a satisfactory manner and at the levels
indicated. Please note a change in program design: Interns are expected to assume graduated invelvement in key

activities on their campuses. Internship [ students are expected to observe and participate in such activities while

advanced Internship 11 students are expected to participate and lead those activities.

Students earn a grade of S (Satisfactory), U (Unsatisfactory) or P (Progress). Grades of [ (Incomplete) will be given
only on emergency basis.

A grade of P (Progress) will require the student to re-enroll in the class the following semester.

Assignment of an incomplete grade is made only for exceptional circumstances. For more information on this policy,
plcase consult the UTEP’s Graduate Catalog 2017-2018.

Tentative Course Schedule

This course calendar may be subject to change as needed

Date

Topie

Class Assignment & Due Dates

1/19/18

Welcome; Overview of Syllabus;
Introductions

Internship Packet (GDrive)

Review Templates and Documents
needed for Log/Mentors/Portfolio
Social Media Registration
Facebook group expectations
Google Drive

Google Calendar

Tarleton PACT

Portfolio Guidelines

Review of State Board of Education
Website & TAC State Board for
Educator Certification — Principal
Certificate -

Standards for the Principal Certificate

-Work on Portfolio & Due Dates for
Uploading Documents

Assignment Due:
Have completed forms submitted by next class meeting (your name
and contact information on it and where you will be serving your

internship)

Due: Begin to establish a structure to ensure weekly clectronic
reflections are written and uploaded to Google Drive so you do not
fall behind during the semester. Be sure your reflections are typed as
this is an item that is audited by TEA.

Due: Begin to establish a structure to ensure you log your internship
hours on a weekly basis. Establish a plan to upload the log to your
Google Drive, Be sure your logs are typed as this is an iiem that is
audited by TEA.

Due: Work with your mentor to create and write a plan for your
internship. A form is provided in the Google Drive.

-Study Strategies for the TEXES Exam

-Example of Administrative Internship
Plan
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Introduction/K-12 Leaders Speak Series
Sharing of Administrative Internship
Plans

1/26/18 Review for Qualifying Exam
2/2/18 Qualifying I Texas State Board of Education website:
http://www.sbec.state.tx.us/SBECOnline/
DOMAIN [-SCHOOL COMMUNITY
LEADERSHIP Readings Due:
Competency 001 Wilmore - Passing the Principal TEXES Exam (2013)
The principal knows how to shape Chapter related to Domain I/ Competency 001
campus culture by facilitating the
f!evelopment., articulation, . Tarleton Pact:
1r!1;?lementauo!1, L st.ewardshlp ofa Human Resources — Culture/Climate
vision ot;lli,amll]ng "lljat 1ls i e Due: Human Resources - Culture/Climate Certificate
supported by the school community. {Video and Quiz must be completed in order to obtain certificate).
Individual Consultations Due: Weekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Due: Completed Mentorship Agreement form (signed)
Due: Study for the TEXES exam (068)
2/9/18 Review for Qualifying Exam Due: Weekly clectronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Individual Consultations
Tarleton Pact:
{Video and Quiz must be completed in order to obtain certificate)
Educational Law — Governance
Educational Law — Instructional Program
Educational Law - Liability
Educational Law — Student Discipline
Educational Law — The Legal System
Due: — Educational Law certificate J
Ethics - Unit |
Ethics — Unit 2
Ethics — Unit 3
Ethics — Unit 4
Due: - Ethics certificate
Due: Study for the TEXES exam (068)
2/12/18 AEL @ Region 19 Region 19
2/13/18 8:00 a.m. - 5:00 p.m.
2/14/18 $400
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2/16/18 Qualifying Exam I1 Readings due:
Wilmore - Passing the Principal Texas Exam (2013)
DOMAIN 1-SCHOOL Chapters related to Domain I/ Competency 003
COMMUNITY LEADERSHIP
Competency 002 Assignment due: Weekly electronic reflection uploaded to Google
The principal knows how to Drive
communicate and collaborate with all
members of the school community, Tarleton Pact
respond to diverse interests and needs, Public Relations
and mobilize resources to promote Due: Turn in Public Relations certificate
student success. Home Language Survey
Due; Turn in Home Language Survey certificate
DOMAIN I-SCHOOL Builying
COMMUNITY LEADERSHIP Due: Tum in Bullying certificate
Competency 003
The principal knows how to act with Due: Study for the TEXES exam (068)
integrity, fairness, and in an ethical and
legal manner. Assignment Due: Weekly electronic reflection uploaded to Googte
Drive & weekly electronic log uploaded to Google Drive
Individual Consultations
Readings due:
Wilmore - Passing the Principal TEXES Exam (2013)
Chapters related to Domain I/ Competency 002
Due: Administrative Internship Plan (form) — Completed with your
Principal prior to class
2/23/18 Review for Qualifying Exam Due: Weekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Competency 004
The principal knows how to facilitate Readings due;
the design and implementation of Wilmore - Passing the Principal TExES Exam (2013)
curricula and strategic plans that Chapters related to Domain I/ Competency 004
enhance teaching and learning; ensure
alignment of curriculum, instruction, Tarleton Pact Due:
resources, and assessment; and promote | Cyrriculum Implementation — Curriculum Implementation
the use of varied assessments to Certificate (Video and Quiz must be completed in order to obtain
measure student performance. certificate)
Individual Consultations Due: Study for the TEXES exam (068)
3/2/18 Qualifying Exam III Due: Weekly electronic reflection uploaded to Google Drive &

Competency 005

The principal knows how to advocate,
nurture, and sustain an instructional
program and a campus culture that are
conducive to student learning and staff’
professional

weekly electronic log uploaded to Google Drive

Readings due:
Wilmore - Passing the Principal Texas Exam (2013)
Chapters related to Domain I/ Competency 005
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Individual Consultations

Tarleton PACT

Human Resources — Motivation

Human Resources — Planning

Human Resources — Professional Development
Decision Making — Decision Making Video
Due: Turn in Decision Making Certificate

Due: Study for the TExES exam (068)

3/6/18 T-TESS Appraiser Training Region 19
3/7/18 §:00 a.m. — 5:00 p.m. $400
3/8/18
Review for Qualifying Exam
3/9/18 Due: Weekly electronic reflection uploaded to Google Drive &
DOMAIN II-INSTRUCTIONAL weekly electronic log uploaded to Google Drive
LEADERSHIP
Competency 006 ] Readings due:
The principal I_(nows how to implement | Wilmore - Passing the Principal Texas Exam (2013)
a staff evaluation and development Chapters related to Domain 1/ Competency 006
system to improve the performance of
all staff members, select and implement Due: Study for the TEXES exam (068)
appropriate models for supervision and ’
staff development, and apply the legal
requirements for personnel management ;3; ::‘;tt?:n:;llc_.;\v Persomnel
. . Human Resources — Evaluation
Individual Consultations Human Resources — Induction
Human Resources — Legal Issues
Human Resources — Recruit/Select/Place
Due: Human Resources Certificate
3/16/18 Spring Break — no class
3/23/18 Online class
3/30/18 Cesar Chavez Day — No class Assignment due: Weekly electronic reflection uploaded to Google
Drive
DOMAIN 1I-INSTRUCTIONAL
LEADERSHIP Due: Study for the TEXES exam (068)
Competency 007
The principal knows how to apply Readings due:
organizational, decision-making, and | wjjmore . Passing the Principal TEXES Exam (2013)
problt?m-solvu_lg Skl"S' e Chapters related to Domain 1/ Competency 007
effective learning environment.
4/6/18 DOMAIN II-INSTRUCTIONAL Due; Weekly electronic reflection uploaded to Google Drive &

LEADERSHIP

Competency 008

The principal knows how to apply
principles of effective leadership and
management in relation to campus
budgeting, personnel, resource

weekly electronic log uploaded to Google Drive

Readings due:
Wilmore - Passing the Principal Texas Exam (2013)
Chapters related to Domain I/ Competency 008
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utilization, financial management, and
technology use.

Individual Consultations

Tarleton Pact

Budgets — Introduction
Budgets - Legal Requirements
Budgets — The Education Plan
Budgets — The Finance Plan
Budgets — The Spending Plan
Due: Budgets certificates

Due: Study for the TEXES exam (068)
Due: Individual appointment date set with Dr. Cortez.

Documentation for certification will be required at the time of the
appointment,

4/13/18
Presenter: School Safety & Due: Weekly electronic reflection uploaded to Google Drive &
Emergency Operations Plans weekly electronic log uploaded to Google Drive
Individual Consultations Readings due:
Wilmore - Passing the Principal Texas Exam (2013)
Competency 009 Chapters related to Domain I/ Competency 008
The principal knows how to apply
principles of leadership and Tarleton PACT
management to the campus physical School Safety — Campus Drills
plant and support systems to ensure a School Safety — Collaborating System
safe and effective learning environment. | School Safety — Crisis Considerations
School Safety — Crisis Management
Individual Consultations School Safety — Crisis Planning
School Safety — Mitigation
School Safety — History of Violence
School Safety — Violence Prevention
School Violence
Technology in School Leadership
Due: PACT certificates
Due: Study for the TEXES exam (068)
4/5/17 Advancing Educational Leadership Region 19
4/8/17 (AEL)
4/12/17
4/27/18 My Story Prescntations Assignment due: Weekly electronic reflection uploaded to Google

Individual Consultations

Drive & weekly electronic log uploaded to Google Drive

Due: Final portfolios and presentations turned in or posted on
Google Drive. See Organization of Professional Portfolio Guide
(found in Google Drive)

Final Evaluations
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5/4/18 Dead Day — No classes
Pinning ceremony
5/11/18 Pre-commencement
5/12/18 Commencement

An intern should be proficient with the following terms:

Title I Funding, Needs Assessment, Site Based Decision Making (SBDM),

Site Based Decision Making Committee Roles/Responsibilities, Campus Improvement Plan, TAPR,
Walkthroughs, Growth Plans, FMLA ... and more!

This list continues to grow...

This class is technology-enhanced. Therefore, to ensure success in the class, students are expected to be proficient and
utilize the following:

a

ococoooo

Google Email Account

Google Hangout (to access the class virtually)

Facebook (to follow EDAD 5375-5376 & EDAD Aspiring Administrators)

Twitter #AspiringAdmin #EDAD3375

GoReact.com account ($20)

GDrive (to access readings, portfolio templates, presentations; share documents with Dr. Cortez)
Photo Release form (to be featured in social media posts)

Text Messaging (to communicate with Dr. Cortez and peers)




Instructor:
E-mail:

EDAD 5348

Administration of School Personnel and Services
Spring Session IT, 2018

Class Meetings: T/R

II.

Course Description:

Rationale:

Dr. Richard Sorenson, Instructor
rsorenson(@utep.edu

6:00 P.M. — 8:50 P.M. CRBL-C201

Emphasizes school management tasks and
responsibilities related to certified and non-
certified  personnel including position
descriptions, recruitment, selection,
assignment and compensation. The course
further examines E.E.O. regulations, due
process, grievance handling and other legal /
procedural requirements related to human
resources administration.

School administrators, from a human
resources perspective, are responsible for
those district processes that are planned and
implemented in an effort to foster an
organizational culture and climate that
enhances the accomplishment of educational
goals and objectives which serve to
emphasize the need for and the development
of school personnel and appropriate policies,
processes, and procedures.

The goal of this course is to assist
prospective administrators in understanding
how personnel is the key to educational
success and how human resource
administrators at the campus level must be
knowledgeable of relevant laws, policies,
strategies, communication systems, digital



III.

technology, and perhaps most important,
fostering a relationship of mutual respect
and cooperation among the faculty and staff,
district administration and board members
of a school system.

This course will examine personnel
administration at multiple levels in an effort
to clarify complex information and issues in
order to better assist prospective
administrators in their acquisition of
personnel principles and knowledge as
applied to real-life situations, along with
specific skills which are essential to
becoming a successful school administrator.

Texas Proficiencies for Administrators in Learner-Centered Schools:

Beginning September 1, 1999, programs which prepare individuals to
qualify for the Principal Certificate in the state of Texas must comply
with the Competency Framework for the Principalship as established
by the Texas State Board for Educator Certification (SBEC). This
framework includes three domains (School Community Leadership,
Instructional Leadership, and Administrative Leadership), along with
nine competency standards, and 70 statements of knowledge and skills
which students in principal preparation programs are expected to
demonstrate mastery during the administration of the Texas
Examinations of Educator Standards (TEXES) exam. Therefore, this
course has been designed to address the following competency
standards and specific statements of knowledge and skiils:

The principal lmows how to:

001.3  implement strategies to ensure the development of
collegial relationships and effective collaboration.

001.4  respond appropriately to diverse needs in shaping the
campus culture.

=J



001.5

002.4

003.1

003.2

003.3

003.4

003.5

006.1

use various types of information (e.g., demographic data,
campus climate inventory results, student achievement
data, emerging issues affecting education) to develop a
campus vision and create a plan for implementing the
vision.

align human resources to support implementation of a
campus vision.

apply skills for building consensus and managing
conflict.

develop and implement strategies for effective internal
and external communications.

model and promote the highest standard of conduct,
ethical principles, and integrity in decision making,
actions, and behaviors.

implement policies and procedures that promote
professional educator compliance with The Code of
Ethics and Standard Practices for Texas Educators.

apply knowledge of ethical issues affecting education.

apply legal guidelines (e.g., in relation to confidentiality,
discrimination) to protect the rights of staff,

apply laws, policies, and procedures in a fair and
reasonable manner.

work collaboratively with other campus personnel to
develop, implement, evaluate, and revise a
comprehensive campus professional development plan
that addresses staff needs and aligns professional
development with identified goals.
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[R]

006.4

006.6

007.3

007.4

007.5

008.3

008.5

implement effective, appropriate, and legal strategies for
the recruitment, screening, selection, assignment,
induction,  development, evaluation,  promotion,
discipline, and dismissal of campus staff,

diagnose campus organizational health and morale and
implement strategies to provide ongoing support to
campus staff.

frame, analyze, and resolve problems using appropriate
problem-solving techniques and decision-making skills.

use strategies for promoting collaborative decision
making and problem solving, facilitating team building,
and developing consensus.

encourage and facilitate positive change, enlist support
change, and overcome obstacles to change.

acquire, allocate, and manage human resources according
to district policies and campus priorities.

use effective planning, time management, and
organization of personnel to maximize attainment of
district and campus goals.

Course Objectives and Qutcomes:

This course is designed to enable the student to:

Research various personnel issues and theories, matters and decisions
as related to the human resources setting and to the educational
learning environment.

Apply various legal and policy interpretations and decisions along
with personnel processes and procedures to case studies and role-
playing situations.
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Write case studies, summarizations, critiques, reflections, and
memorandums related to assigned readings and other issues regarding
timely human resources administration and personnel topics.

Instructional Strategies and Methodologies:

Specific methodologies, strategies, and activities for instruction
include —

Mini-lectures on human resources administration as related to school
culture, climate, board policies and legal considerations, recruitment,
selection, and dismissal of personnel, evaluations, compensation and
benefits, job descriptions, and other miscellaneous personnel issues.

Case studies related to the handling of personnel matters and other
legal implications affecting the development and enhancement of
effective human resources administration.

Cooperative learning sessions and projects related to the exploration
of human resources administration as applied to personnel issues
affecting schools and school districts.

Whole class discussions regarding the recruitment, selection,
assignment, compensation and retention of school personnel.

Evaluation and Grading Procedures:

Attendance / Attendance is mandatory!

Participation Students are expected to be in class and on
time. School leaders exhibit timeliness in all
of their administrative actions, and
participation in the educational leadership
program is an excellent time to begin
learning and applying this critical skill.

For each absence, an attendance grade of
zero will be recorded. Students who miss
more than two classes during the 7-week
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Class/Group
Participation

Written / Formal
Memorandum

semester will experience the consequence of
being automatically withdrawn by the
course instructor,

Students are expected to be on time and to
participate in  classroom  discussions
including those related to specified reading
assignments,

20% of Final Class Grade

All EDAD students are expected to actively
participate in class discussions and group
work. Participation, not domination, is an
expectation of all leaders, to include
prospective leaders. Participation is also
strongly correlated to attendance. Students
who fail to actively participate in class
discussions, coursework, and group projects
risks being “voted off the island”!

Remember, do more than belong:
PARTICIPATE!

10% of Final Class Grade

Students are required to submit a written /

formal memorandum during the course of
the semester as related to a specified
personnel topic. The memo will be no more
than one to two pages in length, single-
spaced, and in typical school district
memorandum format. Letterhead is required.

15% of Final Class Grade



The acceptance of late work will result in

an automatic 15% grade reduction. No exceptions!

Case Studies /
Experiential Exercises

Personnel Project.

The EDAD students will be involved in a
variety of case studies and experiential
exercises which are designed to allow
students the opportunity to demonstrate their
understanding of the differing topics
assigned and to further apply their
understanding to real-life  situations.
Additionally, the EDAD students will be
required, in certain instances, to respond in
writing, utilizing APA format, to the case
study scenarios presented.

10% of Final Class Grade

The EDAD students will apply knowledge
and expertise gained throughout the course
to develop a personnel process project by
which teams will respond to “real-life” case
studies / scenarios, along with a series of
personnel administration discussion probes
and  written  responses,  ascertaining
implications for practice, casting light or
shadow on the associated personnel issue,
all the while, identifying the most
appropriate leadership style/trait to be
incorporated by the school leader, and
finaily, relating the personnel issue to the
appropriate board policy and chapter(s) in
text.

45% of Final Class Grade



Personnel Process Project Rubric:

Case Study Interpretation and Written Analysis.

Discussion Probes and Written Responses.

Implications for Practice.
Casting Light or Shadow.

Examination of Leadership
Style(s) or Trait(s)

Board Policy and Text Chapter(s) Relationship.

APA Citations / References.

TOTAL

up to 30 points
up to 20 points
up to 15 points
up to 10 points

up to 05 points

up to 10 points
up to 10 points

100 points

VII.  Course Texts / Required Readings —

Sorenson, R. D., & Goldsmith, L. M. (2009). The principal s guide to
managing school personnel. Thousand Oaks, CA: Corwin

Press,

Course e-Materials / Insertions (e-mailed prior to certain sessions)

VIII. Class Session Dates: Mar
Mar
Mar
Mar
Apr
Apr

20
22
27
29
03
05

Apr
Apr
Apr
Apr
Apr
Apr

10
12
17
19
24
26

May 01
May 03



IX.

Code of Academic Integrity:

The search for truth, the transmission of knowledge, and the
facilitation of moral development are the avowed goals of institutions
of higher education around the world. These goals cannot be achieved
unless the men and women who participate in their achievement are
honorable persons with a common desire for the highest level of
academic integrity. EDAD students are expected to maintain the
highest level of honesty in every phase of their academic lives.
Willingness to respect and comply with this code should depend less
on an expectation of punishment for a violation than on a commitment
to intellectual and moral integrity.

Bibliography:

The knowledge bases that support course content and procedure
include —

Castetter, W. B., & Young, L. P. (2000). The human resource Junction in

educational administration. (7" ed.). Upper Saddle River, NI:
Prentice Hall/Merrill.

Cole, C. L. (2000). Building Loyalty. Workforce, 79(8), 48.

Gomez-Mejia, L. R., Balkin, D. B., & Cardy, R. L. (2001). Managing

human  resources (3" ed.). Upper Saddle River, NJ: Prentice
Hall/Merrill.

Irwin, R. L. (1995). 4 circle of empowerment: Women, education, and

leadership. Albany NY: State University of New York.

Rebore, R. W. (2001). Human resources administration in education: A

management approach (6™ ed.). Boston: Allyn and Bacon.

Seyfarth, J. T. (1996). Personnel management for effective schools. (2™ ed.).

Boston: Allyn and Bacon.



Sorenson, R. D., Goldsmith, L. M., & DeMatthews, D. (2016). The
principal’s guide to managing time: Instructional leadership in the
digital age. Thousand Oaks, CA: Corwin.

Sorenson, R. D., & Goldsmith, L. M. (2018). The principal's guide to school
budgeting (3" edition). Thousand Qaks, CA: Corwin.

Sorenson, R. D., Goldsmith, L. M., Mendez, Z. Y., & Maxwell, K. T.
(2011). The principal’s guide to curriculum leadership. Thousand
Oaks, CA: Corwin.

Sorenson, R. D., & Goldsmith, L. M. (2009). The principal’s guide to
managing school personnel. Thousand Oaks, CA: Corwin.

Sorenson, R. D. (2007). Stress management in education: Warning signs and
coping mechanisms. Journal of Management in Education.

Sorenson, R. D. (2006). Managing conflict in school administration. Texas
Study of Secondary Education, 16(1), 2-5.

Sorenson, R. D. (2005). The seven keys to effective communication.
National Association of Elementary School Principals (NAESP) Web
Exclusive, 85(2) November/December. Web-site address:
http://www.naesp.org/Contentl.oad.do?contentId=1768

Sorenson, R. D. (2005). The complexity of change: The school leader as a
change initiator. Texas Study of Secondary Education, 15(1), 13-15.

Sorenson, R. D. (2005). Productive teamwork: Tips for school
administrators. TEPSA Journal, Summer 2005, 9-10, 23-25.

Sorenson, R. D. (2002). The novice principal: How to avoid the pitfalls
leading to career derailment. Texas Study of Secondary Education,
12(1), 28-31.

Webb, L. D., & Norton, M. S. (2009). Human resources administration:

Personnel issues and needs in education. Upper Saddle River, NJ:
Pearson Education, Inc.
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EDAD 5348 — School Personnel
Spring Session 11, 2018 (7-Weeks)
TENATIVE COURSE CALENDAR

WEEK DATE
1.1 Mar 20
1.2 Mar 22

COURSE TOPIC ASSIGNMENTS
Welcome / Introductions /  Designated Readings —
Syllabus Review / Chapter 2

Opening Discussions Text Pages 29-46

Overview: What is

Human Resources, and

Never a Dull Moment!

PowerPoint #1

Related Case Study —

Aren’t You Working Too Hard, Scott?

Review of Writing Assignments
and Written Projects

Closure
Organizational Climate Designated Readings —
and Culture, Chapter 4

Text Pages 85-101
Related Case Studies
PowerPoints #2
Related Case Study ~
Pay or No Play?

— TURN TO THE NEXT PAGE -

11



COURSE TOPIC

WEEK DATE
2.1 Mar 27
A Mar 29
3.1 Apr 03
3.2 Apr 05
4.1 Apr 10

Personnel and
Communication
PowerPoint #2A
Related Case Study —
Making the Worst of a
Good Situation!
Closure

Personnel and Conflict
PowerPoint #3

Written Directive —
Seriously, The Challenge
is Invigorating!
PowerPoint #3

Closure

Personnel and
Policy Development

PowerPoints #3A
Closure

Induction and
Mentoring

Related Case Study —
The Hekawi Students
Threaten to Walk Out!

Closure

ASSIGNMENTS

Designated Readings —
Chapter 5
Text Pages 85-101

Designated Readings —
None!

Designated Readings -
Chapter 7
Text Pages 131-147

Designated Readings —
Chapter 6 — Part 1
Text pages 103-117

Text pages 128-130.
Questions 3 and 5.

The Personnel Process Project

(Introduction)
Project Due:

Thursday, May 03, 2018

Designated Readings —
Chapter 6 — Part II
Text Pages 117-130

12
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4.2

5.1

'!_f 1]
(]

6.1

7.1

DATE

Apr 12

Apr 17

Apr 19

Apr 24

Apr 26

May 01

May 03

COURSE TOPIC

Expectations for

New Employees

Group Work Session #2
Closure

Recruitment of Personnel
Group Work Session #3
PowerPoint #5

Closure

Selection of Personnel
PowerPoint #5A

Group Work Session #4
Closure

Marginal Employees
Maximizing H. R.
PowerPoint #6
Related Case Study —
He Said What?
Closure

Courageous Leadership
PowerPoint #8
Group Work Session #5

Resumania

Coming in Late;
Calling in Sick

Related Case Study —
You Do Voodoo?
Group Work Session #6

Submit -

ASSIGNMENTS

Designated Readings —
None!

Designated Readings —
None!

Designated Readings —
Chapter 8
Text Pages 149-177

Designated Readings —
Chapter 1

Text Pages 1-27
Chapter 3

Text Pages 47-68

Designated Readings -
None!

Designated Readings -
None!

The Personnel Process Project

13
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The University of Texas at El Paso

Educational Leadership and Foundations

Internship I Educational Administration 5376
Spring 2018 - EDUC 411
Mondays 6:00 p.m. — 8:50 p.m,

Professor: Teresa Cortez, Ed.D. Email: mtcortez@utep.edu
tcortezedd@email.com

Telephone: 915.747.6276 (office) Webpage:  http:/'utminers.utep.edu/mtcortez
915.247.2567 (Google) https:/'www.{acebook.com/groups/EDADInternship/
Office Mon, Wed, Friday 2:00 p.m. — 5:00 p.m. or by appointment
Hours:
Texts:

Wilmore, Elaine L. (2013). Passing the principal TEXES exam: Keys to certification & school leadership. Second Edition.
Corwin Press, Thousand Qaks, CA. ISBN-10: 1452286019 | ISBN-13: 978-1452286013 Retrieved from:
http://www.corwin.com/books/Book240510

Wilmore, Elaine L. (2013). Passing the principal TEXES exam:Practice tests for success . Corwin Press, Thousand Oaks,

CA. I1SBN- ISBN- 978: 1483319630 Retrieved from: http://www.corwin.com/books/Book243441

Wilmore, Elaine L. (2015). MaKing the Principal TEXES Exaifi'Real. Corwin Press, Thousand Oaks, CA. ISBN-978-1-4833-
66739

Educational Testing Service. (2013). Practice question ebook for the TEXES principal exam. Retrieved from:

http://store ets org/store/ets’'en US/pd/ThemelD.12805600/productiD.227223500/catego

Tarleton Pact. Performance based academic coaching teams. https://pact.tarleton.edu/pact/index.cfm

Texas Education Agency. (2017). Texas Principal and Support System: Principal assessment and goal setting form. Retrieved
from: hitps://tpess.org/materials/T-PESS Principal Self-assessment and_Goal-Setting_Forms.pdf

Preparation materials on Texas Educator Certification website: http:/texes.ets.org/texes/repmaterials

GoReact.com - online video feedback $20/semester

Graduate Course Catalog Description

EDAD 5375 - School Management Iniernship |

First half of a two-course sequence including planned field experience and seminars for the Professional Principal
Certification candidate; field experience includes working with a fully certified cooperating administrator in elementary,
middle, and high school settings under the supervision of a university professor; includes administration of special programs,
community education programs, student services, discipline management, scheduling, budgeting, and school business

management. Prerequisites: Department approval.

EDAD 5376 — School Management Internship 1I. Continuation of EDAD 5375.

Purpose of the Course

The administrative internship course EDAD 5375 and 5376 are culminating experiences in the principal preparation
certification program. Their purpose is to help students combing the academic content of administrator preparation with the
practice of school administration in schools. Professional administrators are required by the Texas Education Agency to
complete this experience for public school administrative certification.
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Staff of the department of Educational Leadership and Foundations of The University of Texas at El Paso directs the
administrative internship as a collaborative venture with cooperating local school districts. As prescribed by the Texas
Education Agency, interns work under the joint supervision of a qualified university faculty member and certified
administrators from local school districts,

Course Objectives
1. Acquaint participants with the administrative policies, procedures and realities of K-12 education within the

sponsoring school districts of the enrolled interns;

2. Provide actual administrative experience at alf levels from K-12, under the direct supervision of experienced,
certified administrators;

3. Provide each participant with supervised analysis and discussion of the administrative situation s/he encounters,
facilitating the intern’s application of the theoretical and conceptual knowledge gained through preparatory
coursework:

4. Provide each participant with feedback regarding the quality of his/her performance as an administrator-in-training.

Mentor Principals
Students must be working with a PRINCIPAL who may or may not assign you to work with other administrators as well, but

it is your MENTOR PRINCIPAL who must complete paperwork associated with the course. If you experience any problems
whatsoever with your internship experiences, please contact me immediately.

YOUR MENTOR AGREEMENT MUST BE SIGNED AND RECEIVED BY THE END OF THE FIRST WEEK OF
CLASS. IT MAY BE FAXED TO ME OR EMAILED BUT IT MUST BE FROM YOUR MENTOR PRINCIPAL,

Internship Site
Students are expecied to dress professionally, as administrators should, at the internship site during this semester. Blue jeans

and shorts are not permitted, regardless of the dress policy of the school district. You must think “image” during these next
critical months and encourage others to see you in a different way (as future administrators). In addition, no negative
comments or personal disparagement will be permitted in class relative to any other professionals involved in our educational
community. We are grateful to have the involvement of our mentor principals and will honor them by keeping unprofessional
observations to ourselves. Programs and issues may be mentioned, however, without mentioning identifiable specifics. This
is very important as your peers in this classroom may very well sit on your next interview committee!

Professional Standards

This course is designed to assist students in developing skills and competencies consistent with the expectations for
performance as effective educational leaders in the state of Texas. To that end, course content and learning activities are
meant to address the standards established by the Texas Education Agency and the State Board for Educator Certification to
govern the licensure of Texas school principals. The Learner Centered Principal Standards can be found at

https://tpess.org/materials/T-PESS_User Guide.pdf

The Test framework for Principal Field 068) can be found at the following URLs:

Domain I-School Community Leadership {(approximately 33%)
Domain I1-Instructional Leadership (approximately 44%)
Domain I1I-Administrative Leadership (approximately 22%)

Coitrse Policies

TEXES Principal Certification Exam
All students enrolled in the administrative internship are required to TAKE & PASS the TEXES Principal Exam before

completing Internship 1. Students will be given numerous opportunities to take qualifying exams throughout the Internship 1.
Those students who have not passed the Principal certification exam will not be able to enroll into Internship I1.
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Class Attendance
The student is expected to attend all classes whether on campus or off campus (face-to-face or virtually). It is the
responsibility of the student to inform the instructor of extended absences. When, in the judgment of the instructor, a student
has been absent to such a degree as to impair his or her status relative to credit for the course, the instructor can drop the
student from the class with a grade of W before the course-drop deadline or with a grade of F afier the course-drop deadline.

Attendance to every scheduled class is expected. If you are not able 10 attend class you are expected to notify the professor
prior to the class session. After onc absence, the student will be dropped from the class. Late arrivals and early
departures are discouraged and will count against absences. You will be dropped after the first absence or two late
arrivals or early leaves. All students are required to attend the final presentation. Anyone not attending the final
prescntation will be automatically dropped a letter grade.

Students not attending AEL and T-TESS are expected to attend class.

Scholastic Integrity
Please refer to the UTEP’s Policy outlined in the 2017-2018 Graduate Catalog.

http://catalog utep.edu/srad/academic-regulations/curriculum-and-ctassroom-policies’ The University of Texas at El Paso
prides itself on its standards of academic excellence. In all matters of intellectual pursuit, UTEP faculty and students must
strive to achieve excellence based on the quality of work produced by the individual. In the classroom and in all other
academic activities, students are expected to uphold the highest standards of academic integrity. Any form of scholastic
dishonesty is an affront to the pursuit of knowledge and jeopardizes the quality of the degree awarded to all graduates of
UTEP. It is imperative, therefore, that the members of this academic community understand the regulations pertaining to
academic integrity and that all faculty members insist on adherence to these standards.

Any student who commits an act of scholastic dishonesty is subject to discipline. Scholastic dishonesty includes is not limited
to cheating; plagiarism; collusion; the submission for credit of any work or materials that are attributable in whole or in part
to another person; taking an examination for another person; and any act designed to give unfair advantage to a student or the
attempt to commit such acts. Proven violations of the detailed regulations, as printed in the Handbook of Operating
Procedures (HOP) and available in the Office of Student Life and the homepage of the Office of Student Life

at www.utep.edu/dos, can result in sanctions ranging from disciplinary probation, to failing a grade on the work in question,
to a failing grade in the course, to suspension or dismissal, among others.

Class Activities
You will be working on the following activities during class:

® Portfolio (clectronic/for Dr. Cortez & hard copy/for the student)
Weekly (2 - page) Reflection Journal

Video Reflections

Educational Platform

Case Studies

My Story Presentation (Internship I/11)

Internship Projects

Internship Project Presentation (Internship II)

Conference Presentation

Time sensitive items required by this class are:
® Two site visits in Internship |
® One site visit in Internship I
® Reflection Journal {to be completed on a weekly basis);
® an Educational Platform;
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a completed portfolio of your work that follows the outline provided in class/GDrive, and a

® A letter from your principal indicating that you completed your hours in a satisfactory manner and at the levels

Grades

indicated. Please note a change in program design: Interns are expected to assume graduated involvement in key

activities on their campuses. Internship [ students are expected to observe and participate in such activities while
advanced Internship II students are expected to participate and lead those activities.

Students earn a grade of § (Satisfactory), U (Unsatisfactory) or P (Progress). Grades of I (Incomplete) will be given
only on emergency basis.

A grade of P (Progress) will require the student to re-enroll in the class the following semester.

Assignment of an incomplete grade is made only for exceptional circumstances. For more information on this policy,
please consult the UTEP’s Graduate Catalog 2017-2018.

Tentative Course Schedule

This course calendar may be subject to change as needed

Date

Topic

Class Assignment & Due Dates

1/22/18

Welcome; Overview of Syllabus;
Introductions

Internship Packet (GDrive)

Review Templates and Documents
needed for Log/Mentors/Portfolio
Social Media Registration
Facebook group expectations
Google Drive

Google Calendar

Tarleton PACT

Portfolio Guidelines

Review of State Board of Education
Website & TAC State Board for
Educator Certification — Principal
Certificate -

Standards for the Principal Certificate

-Work on Portfolio & Due Dates for
Uploading Documents

-Study Strategies for the TEXES Exam

-Example of Administrative Internship

Plan

Introduction/K-12 Leaders Speak Series

Sharing of Administrative Internship
Plans

Assignment Due:
Have completed forms submitted by next class meeting (your name
and contact information on it and where you will be serving your

internship)

Due: Begin to establish a structure to ensure weekly electronic
reflections are written and uploaded to Google Drive so you do not
fall behind during the semester. Be sure your reflections are typed as
this is an item that is audited by TEA.

Due: Begin to establish a structure to ensure you log your internship
hours en a weekly basis. Establish a plan to uplead the log to your
Google Drive. Be sure your logs are typed as this is an item that is
audited by TEA.

Due: Work with your mentor to create and write a plan for your
internship. A form is provided in the Google Drive.
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1/29/18 “My Story” Expectations Due: Weekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Due: Completed Mentorship Agreement form (signed)
Due: One Tweet w/ picture #EDADS376
Due: One FB post w/ picture
2/5/18 SISD Cohort — Meet @ Americas HS Readings Due:
5:30 p.m. Wilmore - Passing the Principal TEXES Exam (2013)
Chapter related to Domain I/ Competency 001
DOMAIN I-SCHOOL COMMUNITY | Due: Weekly electronic reflection uploaded to Google Drive &
LEADERSHIP weekly electronic log uploaded to Google Drive
Competency 001
The principal knows how to shape Due: One Tweet w/ picture #EDAD5376
campus culture by facilitating the Due: One FB post w/ picture
development, articulation,
implementation, and stewardship ofa
vision of learning that is shared and
supported by the school community.
Individual Consuliations
2/12/18 UTEP + SISD ~ Meet @ UTEP Due: Weekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Guest Speaker
Due: One Tweet w/ picture #EDAD3376
Individual Consultations Due: One FB post w/ picture
DOMAIN I-SCHOOL
COMMUNITY LEADERSHIP
Competency 002
The principal knows how to
communicate and collaborate with all
members of the school community,
respond to diverse interests and needs,
and mobilize resources to promote
student success.
2/12/18 AEL @ Region 19 Region 19
2/13/18 8:00 a.m. - 5:00 p.m.
2/14/18 $400
2/16/18 Deadline for Graduation Application
2/19/18 UTEP + SISD — Meet (@ UTEP Readings due:

Guest Speaker

Assignment due: Weekly electronic reflection uploaded to Google
Drive
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DOMAIN I-SCHOOL
COMMUNITY LEADERSHIP
Competency 003

The principal knows how to act with
integrity, fairness, and in an ethical and
legal manner.

Individual Consultations

Due: Administrative Intemship Plan (form) — Completed with your
Principal prior to class

Due: One Tweet w/ picture #EDADS376
Due: One FB post w/ picture

2/26/18 UTEP + SI1SD — Meet @ UTEP Due: Wecekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Guest Speaker
Due: One Tweet w/ picture ¥#EDAD3376
Competency 004 Due: One FB post w/ picture
The principal knows how to facilitate
the design and implementation of
curricula and strategic plans that
enhance teaching and learning; ensure
alignment of curriculum, instruction,
resources, and assessment; and promote
the use of varied assessments to
measure student performance.
Individual Consultations
3/5/18 UTEP + SISD — Meet @ UTEP Due: Weekly electronic reflection uploaded to Google Drive &
weekly electronic log uploaded to Google Drive
Guest Speaker
Due: One Tweet w/ picture #EDAD5376
Competency 005 Due: One FB post w/ picture
The principal knows how to advocate,
nurture, and sustain an instructional
program and a campus culture that are
conducive to student learning and staff
professional
Individual Consultations
3/6/18 T-TESS Appraiser Training Region 19
3718 8:00 a.m. — 5:00 p.m. 3400
3/8/18
3/12/18 Spring Break — no class
3/19/18 Online class Due: One Tweet w/ picture #EDADS5376
Due: One FB post w/ picture
My Story Presentations Due: Weekly electronic reflection uploaded to Google Drive &
3/26/18 Internship Project Presentations weekly electronic log uploaded to Google Drive

Guest Speaker

Due: One Tweet w/ picture #EDAD3376
Due: One FB post w/ picture




EDAD 3375
Page 7 of 8

DOMAIN II-INSTRUCTIONAL
LEADERSHIP

Competency 006

The principal knows how to implement
a staff evaluation and development
system to improve the performance of
ali staff members, select and implement
appropriate models for supervision and
staff development, and apply the legal
requirements for personnel management

Individual Consultations

4/2/18 My Story Presentations Assignment due: Weekly electronic reflection uploaded to Google
Internship Project Presentations Drive
Guest Speaker Due: One Tweet w/ picture #EDADS5376
Due: One FB post w/ picture
DOMAIN II-INSTRUCTIONAL
LEADERSHIP
Competency 007
The principal knows how to apply
organizational, decision-making, and
problem-solving skills to ensure an
effective learning environment.
Individual Consultations
4/9/18 My Story Presentations Due: Weekly electronic reflection uploaded to Google Drive &
Internship Project Presentations weekly electronic log uploaded to Google Drive
Guest Speaker Due: Individual appointment date set with Dr, Cortez.
Documentation for certification will be required at the time of the
LEADERSHIP
Compf':tepcy 008 ) Due: One Tweet w/ picture #EDADS376
The principal knows how to apply Due: One FB post w/ picture
principles of effective leadership and
management in relation to campus
budgeting, personnel, resource
utilization, financial management, and
technology use.
Individual Consultations
4/16/18 My Story Presentations Due: Weekly electronic reflection uploaded to Google Drive &

Internship Project Presentations

Guest Spcaker

weekly electronic log upleaded to Google Drive

Due: One Tweet w/ picture #EDAD3376
Duc: One FB post w/ picture




EDAD 5375
Page 8 of 8

Competency 009

The principal knows how to apply
principles of jeadership and
management to the campus physical
plant and support systems to ensure a
safe and effective learning environment.

Individual Consultations

4/23/18 My Story Presentations Assignment due: Weekly electronic reflection uploaded to Google
Internship Project Presentations Drive & weekly electronic log uploaded to Google Drive

Individua! Consultations
Due: One Tweet w/ picture #EDAD5376

Due: One FB post w/ picture

Due: Finat portfolios and presentations turned in or posted on
Google Drive. Sec Organization of Professional Portfolic Guide
(found in Google Drive)

Final Evaluations

All students must pass the TExES (068) exam in order to meet
graduation requirements.

4/30/18 Individual Consultations

5/4/18 Dead Day — No classes

Pinning ceremony

5/11/18 Pre-commencement

5/12/18 Commencement

An intern should be proficient with the following terms:

Title I Funding, Needs Assessment, Site Based Decision Making (SBDM),

Site Based Decision Making Committee Roles/Responsibilities, Campus Improvement Plan, TAPR,
Walkthroughs, Growth Pians, FMLA ... and more! This list continues to grow...

This class is technology-enhanced. Therefore, to ensure success in the class, students are expected to be proficient and
utilize the following:
0 Google Email Account
Google Hangout {to access the class virtually)
Facebook (to follow EDAD 5375-5376 & EDAD Aspiring Administrators)
Twitter #AspiringAdmin #EDADS5375
GoReact.com account (320)
GDrive (to access readings, portfolio templates, presentations; share documents with Dr. Cortez)
Photo Release form (to be featured in social media posts)
Text Messaging (to communicate with Dr. Cortez and peers)

coococooo



130 | aded

Zauo)) esala], “I(J Z2110D) esa19], "1 Za)l0) BsaR] I 108505024 JALN
amyeudig
1I0QUATA] UTWPY
arnyeusis
IuJIdju] unupy
- aameusdig
:payardwoy) ye(g
ditjsutau diysuwagul diysusauy jo
JO smoy | 210Jaq pajajdwiod aq o JO sanoy (g 210Jaq paja[dwod aq oL sInoy € a10Jaq parejdwod aq o,
€ NSIA MNS T# NSIA NS 1# NSIA NS
SSAIpPY
:sndwe)y
TU12JU] dARRISIUIPY
807 SYSIA S

jeduig - ued digsuiajuy AARBNSIUIWPY
suoyepunoyj pue difsioped [euoneInpy
uoneINpY Jo a8afo)

OSVd TA LV SVXHAL 40 ALISHIAINN HHL




1130 [ 38eq

— :2anjeusig

91 ({payuiag) swmeN

anpeudig

, Qg 231107) BS2I3 [, "I(] (pajurty) aweN
(s)aoyeanqideg Ansiaaman

saanjeudig

W(payunag) smepN

saanjeudig

W(payuna g) awmeN

(s)101ua ] 2AnESINIUIPY

aunyeudig

1 (| W(pajunag) awmeyN

WIU] AP ESTUIHPY
‘sfedround [euoneonps jo uoneredaid sty Joj sprepuess ay) sassaippe uoneredaid Kul Jey; a1msse 0} oping € se oI9S [[1M Ue[d SIY [ S10553;01
AusisArum pue Jojuour aanensiuiwpe Aw woyy indur saneradood yim padofaasp usaq sey ueld diysusiul sanENSIUILIPE SUIMO[[O] SY ] :SHORIIII(

[edipuniy - ueld digswidu] sAReLSINIWPY
suonepunoy pue diysiapear| [euoyeanpy
nonesnpy jo 3830

OSVd TH LV SYXHL 40 ALISYTAINA TH.L



11Jo g a8ed

JILITHANOD
ALVA

ANI'THINILL HJOLVOIANI/AONA LAJWOI/NIVINOU SHLLIALLOV

‘Alunwmod [ooyas oY) Aq pajtoddns pae paaeys st jery) Supmiea| jo uoisiA € jo digspaema)s

ue ‘uopejudwa]dur ‘uonemonae yuswdoraaap ag) Sunejifroey Aq 3anjna sndwmed adeys 03 moy saomy jeddmad 2
p ! I ! I q 3y [edpulid ag g,

100 £>uajadmo)

(%¢¢ Aeunxoadde) JIHSHAAVAT ALINAWINOD TOOHIS-I NIVINOA

[edduny - ey digsiLiajuy sagessiaupy
smonyepunoy pue diysiaped| jeuoneanpy
noneINRpY Jo 233j0)

OSVd TH LV SVXAL 40 ALISYTAINN AHL



1130 ¢ a8ed

T

TA4.LA IdNOOD
ALVd ANTTHIANLL HOLVOIANI/AONALAJINOI/NIVINOU SHLLIALLDV

*$$3291$ Juapnjs ajowold 0) 532.1n0SII IZI[IGOW PUE ‘SPIIU PUE §)$312) U1
3SIAAIP 0) puodsat ‘HIUNUIMOD [00YIS I} JO SIIQUIDW [[B YA IJBIOGE[[03 PUE HJNUNUWIOI 0) Moy samouy [edpmrad sy |,
700 Adudaduio)

(% €€ Apreurxoadde) JIHSHAAVET ALINNNNOD TOOHDS-T NIVINOA

[eddury - uerq digswiaju] dABeySIANEPY
snonepunoy pue digsiapea| [guoyeInpy
uopeanpy jo 38310

OSVd Td LV SVXUL 40 ALISYFAINN THL




11 Jo ¢ 98ed

JHLATdNOOD
AR

ANTTHWIL

HOLVIIANVAIDNILAJINOD/NIVINOA

SHLLIALLDV

“1unew (e8] pue [BdYI2 ue Ui pue ‘ssomaie] ‘Kyagajur Y Jae 0) moy saouy [eddurid ag |,

€00 Adujadwo))

(% ¢ APreunxoxdde) JIHSHAAVAT ALINNININOD TOOHDS-T NIVINOA

[edduiag - uelqd digsuia)uj sApelySIUINIPY
suonpepunoy pue digsiapea| [euonesnpy

OSVd Td LV SVXHAL 40 ALISTHAINN THL

uoneanpy jo agafjod




11Jo ¢ 3%eq

't
T
LR — - ) .“
LI TdANOD
ALVAd ANITHAIL { HOLVOIONI/AONALIJWOD/NIVINOQ SULLIALLDV

*32uBuLI0}I3d JUIPNJS 2INSEIW 0) SJUIUISSISSE
JLIBA JO asn 273 djowosd pue {)uIUISSISSE PUE “S32IN0SIT “WONINIISUI ‘WN[NILIIND o JuamuSie 2ansud ‘Suruaes| pue
I p ! I I | I

duigaeay adueyad jey) suerd a139)ea)s pure g[nILLND yo uonwudwddun pue udisop ay) aeN[IEY 03 Moy smowy Jedidurad aq |,

$00 Aduajadwo)

(% ¥y APrewixordde) JIHSYAAVAT TVNOLLONWLSNI-II NIVINOA

[edipmug - uepd digswiduy sAnes)sIuImupy
suoyepunoy pue diysiapear] [euoyednpy
uoyeanpq jo 2830

OSVd THd LV SVXHL 40 ALISHIAINN TH.L




11Jo938eq

JILATIANOD
ALVA ANITINWIL HOLVIIANIVAONALIJWOINIVINOA SUHLLIAILOV

‘ao0a3 [euolissajoad jyes pue Surnied] Juapnis o)
JANPUOD A1k Jef) 2Im[nd sndures e pue weadoad [eUOPINI)SUT UL WIBISNS PUR ‘AIN)INU ‘d)eaoape 0) Moy smowy [edvarad ay |,
S0 Aduajadwo)

(% by APrewnxoadde) JIHSYAAVIAT TYNOLLDNALSNI-II NIVINOA

[edpuLl] - wepd digsuia)uy sApelSIUIpy
suopepunoy pue digsiapear] [euoneanpy
monedInpy jo agaqo)

OSVd Td LV SVXUAL 40 ALISHAAINN THL




11Jo L 38ed

TadLATdNOD
dLva

ANITTHNILL

HOLVOIONVAIDNH LAdIWOINIVINOA

‘1

SHLLIALLOV

uawadeurs Puuosiad Joj sjpuswaxmbai 83y ) Ljdde pue ‘yuomdojpaap Jyers pue uossiatadns 1oj sppow neradordde yuawsjdu pue
19395 ‘staquidw Jye)s [|e Jo sduewtoyiad ayy aoadun o) waysds yuswdopaap pue uonER|EA2 JyEIs € Juawajdwy 0) moy smouy jeddpurad sy,

900 L>uajadumoyy

(% by Ajoreunxosdde) JIHSYAAVAT TYNOLLDNYLSNI-II NIVINOd

[edurn] - ugpd digsuiayuy saanensimwpy
suonepunoy pue digsiapear] [enonednpy

HoneInpy Jo 23830

OSVd Td LV SVXAL A0 ALISHHAINA HHL




1130 g 28ed

JILATdNOD
ALVd

ANTTHIALL

YO.LVOIANIAONALAJNOI/NIVINOA

SHLLIALLDV

JURUIHOATATD

SuInIza] 3AIILJS UE 2ANSUI 0} S|[S Suiajos-wd|qo.ad pue ‘Suryew-uocisap ‘wuoleziuesio A[dde 0) moy smowy fedurad ay,

L00 Aruajadwio)

(%pp APrewxoadde) JIHSHAAVAT TVNOLLONALSNI-II NIVINOA

fedpulag - uepd digsuiajuy saapensiupy
suonepunoyj pue digsiapesry [euonednpy

uoneINPH Jo 380D

OSVd Td LV SYXAL 40 ALISHIAINN HHL




11306 93eq

€
T
]!
TILATINOD
qLvd ANTTANWILL JOLVOIANTADNILAdWOI/NIVINOA SHILIAILOV

*asn AZo[ouyda) pue ‘JuowaSeuew [BIDURUL) ‘U0 EZI[)N 33IN0$IL ‘Puuostad
‘Sunadpnq sndureds o) uoyeas ul yuswsdeurw pue digsiopea] 22352 Jo sajdidurad Ajdde 0y moy smouy jedpurid ag
800 A>uxnadumo)

(%77 APyeunxordde) JIHSHAAVIT AALLVILSINIINAYV- III NIVINOAQ

[edduna] - aejd digsuiajuy sAneysIunupy
suopepunoy pue digsiapea| [euoneanpy
uoneanpy jo agayo)

OSVd Td LV SVXUL 40 ALISTHAINN THL




[1Jo Q1 28eq

UCRACHRIL(0N)
CAR

ANITAINLL | JOLVOIANIAONALAJWOD/NIVINOA SHLLIALLDV

‘JUIWTOIIAUD SUILILI] JALJIIJJI PUE JES B AINSUD 0)

sura)sAs y1oddns pue yuepd [edrsdyd sndwes ayy 03 yuswsdenew pue digsiapeay jo sajdurad Aidde o) moy samouy rediourid ay T,

600 Aduazaduo)

(%77 Apprewnxoadde) JIHSHAAVAT AAILVILSININAV- ITI NIVINOA

[edurig - ued digsuiajuy sanensiarmpy
suonyepunoy pue digsiapear| [euoneanpy
uoneaInpy jo 320

OSVd Td LV SVXUAL A0 ALISHTAINN AHL




[1Jo 11 23eg

pajajduo)) e aepdn

aeq Ui,

smondurasa( 1afoag

*AUNWIWOD [00Yds JNoK Ul 90UdIJJIp

© ayeuw,, 03 st 132(0id sty yo asodind ay ] -199foid diysursjut 1oL 10] Funyew are noA ssargord ay Juswinoop o} aje[dwa) SIY) 3s() :SUOHIIIQ

13loayg diysuaayuy

[edurig - ued digsuaajuj sanesiuimpy
suonepunoy pue digsiapea| [euoneanpy
noneanpy Jo 233340)

OSVd Td LV SYXAL 40 ALISHIAINA THL



THE UNIVERSITY OF TEXAS AT EL PASO
College of Education
Educational Leadership and Foundations

Directions: Complete this cover sheet weekly. Attach a two-page reflection and any
supporting documentation. Upload to Blackboard by Saturday evening (11:59 p.m.} You
must turn in one reflection per week.

Principal Internship Reflection Sheet

Intern’s Name:

Time Period Being Documented: Total Contact Hours:

Setting:

Cooperating Professional(s):

Administrative Domain, Competency, & Indicator:

Task/Project Completed:

Description of Activity(ies):

Reflection

Dircetions: Write a two-page reflection on what you learned this week. Reflect on how
your coursework or readings have helped you with what you experienced in your
internship this week. Remember, that this is a REFLECTION, not a report of what you
did. Everything you experienced, no matter how small you might feel it was, is important
to your overall preparation as a principal. Use this platform to discuss what you are
learning, what you are not learning, what questions you might have, what answers you
have found, and any joys or challenges you have experienced.




THE UNIVERSITY OF TEXAS AT EL PASO
College of Education
Educational Leadership and Foundations

Weekly Internship Log

Directions: This log is to be completed weekly and initialed and signed by your mentor. Tum in weekly
logs at the end of the semester in your portfolio.

~te[Hour | Domat/Competonsy Tadieator | Aciviey | Montors
| | Tn ‘t;ﬂ:}
Al £y -.-..-:-.J.\-_n- L

Total:
Intern Signature: Date:
Mentor Signature: Date:

Updated Spring 2017



Educational Leadership and Foundations
Organization of Professional Portfolio Guide

Partfolio Tab Assignments
1. Internship documents for Internship I & 11

a
b.

2

PR Omeon o

ARl

g FT TR S en TP

n.
7. Ewvidence
a.
b.

c.

h.

Completed and Signed Mentor Principal Form(s)
Administrative Internship Plan — Completed with your Principal

Principal cenification documents (will need 10 provide two copies for certification)

Letter of completien on school letterhead indicating number of hours that you served
Sitc visit page (with all signatures)

Inernship 1 & 1 logs (initialed and signed by your mentor and signed by you)
Curriculum vitae / resume

Copy of teaching certificate

Copy of service record reflecting two years of teaching

AEL certificate (Region 19)

T-TESS certificate (Region 19)

TEXES Principal test scores

Educational platform
Reflection journal Internship I
Reflection journal Internship il
Tatleton Pact Cerlificates

Educational Law
Ethics
School Safety
Human Resources
Decision Making
Curriculum Implementation
Budgets
Home Language Survey
Public Relations
Technology in School Leadership
Bullying
Walk Throughs
School Violence
Drop-oul Prevention
of teadership
Competency 001
i. EDAD 5340 - Schoo! community leadership,
Competency (02
i. EDAD 5345 - Educational leadership in 2 diverse society
Competency 003
i. LEDAD 5342 - Educational law
Compclency 004
i, EDRS 5307 - Data-driven decision making
ii. EDAD 5311 - Curriculum rencwal
Competency 005
i. EDAD 5312 - Instructional leadership
ii. SPED 5320 - Special Ed: Historical & Legal Basis
iii. BED 5331 - Bilingual/Biculwral Curriculum Design
Competency 006
i. EDAD 5348 - Admin. of Schoo! Personnel & Services
Competency 007
i. EDAD 5310 - Administrative Leadership
Competency 008
i. EDAD 5314 - School-Based Budgeting
Competency 009
i. Training or articles that cover this topic

8. Electronic copy of My Story Presentation (1o be completed by Internship I)
9. Elcctronic copy of Internship project (to be completed by Internship 1)

Updated Fall 17



